B.Ed. SPECIAL EDUCATION
(INTELLECTUAL DISABILITY) PROGRAMME

REGULATIONS, SCHEME, AND SYLLABUS
UNDER CREDIT AND SEMESTER SYSTEM
WITH INDIRECT GRADING
(With effect from 2015 admission)

MAHATMA GANDHI UNIVERSITY
PRIYADARSINI HILLS
KOTTAYAM



MAHATMA GANDHI UNIVERSITY
B.Ed. SPECIAL EDUCATION
(INTELLECTUAL DISABILITY) PROGRAMME
REGULATIONS FOR B.Ed. SPECIAL EDUCATION
(INTELLECTUAL DISABILITY) PROGRAMME
UNDER CREDIT AND SEMESTER SYSTEM WITH INDIRECT GRAD ING

1. Title

These regulations shall be called “Regulations ®iEd. Special Education
(Intellectual Disability) Programme under Credideg®emester System with Indirect Grading,
2015".

2. Scope

2.1 Applicable to B.Ed. Special Education (Intefieal Disability) Programme conducted
by the University with effect from 2015 admission.

2.2 This revision is aimed to empower the spaeathers/educators to ensure education
of students with disabilities in an inclusive, righased and barrier free environment.

2.3 The provisions herein supersede all the exjstegulations for the B. Ed. Special
Education (Mental Retardation) Programme to therexprescribed.

3. Preliminaries

The curriculum attempts at striking the balance rgnoore knowledge and skills,
cross disability knowledge and skills and disabgpecific knowledge and skills. A teacher
would need the first set since any teacher is ehtdirst irrespective of the type of students
s/he works with. A teacher would need the secohdisee cross disability expertise is more
relevant within the framework of inclusion; and @at¢her would need the third set to
specialize in one of the disabilities particuldidy serving the needs of children with specific
disability in inclusive as well as special setting.

To give the program more pragmatic relevance, ssetated to projected needs,
employability, career and higher education opti@msl entry level eligibility are given
serious consideration so the opportunities for ecisph educator are at par with teachers in
general education. This Scheme and Regulations tignie with the Curriculum Framework
of the Rehabilitation Council of India (March, 2Q1&nd the 2015 Revision of Scheme and
Regulations of General B.Ed. of Mahatma Gandhi Ersity.

4. Definitions

4.1 Programme means a two year course of study and examinaspnsad over four
semesters, the successful completion of which wtadd to the award of a degree in
Special Education.

4.2 Course means a complete unit of learning which will begiat and evaluated within a
semester.

4.3 Core course means a course that comes under the category wée which are
compulsory for all students undergoing the B.Edecsd Education programme.



4.4 Cross Disability and Inclusion coursesmeans theory, practical as well as field
engagement related to all disabilities and speetbn of any one Disability other than
Mental Retardation.

4.5 Specialization coursesare meant for developing comprehensive knowledgféude
and skills among student teachers for effectivedgching students with mental
retardation in inclusive as well as special setting

4.6 Credit is the measure to assess the value of a coursans tof the weekly contact
hours assigned to a course in a semester. One toedhe B.Ed. Special Education
programme is deemed equivalent to 20 study hours.

4.7 Grade means a letter symbol (e.g., A, B, C, D, etc.)ahindicates the broad level of
performance of a student in a course/semestergmge.

4.8 Grade point is the numerical indicator of the percentage ofkmawarded to a student
In a course.

4.9 College Coordinator: College Coordinator is a teacher nominated by tilege staff
council to coordinate the continuous evaluation emtaken by various course
coordinators within the college. She/he shall beninated to the college level
monitoring committee.

4.10 Course Coordinator: Course Coordinator is a teacher nominated by tlege to
coordinate the continuous evaluation undertakehahcourse.

4.11 Grace Marks: Grace Marks shall be awarded to candidates asthgefUniversity
Orders issued from time to time.

4.12 Faculty Advisor means a teacher from the college nominated bystha# council,
who will advise the student in the academic matters

4.13 Semestermeans a term consisting of a minimum of 100 wagkitays, exclusive of
admission anéxamination days, within 20 five day academic weeks

4.14 Academic weekis a unit of five working days in which distribati of work is
organized from day one to day five, with six cohtagurs of one hour duration on each
day.

5. Objectives

The B.Ed. Special Education (Intellectual Disapjliprogramme aims to develop
Special Education Teachers/Educators for childrat \mtellectual disability for various
settings (including Inclusive, Special, Open Schaod Home Based education). The
B.Ed. (Special Education) programme will preparenhn resources to enable them to
acquire knowledge and develop competencies ants gkilimpart education and training
effectively to children with disability as well adl other children and thus being teachers
for all children. After completing the B.Ed. Spddtalucation programme the students will:

a. Acquire knowledge and skills about human dgwalent, contemporary Indian
Education, and pedagogy of various school subpruisassessment for learning

b. Acquire knowledge and skills about nature awxdcational needs of children with
specific disability.

c. Develop conceptual understanding of educatipraisions and skills for working with
children with various disabilities in Special amgtlusive settings.

d. Enhance knowledge and skills for professioeaietbpment.



6. Nomenclature

The new nomenclature of B.Ed. Special EducatMental Retardation) programme

will be B.Ed. Special Education (Intellectual Disability)

7. Eligibility for admission and reservation of sets

7.1

7.2

7.3

7.4

7.5

Eligibility for admission, Norms for admissiand Reservation of seats for B.Ed.
Special Education Programme shall be accordingdaules framed by the University
and Government from time to time.

Candidates who have passady graduate level degree examination which is
recognized by Mahatma Gandhi University with thesgribed minimum aggregate
marks or equivalent grade are eligible for admissio

Candidates who are parents or siblings of admiavith mental retardation will be given
3% concession in aggregate marks.

Candidates with a Bachelor’'s degree in anydirasf Disability Studies (BMR/BRS/
BRSC, etc) and/or Master’s degree in Disabilitydsts with Mental Retardation as
elective subject are eligible for a weightage of &firks.

Candidates with a minimum of 5 years teaclerpgerience after taking Diploma in
Special Education (Mental Retardation) are eligfblea relaxation of 5% marks.

8. Duration

8.1

8.2

8.3

8.4

8.5

The duration of B.Ed. Special Education progree shall be four semesters spread
over two years.

The duration of each semester shall be ofdHy8 spread over 20 working weeks.

The duration of odd semesters shall be fibme to October and that of even
semesters fronNovember to March. There shall be three days semester break after
odd semesters and two months vacation during ApdliMay in every academic year.

A student may be permitted to complete they@amme, on valid reasons, within a
period of three years from the date of admissiaiégprogramme.

Readmission: Those candidates who discontimie€ourse can be given the provision
of readmission if otherwise eligible as long as #ane scheme exists. If there is a
change in the scheme any time later, candidatehaile to join the course as a fresh
entrant, if otherwise eligible.

9. Registration

9.1

9.2

9.3

Each student shall register for the courseshen prescribed registration form in
consultation with the Faculty Advisor within two ales from the commencement of
each semester. Faculty Advisor shall permit regfistn on the basis of preferences of
the student and availability of seats.

The number of courses/credits that a studamtt@ke in a semester is governed by the
provisions in these regulations pertaining to th@imum and maximum number of
credits permitted.

A student can opt out of a course/coursestergd subject to the minimum credits
requirement, within seven days from the commenceiwieihe semester.



9.4 The college shall send a list of students tegd for the programme in each semester
giving the details of courses registered includiegeat courses to the university in the
prescribed form within 20 days from the commencdméthe semester.

10. Attendance

10.1 Those students, who have a minimum of 80% atterel&orcall theory and practical
courses, and 90% for school internship, can ragifkte End Semester University
Examination. Condonation of shortage of attendatedl be as per existing University
rules. Those students who are not eligible everh wibtndonation of shortage of
attendance shall repeat the programme by takindmisaion with the concurrence of
the University. Condonation of attendance shallilmted to once during the entire
programme.

10.2 Candidates who register his/her name for the eneéster University examination for a
semester will be eligible for promotion to the nsg&mester.

10.3 A student who has completed the entire curricutequirement, but could not register
for the semester examination can register notigriafl getting eligibility for promotion
to the next semester subject to the concurrentgedniversity.

10.4 All the practical works (Engagement with the dietelated to all the courses have to be
compulsorily completed by all the students to beitleke for appearing for the practical
examination of the External Practical Board.

10.5 Students who are eligible /have attended the igedcéxaminations of the External
Practical Board, alone will be permitted to registe theory examinations.

11. Medium of instruction and examination
The medium of instruction and examination of thegpamme shall be English.
12. Examination

The academic growth of the student is evaluatedutitr Continuous Internal
Assessment and End Semester External Examinatio®.eXternal practical examinations
will be conducted for Group Teaching, Teaching mctliisive set up, Resource Room
Teaching in Regular School and Teaching of Gen&uwabjects. The external practical
examination will be done by the Board of Practieamination constituted by the
University. All students should appear before tlwaf8 of Practical Examination for external
evaluation.

12.1 The evaluation of each course shall containgarts:
e Internal or In-Semester Assessment (ISA)
e External or End-Semester Assessment (ESA)

12.2 There shall be a maximum of 80 marks for reseevaluation and maximum of 20
marks for internal evaluation for the theory papers

12.3 There will be no supplementary examinationst Feappearance/improvement, the
students can reappear along with the next batch.

12.4 A candidate who has not secured minimum menédit in internal examinations can
re-do the same in concurrence with the Univerdityey should register and reappear
for internal examination along with the subsequmeicth.



12.5 A candidate who has not secured minimum mgr&dés in external examinations in

any of the course/courses can reappear for the sammén the specified period
mentioned in 8.4.

12.6 A candidate who has secured minimum marksggradexternal examinations in all the
courses and fails to get semester minimum hasajgpesar for all the courses within the
specified period mentioned in 8.4.

12.7 A candidate who failed to secure minimum gradiats in any of the courses of B.Ed.

Special Education programme, can re-do the samé Wwie ensuing batch in
concurrence with the university.

12.8 All courses shall have unique alphanumericecdthch teacher working in affiliated
institutions shall have a unique identification raenand this number is to be attached
with the codes of the courses for which he/shepgaiform examination duty.

13. Credit Point and Credit Point Average

13.1 Credit Point (CP) of a course is calculateidgithe formula,
CP = C x GP, Where C = Credit; GP = Grade Point

13.2 Credit Point Average (CPA) of a Semester/Ruogne is calculated using the formula,
SCPA = TCP/TC, where TCP = Total Credit Point; TCotal Credit.

13.3 Semester Credit Point Average shall be ddreeSCPA and Cumulative Credit Point
Average as CCPA.

13.4 Cumulative Credit Point Average (CCPA)
= SCPA | + SCPA Il + SCPA Il + SCPAV
4

13.5 For all courses, grades are given on a Oft@uiale based on the total percentage of
marks (ISA+ESA) as given below.

Percentage of Marks Grade Grade Pajint
90 and above A+ - Outstanding 10
80 - 89 A - Excellent 9
70-79 B — Very Good 8
60 - 69 C - Good 7
50 - 59 D - Satisfactory 6
40 - 49 E - Adequate 5
Below 40 F - Failure 4

Note: Decimals are to be rounded to the next whataber



Overall Grade for the B.Ed Special Education Progn2 is calculated on a seven point
scale.

Grades for the different semesters and overall raroghe are given based on the
corresponding CPA as shown below:

CPA Grade

Above or equal to 9.5 A+ - Outstanding

Above or equal to 9, but below 9.A - Excellent

Above or equal to 8, but below 9 B - Very Good

Above or equal to 7, but below 8 C - Good

Above or equal to 6, but below ¥ D - Satisfactory

Above or equal to 5, but below 6 E - Adequate

O

Below 5 F - Failure

13.6 For a pass in the examination of B.Ed. Spe€dcation programme, a candidate
should secure a minimum of E Grade (CPA = 5) inregate for each semester with a
minimum of E Grade (40% Marks) in each theory cewasd D Grade (50% Marks) for
each  practical course (Engagement with the fialdyl Viva — voce. A separate
minimum of  30% marks each for internal and mdeassessment of all individual
theory courses is required for pass for a course.

14. Internal Assessment

14.1 The internal assessment of all componentkexfry courses are to be published before
the University Examinations and are to be acknogdeld by the candidates. All
documents of internal assessments are to be kepeinollege for two years after the
end of the programme and shall be made availabledification by the University if
needed. All the documents and records pertainirigdgractical courses shall be made
available before the External Examination Boardstituted by the University. The
responsibility of internal assessment is vestedtlo® course coordinator. If any
irregularities are found in the matter of examioatiit shall be reported to the
University.

14.2 Internal evaluation of theory courses shalldome by class tests and the related
practicum. Two class tests and one practicum dielllone by all students for every
course.

15. Grievance Redressal Mechanism

Internal assessment shall not be used as a topkfspnal or other type of vengeance.
A student has all rights to know, how the teachgved at the marks. In order to address the
grievance of students, a three-level Grievance &&sdt Mechanism is envisaged. A student
can approach the upper level only if the grievasaet addressed at the lower level.



Level | - Teacher level: The teacher concerned.

Level Il - College level: A committee with the Recipal as Chairman, College
Coordinator, Course Coordinator, and Faculty Advias members.
Level lll = University level: A committee with th&ice-Chancellor as Chairman and Pro-

Vice-Chancellor, Convener —Syndicate sub-commitieeStudents Discipline
and Welfare, Chairman-Board of Examinations as nemand the Controller of
Examinations as member secretary.

16. External Evaluation

16.1 External evaluation of all theory coursedide done by End Semester Examinations
conducted by the University.

16.2 External evaluation of practical courseshm i, 11l and IV semesters shall be done by
the examination board constituted by the UniverBityn time to time. There shall be
no external examination for practical courses m ltiemester. The examination board
shall comprise of the chairperson and two exp@&is.examination board shall evaluate
the teaching competence of each student teach@bbgrving the Group Teaching,
Teaching in Inclusive set up, Resource Room TeagdhifRegular School and Teaching
of General Subjects in the respective semesters.ekamination board shall evaluate
all the documentary evidences in the form of respréeports, and materials.

17. Mark Distribution for External Examination and Internal Evaluation

The external examination of all semesters shalidr&lucted by the University at the
end of each semester. Internal evaluation is taldoee by continuous assessment. Marks
distribution for external and internal assessmants the components for internal evaluation
with their marks are shown below:

For theory courses with a total of 100 marks
* Marks of external examination : 80
* Marks of internal evaluation 20
For theory courses with a total of 80 marks
» Marks of external examination : 65
» Marks of internal evaluation : 15
For theory courses with a total of 60 marks
* Marks of external examination : 45
» Marks of internal evaluation : 15
For practical courses with a total of 120 marks
* Marks of external examination : 50
* Marks of internal evaluation 70
For practical courses with a total of 100 marks
» Marks of external examination : 40

* Marks of internal evaluation 60



For viva voce with a total of 40 marks
* Marks of external examination : 30

* Marks of internal evaluation 10

Components of Internal Evaluation of Theory courses

All the components of the internal assessment anmdiadory.

Components of Internal Evaluation Marks

Assignment/Seminar 50%
(based on practicum)

Test paper(average of at least 2) 50%

Total 100%

18. Scheme of Examinations
18.1. Pattern of questions

Questions shall be set to assess knowledge acqgateettiard application of knowledge,
application of knowledge in new situations, critieaaluation of knowledge and the ability to
synthesize knowledge. The question paper settdrsshanit a detailed scheme of evaluation
along with the question paper. A question papell figaa judicious mix of objective type,
short answer type, short essay type/problem solyipg and long essay type questions.

18.2. Different types of questions and distributtdmmarks for theory papers of 80 marks
(5 credits) and 3 hours duration.

. Total number off Number of questions Marks of each| Total
Type of questions . .
questions to be answered guestion marks
Very short answer 10 10 1 10
Short answer 11 8 2 16
Short essqy/ProbIem 8 6 4 24
Solving
Essay/l—_hgher Order 4 5 15 30
Thinking
Total 33 26 -- 80




18.3. Different types of questions and distributtdmmarks for theory papers of 65 marks
(4 credits) and 2 hours 30 minutes dunatio

: Total number | Number of questions Marks of eachh Total
Type of questions . :
of questions to be answered guestion marks
Very short answer 11 11 1 11
Short answer 7 5 2 10
Short esse}y/ProbIem 8 6 4 24
Solving
Essay/l—_llgher Order 4 2 10 20
Thinking
Total 30 24 -- 65

18.4. Different types of questions and distributtdmrmarks for theory papers of 45 marks

(3 credits) and 2 hours duration.

Type of Total number of | Number of questions to Marks of each | Total
questions guestions be answered question marks
Very short 11 11 1 11

answer

Short answer 8 6 2 12
Short essay 5 3 4 12
Essay 2 1 10 10
Total 26 21 -- 45
18.5 Specifications for Practical Courses
Semester |
SEM 127 Cross Disability and Inclusion - RecordPoéctical Works
Mark (120)
Component
Internal | External
Observation, Assessment and IEP at Special Scho@WID 70
Observation at 3 Special Schools for other disasli 35
Observation at Inclusive School 15 -
Total 120

10




Semester Il

SEM 133 Practical: Intellectual Disability
Evaluation of Record of Practical Wednd Teaching at various Levels

Mark (120)
Component
Internal External
IEP Record 5 5
Teaching - Curriculum 15 10
Teaching - Co Curriculum 15 10
Micro teaching Record 5 5
Teaching -Language 10 5
Teaching —Non Language 10 5
Teaching — Focussing on Adaptation, . .
Evaluation - Language
Teaching — Focussing on Adaptation, . .
Evaluation — Non Language
Total 70 50

11



Semester llI

SEM 137 Practical: Intellectual Disability
Evaluation of Record of Practi¢&brks and Teaching at various Levels

Mark (100)
Component

Internal External
IEP Record 10 10
Resource Room Teaching 15 10
Inclusive Teaching - Language 10 5
Inclusive Teaching — Non Language 10 5
Record of School Sensitization Works 5 5
Record of Observation of Support Services 10 5
Total 60 40

SEM 138 Practical: Intellectual Disability — Spé&@ahool Attachment/Internship

Evaluation of Record of Practical Works and Teaglatvarious Levels

Mark (100)
Component - Class Room Teaching
Internal | External

ECSE 12 8
Pre-Primary 12 8
Primary 12 8
Secondary 12 8
Prevocational 12 8
Total 60 40

12



Semester IV
SEM 144 Practical: Cross Disability and Inclusion
Evaluation of Record of Practi¢&brks and Teaching at various Levels

Mark (120)

Component
Internal| External
Special School /Resource Room Teaching
Language 10 7
Non Language 10 7
Inclusive School Teaching
Language 10 7
Non Language 10 7
Individualised Teaching — Any other Disability —e&jmal School
Language 10 7
Non Language 10 7
Individualised Teaching — Any other Disability - d$erce
Room/Inclusive School
5 4
Language
5 4
Non Language
Total 70 50

SEM 145 Other Disability Special School — Class Rodeaching— Special School
Attachment/Internship

Evaluation of Record of Practical Works and Teaglatvarious Levels

Mark (100)
Component - Class Room Teaching
Internal | External
ECSE 12 8
Pre-Primary 12 8
Primary 12 8
Secondary 12 8
Prevocational 12 8
Total 60 40

13



SEM 146 Other Disability
Attachment/Internship

Inclusive School School

ClassooR Teaching—

Evaluation of Record of Practical Works and Teaglahvarious Levels

) Mark (100)
Component - Class Room Teaching
Internal | External

ECSE 12 8
Pre-Primary 12 8
Primary 12 8
Secondary 12
Prevocational 12
Total 60 40

Note: Distribution of marks for all types of Classtoom Teaching may be given as follows

Component - Class Room Teaching Mark %
Lesson plan 20
Motivation 10
Teacher’s activity 25
Learner’s activity 10
Teaching aids 15
General performance 10
Viva 10
Total 100

Note: Distribution of marks for IEP Records may begiven as follows

Component - Class Room Teaching Mark %
Assessment 20
Intervention 30
Record maintenance 20
Teaching aids 20
Viva 10
Total 100

19. Mark cum Grade Card

The University under its seal shall issue to thedebhts a MARK CUM GRADE
CARD on completion of each semester, which shaitaio the following information:

14



* Name of the University

« Name of the College

e Title of the Programme

* Name of the Semester

* Name and Register Number of the Student

» Code, Title, Credits, and Maximum Marks (Interredternal and Total) of each course
opted in the semester.

* Internal, External and total Marks awarded, Gra@mde point and Credit point in
each course opted in the semester.

* Institutional average of the Internal examinationd aUniversity average of the
External Examination in each course.

« The total credits, total marks (Maximum and Awarndadd total credit points in the
semester.

» Semester Credit Point Average (SCPA) and correspgr@rade.

e Cumulative Credit Point Average (CCPA) correspogdim Core courses, Cross
Disability and Inclusion courses, Mental Retardatioourses, Enhancement of
Professional Capacities courses, Practical courststed to Disability, Field
Engagement/School Attachment/Internship coursed, \dra-voce (separately and
together) and whole programme, as the case may be.

* The final Mark cum Grade Card issued at the entiefinal semester shall contain the
details of all courses taken during the final séeresxamination and shall include the
final grade/marks scored by the candidate frdm21® and & semesters, as the case
may be, and the overall grade/marks for the taag@mamme.

20. Monitoring Committee

There shall be 2- level monitoring committee foe tBuccessful conduct of the
scheme. They are:

* College Level: A committee with the Principal asa@@man, College Coordinator,
Course Coordinator and the Faculty Advisor as mesibe

* University Level: A Committee constituted by the hbiye Vice-Chancellor as
Chairman and Pro-Vice-Chancellor, Convener of Sgetdi subcommittee on
Students Discipline and Welfare, Chairman — Bodrb>@aminations as members and
the Controller of Examinations as member secretary.

21. Transitory Provision

Notwithstanding anything contained in these reguest, the Vice-Chancellor shall,
for a period of one year from the date of coming iforce of these regulations, have the
power to provide by order that these regulatiorasl &fe applied to any programme with such
modifications as may be necessary.

22. Provision

The Regulations of B.Ed. Special Education (MeRtilardation) Programme, now in
force is applicable to programme offered by thevdrsity to admissions made up to and
including the academic year 2014 — 2015.

15



Annexure 1a — Model Mark Cum Grade Card (I Semgster

MAHATMA GANDHI UNIVERSITY

Section: Priyadarsini Hills P.O.
Student ID: Kottayam
Date

MARK CUM GRADE CARD

Name of candidate
Name of College

Permanent Register Number (PRN) : Degree: Bacl¢leducation Special Education
Programme : B¥ukcial Education

Stream Intellectual Disability

Name of Examination : First Setee Examination November 2015
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Marks -
—~ o | o
—~ | External Internal Total | O o2 &
< ~—~ (@)
O = - | & R @
Z - 212]1¢x |¢
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CORE COURSES
SEM 121 | Human Growth and Development b 60 B0 5 2075 100 8 40| 38.10 36.12 Pass
SEM 122 | Contemporary India and Education 5 70 80 1820 88 100 9 45| 41.25 40.00 Pass
Cross Disability and Inclusion Courses
SEM 123 | Introduction to Sensory Disabilities (VII, Beaf-Blind) 3 40 45 12 15 52 60 A 9 21 25.30 ™| Pass
SEM124 Introduction to Neuro Developmental Disabilitied(L 3 30 45 9 15 39 60 C 7 21 2088 2055 Phss
MR, ASD)
SEM 125 :\;:g())ductlon to Locomotor and Multiple Disabiliti¢€P, 3 32 45 11 15 43 60 B 8 o4 2354 2345 Phss
Intellectual Disability Specialization Course
SEM 126 | Assessment and Identification of Needs 5 6580 17 20 82 100 A 9 45| 42.65 43.50 Pass
Practical Course Related to Disability
SEM 127 | Cross Disability and Inclusion 6| - - 110 012 110 | 120| A+ 10 60| 58.11 57.25 Pgss
Total 30 489| 600 262 Pass
SCPA1:8.73, Semester Grade : B
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Annexure 1b — Model Mark Cum Grade Card (Il Semgste

MAHATMA GANDHI UNIVERSITY

Section: Priyadarsini HillsQ»
Student ID: Kottayam
Date

MARK CUM GRADE CARD
Name of candidate
Name of College

Permanent Register Number (PRN) : Degree: Baclo¢leducation Special Education

Programme B.Ed Special Education
Stream . Intellectual Disability
Name of Examination : Sec@ainester Examination April 2016
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Core Courses
SEM 128 Learning, Teaching and Assessment 5 72 80 8 |1 20 90 100 A+ 10 50 45.1 43.1  Pasgs
SEM 129.1 Pedagogy of Teaching Science 5 T3 80 18 0 |2 91 100 A+ 10 50 441  42.2  Pass
SEM 130.2 Pedagogy of Teaching Malayalam b 14 80 1820 92 100 A+ 10 50 45.Q 44.3  Pasgs
Cross Disability and Inclusion Course
SEM 131 Inclusive Education 4 59 65 13 15 7 8 + 10 40 36.8| 36.2 Pass
Intellectual Disability Specialization Course
SEM 132 Curriculum Designing, Adaptationand | g 64 | 80 | 16| 20| 80| 100 A 9 45| 424 40|5 Pass
Evaluation
Practical Course Related to Disability
SEM 133 Practical : Intellectual Disability 6 42 50 58 70 100 120 A 9 54 51.§ 50.7 Paks
Total 30 525 600 289
SCPAIl:9.63, Semester Grade : A +
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Annexure 1¢ — Model Mark Cum Grade Card (lll Sermgst

MAHATMA GANDHI UNIVERSITY

Section: Rdkarsini Hills P.O.
Student ID: Kottayam
Date

MARK CUM GRADE CARD
Name of candidate
Name of College :
Permanent Register Number (PRN) . Degree: Bachadbdr Education Special

Education

Programme B.Ed Special Education

Stream . Intellectual Disability

Name of Examination : ThirdnSester Examination October 2016
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Intellectual Disability Specialization Courses
SEM 134 Intervention and Teaching Strategies 5 72 0 B 18 20 90 100 A+ 10 50| 45.11 44.2 | Pass
SEM 135 Technology and Disability 5 70 80 16 20 86 100 A 9 45 42.52 412 | Pass
SEM 136 Psycho Social and Family Issues 4 52 65 12 15 64 80 A 9 36 | 34.84 335 | Pass
Practical Course Related to Disability
SEM 137 Practical: Intellectual Disability 5 30 40 44 60 74 100 B 8 40 | 41.13 422 | Pass
Field Engagement/School Attachment/ Internship €eur
SEM 138 Intellectual Disability Special School 5 2+ 40 50 60 78 100 B 8 40| 40.8 405 | Pass
Enhancement of Professional Capacities
SEM 139 Reading and Reflecting on Texts (EPC) 3 36 45 12 15 48 60 A 9 27| 265 258 | Pass
SEM 140 Performing and Visual Arts (EPC) 3 37 45 13 15 50 60 A 9 27 | 255 246 | Pass
Total 30 490 600 265
SCPA lll: 8.83, Semester Grade : B
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Annexure 1d — Model Mark Cum Grade Card (IV Semgste
MAHATMA GANDHI UNIVERSITY

Section: Priyadarsini Hills P.O.
Student ID: Kottayam
Date

MARK CUM GRADE CARD
Name of candidate
Name of College

Permanent Register Number (PRN) : Degree: Bachelor of Education
Special Education

Programme B.Ed Special Education

Stream . Intellectual Disability

Name of Examination : FouBtamester Examination October 2016
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Cross Disability and Inclusion Courses
SEM 141.3 | Applied Behaviour Analysis 4 46 65 11 15 57 80 B 8 32 33.0 32.5 Pass
SEM 142.5 | Management of Learning Disability 4 39 6b 9 15 48 80 C 7 28 35.2 36.5 Pass
Enhancement of Professional Capacities
SEM 143 ‘ Basic Research and Basic Statistic# ‘4 |40 ‘65 10 ‘ 15 ‘ 50 | 80 | C ‘ 7 ‘ 28 | 34.d 35.45 Pass
Practical Course Related to Disability
SEM 144 | CrossDisabiltyandincluson | 6] 43 50 6 07 1205 120/ A | o | 54| 529 53d Pass
Field Engagement/School Attachment/ Internship €eur
SEM 145 Other Disability Special School 5 37 40 55 60 92 100 A+ 10 50 46.8 45.( Pass
SEM 146 Inclusive School 5 36 40 54 60 9( 100 A+ 10 50 473 | 475| Pasg
SEM 147 Viva-voce 2 24 30 8 10 32 40 A 9 18 178 .217 Pass
Total 30 474 600 260
SCPAIV: 8.67, Semester Grade : B
SCPAIIIl: 8.83, Semester Grade : B
SCPAIl: 9.63, Semester Grade : A+
SCPAIl: 8.73, Semester Grade :B
CCPA of Programme : 8.97 , Overall Grade: B
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Annexure 1 e — Reverse side of the Mark cum Graatd (Common to all Semesters)

Description of tBealuation process

Grade and Grade Point
Grades and Grade Points are given on a 7 — poaté $@sed on the percentage of Total

marks

(Internal + External) as given in Table 1.

Table 1

Percentage of Marks Grade Grade Pai
90 and above A+ - Outstanding 10

80 - 89 A - Excellent 9

70-79 B — Very Good 8

60 - 69 C - Good 7

50 - 59 D - Satisfactory 6

40 - 49 E - Adequate 5

Below 40 F - Failure 4

Int

Overall Grade and Semester Grade for the B.Ed.r@mage is calculated on a 7 point scale.
Grades for the different Semesters and overall i@arome are given based on the
corresponding CPA, as shown below.

Table 2

CPA

Grade

Above or equal to 9.5

A+ - Outstanding

Above or equal to 9, but below 9.5

A - Excellent

Above or equal to 8, but below 9 B — Very Good
Above or equal to 7, but below 8 C - Good
Above or equal to 6, but below 7 D - Satisfactory
Above or equal to 5 but below 6 E - Adequate
Below 5 F - Failure
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Credit point (CP) of a Course is calculated ushgformula

CP = C x GPR, where C = Credit; GP = Grade point

Credit Point Average (CPA) of a Semester is catedlaising the formula
SCPA = TCRvhere TCP = Total Credit Point; TC = Total Credit

TC

CCPA is the average of SCPA I, SCPA Il, SCPA lll ad SCPA IV.
23. Scheme of the Programme

23.1 The Revised B.Ed. Special Education (IntalleicDisability) programme shall include

Core courses

Cross Disability and Inclusion courses

Specialization courses

Courses for Enhancement of Professional Capacities

Practical courses

Field Engagement/School Attachment/Internship cegirs

Viva-voce.

23.2 Programme Framework

| Working | Working Marks Credits Total

Semeste D Hours

ays Theory| Practical| Theory| Practical| Marks | Credits

I 100 600 480 120 24 6 600 30

Il 100 600 480 120 24 6 600 30

1] 100 600 400 200 20 10 600 30

\Y, 100 600 240 360 12 18 60Q 30

Total 400 2400 1600 800 80 40 2400 120

24. Structure of the Programme

24.1 Structure for 2 years: Type of CoursasMimimum Credit Requirements

Code Area Courses Credits| Marks
A | Theory: Core courses 5 25 500
B | Theory: Cross Disability and Inclusion courses 6 21 420
C | Theory: Intellectual Disability Specialisationurees 5 24 480
D Theory: En_hancement of Professional Capac ties3 10 200

(EPC)/Professional Development Courses
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E | Practical courses related to Disability 4 23 460

Field Engagement/School Attachment/Internship

F 3 15 300
Courses

G Viva-voce 1 2 40
Total 27 120 2400

All courses as specified in the structure includeture, tutorials as contact hours besides
assignment, field work including observation, seanjiwvorkshop and practical relating to the
concerned course.

24.2 AREA A: CORE COURSES

Al | Human Growth and Development

A2 | Contemporary India and Education

A3 | Learning, Teaching and Assessment

A4 | Pedagogy of Teaching (Special reference toladtlal Disability)Any one

Part I: Science (Special reference to IntellecRiahbility)

Part II: Mathematics (Special reference to Intglial Disability)

Part Ill: Social Studies (Special reference tellettual Disability)

A5 | Pedagogy of Teaching (Special reference tolattlal Disability)Any one

Part IV: Hindi/Malayalam(Special reference to Iigetual Disability)

Part V: English (Special reference to IntellectDadability)

24.3 AREA B: CROSS DISABILITY AND INCLUSION
Note:

a. All trainees will be learning about all disdti¥s (theory, practical as well as field
engagement) and specializatioraimy one disability other than Intellectual Disability.

b. Institutions / organizations offering B.Ed.SiédEducation (Intellectual Disability) are
expected to decide out of VI/ HI/ LD / ASD / MD.

c. In case of teacher trainees with disabilitg thhoice of two optional courses from B-11
or B-12 can be on case to case basis (e.g. Stud@hty/isual Impairment may opt for
two papers from B11 only).

B6 | Inclusive Education

B7 | Introduction to Sensory Disabilities (VI, HI, BfeBlind)

B8 | Introduction to Neuro Developmental Disabilit{@®, ID, ASD)
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B9 | Introduction to Locomotor & Multiple Disabilitsee(CP, MD)

B10 | Skill Based Optional Course (Cross Disability andllision)

B11 | Skill Based Optional Course (Disability Specialiaa)

B10: Skill Based Optional Course (Cross Disabiind InclusionANY ONE

A Guidance and Counselling

B Early Childhood Care and Education
C Applied Behaviour Analysis

D Community Based Rehabilitation

E Application of ICT in Classroom

F Gender and Disability

G Braille and Assistive Devices

B11: Skill Based Optional Course (Disability Spdiziaion) ANY ONE

A Orientation and Mobility

B Communication Options: Oralism

C Communication Options: Manual (Indian Sign Largg)a
D Augmentative and Alternative Communication

E Management of Specific Learning Disability

F Vocational Training, Transition and Job Placement

24.4 AREA C: INTELLECTUAL DISABILITY COURSES

C12 Assessment and Identification of Needs
C13 Curriculum Designing, Adaptation and Evaluation
Cl4 Intervention and Teaching Strategies

C15 Technology and Disability

C16 Psycho Social and Family Issues




24.5 AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EPC)
(Wherever applicable specific reference to disghiliill be focused)

D17 Reading and Reflecting on Texts

D 18 Performing and Visual Arts (EPC)

D 19 Basic Research & Basic Statistics

24.6 AREA E: PRACTICAL RELATED TO DISABILITY

El Cross Disability and Inclusion (Part of Area B)

E2 Intellectual Disability (Part of Area C)

24.7 AREA F: FIELD ENGAGEMENT/SCHOOL ATTACHMENT/INT ERNSHIP

F1 Intellectual Disability Special School (RelatedArea C)

F2 Other Disability Special School (Related to AB)a

F3 Inclusive School (Related to Area B & C)

24.8 AREA G: VIVA-VOCE

The practical board shall conduct viva voce alorith whe practical examinations of
the IV" Semester for each candidate and award mark/gradieeobasis of the performance
of the candidates.
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24.9Consolidated Semester-wise Structure of B.Ed. SpetiEducation Programme

Semester | Semester I
Code Course Name Credits Marks Code Course Name dit€re] Marks
Core course Core course
SEM 121 Human Growth and Development 10d SEM 128 Learning ,Teaching and Assessment 5 1(
(ANY ONE from A4 Part | to Part Il1)
c indi q (Special reference to ID)
ontemporary India an i ]
SEM129.2 Pedagogy of Teaching Mathematics
SEM129.3 Pedagogy of Teaching Social Studies
(ANY ONE from A5 Part IV to Part V)
(Special reference to ID)
Cross Disability and Inclusion courses SEM130.1 Pedagogy of Teaching Hindi 5 100
SEM130.2 Pedagogy of Teaching Malayalam
SEM130.3 Pedagogy of Teaching English
Introduction to Sensory
SEM123 1 pisabilities (VI, HI, Deaf-Blind) 3 60
Introduction to Neuro Cross Disability and Inclusion courses
SEM 124 Developmental Disabilities (LD, 3 60
ID, ASD)
Introduction to Locomotor &
SEM 125 Multiple Disabilities (CP,MD) 3 60 SEM 131 Inclusive Education 4 80
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Intellectual Disability Specialization course

Intellectual Disability Specialization course

Assessment and Identification of

Curriculum Designing, Adaptation and

SEM 126 Needs 5 100 SEM 132 Evaluation 5 100
Practical Course Related to Disability Practical Course Related to Disability
SEM 127 Cross Disability and Inclusion 120 SEM8 13 Practical: Intellectual Disability 6 120
Total 30 600 Total 30 600
Semester lli Semester IV
Code Course Name Credits Marks Code Course Name Credits Marks
Intellectual Disability Specialization course Cross Disabjl and Inclusion courses
SEM 134 Intervention and Teaching 5 100 (ANY ONE from B 10 - Ato G) 4 80
Strategies SEM141.1 Guidance and Counselling
SEM 141.2 Early Childhood Care and Education
SEM 141.3 Applied Behaviour Analysis
SEM 141.4 Community Based Rehabilitation
SEM 141.5 Application of ICT in Classroom
SEM 141.6 Gender and Disability
SEM 141.7 Braille and Assistive Devices
SEM 135 Technology and Disability 5 100 (ANY ONE fromB 11 - Ato F) 4 80
SEM142.1 Orientation and Mobility
SEM 142.2 Communication Options: Oralism
SEM 142.3 Communication Options: Manual (Indian

Sign Language)
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SEM 142.4 Augmentative and Alternative
Communication
SEM 142 5 Management of Learning Disability
SEM 142 6 \Iélc;ccae}:ggﬁi Training, Transition and Job
SEM 136 Psycho Social and Family Issues 4 80 Enhancement of Professional Cagities
Practical Course Related to Dibdity SEM 143 Basic Research and Basic Statistics 4 80
SEM 137 Practical: Intellectual Disability 5 100 Practical Course Related to Disability
Field Engagement/School Attachment/Internship courss SEM 144 Cross Disability and Inclusion 6 120
SEM 138 Intellectual  Disability Speci:LIS 100 Field Engagement/School Attachment/Internship courss
School
Enhancement of Professional Capacities SEM 145 Other Disability Special School 5 100
SEM 139 Reading and Reflecting on3 60 SEM 146 Inclusive School 5 100
Texts(EPC)
SEM 140 Performing and Visual Arts (EPC) 3 60 EM5147 Viva - Voce 2 40
Total 30 600 Total 30 600
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24.10 SEMESTER-WISE STRUCTURE

SEMESTER - |
_ Instructional _ Marks
Course Course Code and Title Credits
Hours Internal | External| Total
A1l SEM121 Human Growth an 100 5 20 80 100
Development
A2 SEM122 C_ontemporary India 100 5 20 80 100
and Education
SEM 123 Introduction to
B 8 | Sensory Disabilities (VI, HI 60 3 15 45 60
Deaf-Blind)
SEM 124 Introduction to
B9 | Neuro Developmental 60 3 15 45 60
Disabilities (LD, ID, ASD)
SEM 125 Introduction to
B 10 | Locomotor and Multiple 60 3 15 45 60
Disabilities (CP, MD)
SEM 126 Assessment and
C13 Identification of Needs 100 5 20 80 100
E1 S!EM ”127 Practlcql: Crosgs 120 6 120 i 120
Disability and Inclusion
Total 600 30 225 375 600
Engagement with field as part of courses indicaidw:
Sl. Task for the Student-
Course Place
No. Teachers
1 Assignment/Project Al Institute
2 Assignment/Project A2 Institute
3 Assessment and ldentificatipn C12 Camp/Clinic/School, etc. for
of Needs (All Disabilities) minimum of 15 hours
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SEM 127, Practical- Cross Disability and Inclus{émea B)

Task for the C . . Hours .
Student-Teacherk Disability Focus Education Setting (120) Description
Intellectual . Minimum 30
Disability Special School 50 School Periods
Other than Minimum 3 Special -
Classroqm Intellectual Schools for Other 50 Minimum :.30
Observation U SN School Periods
Disability Disabilities
o . Minimum 10
Any Disability Inclusive Schools 20 School Periods

» Schedule for practical for E1 shall be includedhie time table (ten working days may be
allocated)

* Observations as mentioned are essential. Howevschools for other disability are not
available in the nearby area, the same may bepneted as observation at Inclusive
school / education/services being provided in gsource room / home based education
or vice versa with other disability.

SEMESTER Il

Instructional Marks

Hours

Course Course Code and Title Credits

Internal | External| Total

A3 SEM 128 Learning ,Teaching

and Assessment 100 5 20 80 100

A4 (ANY ONE from A4 Part | to
Part Ill)(Special reference to MR

SEM 129.1 Pedagogy of
Teaching Science

SEM 129.2, Pedagogy of
Teaching Mathematics

SEM 129.3, Pedagogy of
Teaching Social Studies

100 5 20 80 100

A5 (ANY ONE from A5 Part IV to
Part V) (Special reference to MR)

SEM130.1 Pedagogy of
Teaching Hindi

SEM130.2 Pedagogy of
Teaching Malayalam

SEM130.3 Pedagogy of
Teaching English

100 5 20 80 100

B 6 SEM 131 Inclusive Education 80 4 15 65 80
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c13 SEM 132 Curriculum Designing,
Adaptation and Evaluation 100 5 20 80 100
E2 S_EM . _133 Practical: Intellectual 120 6 70 50 120
Disability
Total 600 30 165 435 600
Engagement with Field as part of courses as inglicbélow:
Sl. No. Task for the Student-Teachers Course Place
1 Assignment / Project / Presentatiopn A3 Institute
2 Assessment / Project / PresentatidB6 Institute
3 Assessment / Project / Presentation C13
Institute / Special / Inclusive schopl
4 Assessment / Project / Presentation A4 /|A5

SEM 133, Practical - Intellectual Disability (AreaC)

Note: Schedule for practical for E-2 shall be in@d in the time table (minimum ten
working days may be allocated). Skill for Micro ¢bang shall be selected with reference to
Intellectual Disability.

Sl. | Task for the Student; Disability Education | Hours Descrition
No Teachers Focus Setting (120) P
Observation of all
1.1 | Classroom observation In_teIIe.c'tuaI Special School | 60 SUbJeCtSf at different
Disability level, minimum 50
school periods
, For special
a. L_esson planning for In_telle_c_tual school and 20 10 lessons
subjects selected Disability :
Inclusive set up
1.2
b. Lesson planning Intellectual For special
focusing on adaptation, .~ - school and 20 10 lessons
. Disability )
evaluation Inclusive set up
a. Micro teaching and
simulated teaching on | General Institute 10 10 lessons
selected skills
13 b. Micro teaching and
) . il
simulated teaching on % In_telle_c_tual Institute 10 10 lessons
each from lessons Disability
planned in 1.2

34



SEMESTER Il

Instructional Marks
Course Course Code and Title nstructiona Credits
Hours
Internal | Externall Total
SEM 134 Intervention and Teaching 100 5 20 80 100
C 14 ;
Strategies
C 15 | SEM 135 Technology and Disability 100 20 0 8| 100
C 16 | SEM 136 Psycho Social and Family Issyes 80 4 15 65 80
E2 SEM 137 Practical: Intellectual Disability 100 5 60 40 100
F1 SEM 138 Intellectual Disability Special 100 5 60 40 100
school (Related to Area C)
SEM 139 Reading and Reflecting on Texts 60 3 15 45 60
D17
(EPC)
SEM 140 Performing and Visual Arts 60 3 15 45 60
D 18
(EPC)
Total 600 30 205 395 600
Engagement with field as part of courses as indacaelow:
Sl. No. Task for the Student-Teachers Course Place
1 a. Assignment / Project / Presentation Cc14 tlrtsti
2 b. Assignment / Project / Presentation C15 tuntsti
3 c. Assessment / Project / Presentation 16 itutest
4 d. Assessment / Project / Presentation |7 tustl school
5 e. Assessment / Project / Presentation 18 tuhsth school
SEM 137, Practical — Intellectual Disability (AreaC)
Sl. | Task for the Student- Disability Education
; No. of Lessons
No | Teachers Focus Setting
. Intellectual . Minimum 30 school
a. Classroom observation S Special Schoo :
Disability periods
1.1
b. Visit to other special Int'ellecl:t'ual Special Schoo Minimum 2 schools
schools Disability
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a. Lesson planning and Special school
. . Intellectual
execution on different Disability / Resource 30 Lessons
1.2 levels for all subjects Room
b. Lesson planning and Special school
i : Intellectual
execution on different o / Resource 20 Lessons
.| Disability
levels for selected subjects Room
a. Individualised Teaching Special school
Intellectual
1.3 | lessons on selected SR / Resource 20 IEPs
. Disability
subjects Room
. . Minimum 10 school
14 Obs_ervatlon of support Int_eIIe(_:t_uaI Instl_tu_te/ periods for OT,PT,BM
services Disability Clinic .
& Speech Therapy units

SEM 138, Intellectual Disability (Area C)

Sl. Task for the Student- . . Education

Disability Focus : No. of Lessons
No Teachers Setting
1 Classroom Teaching Intellectual Special Schoo Minimum 90 school

Disability periods

Minimum of four weeks should be allocated for Sdhatbtachment/ Internship and
reflected in the time table and should cover Taglexified under E-2 and F-1 with sufficient
time for teaching to acquire Pedagogical competémckal with school subjects chosen and
related activities for whole class as well as aleildwith disabilities in different education
settings.

Areas Intellectual Disability (E 2 & F1)
A-4 Pedagogy Subject 1 Semester-lll (3 days-15%jour
A-5 Pedagogy Subject 2 Semester-lll (3 days-15%jour
F-1 School Attachment/Internship Semester-Ill (24s3120 hours)
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SEMESTER IV

Course

Course Code and Title

Instructional
Hours

Credits

Marks

Internal

External

Tota

B 10

Skill Based Optional course (Cro
disability and InclusionANY ONE

SEM141.1 Guidance and Counselling

SEM 141.2 Early Childhood Care &
Education

SEM 141.3 Applied Behaviour Analysis

SEM 141.4 Community Based
Rehabilitation

SEM 141.5 Application of ICT in
Classroom

SEM 141.6 Gender and Disability

SEM 141.7 Braille and Assistive Devices

80

15

65

80

B 11

Skill Based Optional course (Specializat
Disability) ANY ONE

SEM 142.1 Orientation and Mobility
SEM 142.2 Communication Options:
Oralism

SEM 142.3 Communication Options:
Manual (Indian Sign Language

SEM 142.4 Augmentative and Alternative
Communication

SEM 142.5 Management of Learning
Disability

SEM 142.6 Vocational Training, Transitior

and Job Placement

80

15

65

80

D19

SEM 143 Basic Research and Basic
Statistics (EPC)

80

15

65

80

E1l

SEM 144 Practical: Cross Disability and

Inclusion

120

30

90

120

F2

SEM 145 Other Disability Special School

100

60

100

F3

SEM 146 Inclusive school

100

40

60

DO

SEM 147 Viva - Voce

40

10

30

4(

Total

600

30

165

435

600
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Engagement with field as part of courses as atdat below:

Sl. No. Task for the Student-Teachers Course Place
1 Assignment / Project / Presentation B 10 Insditut
2 Assignment / Project / Presentation B 11 Ingiftubchool
3 Assessment / Project / Presentation D 19 InstitGchool

SEM 144, Practical: Cross Disability and Inclusion(Area B)

Note: Practical timing shall be included in timélea(minimum of four weeks). Classroom
Observations as mentioned are essential. Howelvachools for other disability are not
available in the nearby area, the same may bepnatiexd as observation at Inclusive school/
education/services being provided in the resouroenf home based education or vice versa

with other disability.

Sl Task for the Student-TeacherDIsablllty Education Setting No. of Lessons
No ocus
Observation of all
Other than Special School for | subjects at different
Intellectual R -
: - other disabilities level, minimum 15
Disability .
school Periods
1.1 | Classroom observation
Observation of all
Any Disability | Inclusive Schools SUbJeCtSf at different
level, minimum 15
school Periods
Special schools for
Lesson planning and other disabilities/ 25 Lessons
1.2 | execution on different levels| Any Disability | Resource Room
for selected subjects
Inclusive Schools 25 Lessons
a. Individualised Teaching Special schools for
lessons on different levels for other disabilities/ 20 Lessons
13 selected subjects Resource Room
b. Individualised Teaching Any Disability | Inclusive Schools 20 lessons

lessons
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SEM 145, Other Disability Special School (Area B)

Sl Task for the C . .
No | Student-Teachers Disability Focus Education Setting No. of Lessor
Classroom Other than Special School for |  Minimum 180
1 : Intellectual T .
Teaching U other disabilities school periods
Disability

SEM 146, Inclusive School (Area B & C)

Sl. Task for the Student- Disability Education No. of Lessons
No Teachers Focus Setting '

. Any Inclusive Minimum 180 school
1 Classroom Teaching Disability School periods

Minimum of four weeks should be allocated for Sdhattachment/ Internship and reflected

in the time table and should cover Tasks specifieder E-1, F- 2 and F-3 with sufficient

time for teaching to acquire Pedagogical competémckal with school subjects chosen and

related activities for whole class as well as deitdwith disabilities in different education
settings.

Area

Disability Specialisation

Other disability

lnsive Education

A 4 Pedagogy
Subject 1

Semester llI

(3 days - 15 hours)

Semester IV
(2 days — 12 hours)

Semester IV
(2 days — 12 hours)

A 5 Pedagogy

Semester llI

Semester IV

Semester IV

Subject 2 | (3 days - 15 hours) (2 days — 12 hours) | (2 days — 12 hours)
F-2&F-3 | Semester lll Semester IV Semester IV
Internship (24 days - 120 hours) (24 days - 120 hours) (24 days - 120 hours)
Note:

1. Observations and Lessons should be on PrinmadlySecondary level of classes in all

three areas i.e., Intellectual Disability, Othesattility and Inclusive Education.

2. Practical are focused on school subject tegclitmery student is expected to opt for any

two school subject as offered by the Institutionigrsity and teach.

3. Practical in Other disability should be for@thhan disability specialisation

4. Practical in Inclusive settings should be magey with various disabilities.

Area G:Viva — Voce

Along with the IV" Semester practical examinations, a comprehensiva Vivoce

will be conducted by the External practical exarioraboard appointed by the University.
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SEMESTER |
Course 1, Core Course, Credit: 05, Contact Hours: a0, Marks: 100
SEM 121, HUMAN GROWTH AND DEVELOPMENT
Introduction

This course exposes student-teachers to the sfuchild and human development in
order to gain a better understanding about vanatiand the influence of socio-cultural-
political realities on development. A critical umsianding of theoretical perspectives of
development would aid in their application in teaghlearning process. Through close
observation of children in their natural environrisethe teacher trainee would be able to
situate their theoretical knowledge within reatiftiames. This course would also be able to
equip them to reflect and critique the normativéors of childhood and adolescence.

Objectives
After studying this course the student- teachelisbeiable to

» explain the process of development with spefimlus on infancy, childhood and
adolescence.

» critically analyze developmental variations amahildren.
» comprehend adolescence as a period of trangitidrthreshold of adulthood.
» analyze different factors influencing child deymment.
Course Content
Unit 1: Approaches to Human Development
1.1 Human development as a discipline from infatlecgdulthood
1.2 Concepts and Principles of development

1.3 Developing Human- Stages (Prenatal developniefaincy, Childhood, Adolescence,
Adulthood)

1.4 Nature vs Nurture

1.5 Domains (Physical, Sensory- perceptual, CognitSocio-emotional, Language and
communication, Social relationship)

Unit 2: Theoretical Approaches to Development

2.1 Cognitive and Social- cognitive theories (Rtayygotsky, Bruner, Bandura)

2.2 Psychosocial Theory (Erikson)

2.3 Psychoanalytic Theory (Freud)

2.4 Ecological Theory (Bronfrenbrenner)

2.5 Holistic Theory of Development (Steiner)

Unit 3: The Early Years (Birth to Eight Years)

3.1 Prenatal development: Conception, stagesrdhugnces on prenatal development

3.2 Birth and Neonatal development: Screeninghhweborn - APGAR Score, Reflexes and
responses, neuro-perceptual development

3.3. Milestones and variations in Development
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3.4 Environmental factors influencing early chibaidl development

3.5 Role of play in enhancing development

Unit 4: Early Adolescence (From nine years to eigleen years)

4.1 Emerging capabilities across domains of playsind social emotional

4.2 Emerging capabilities across domains relatecbgnition — meta cognition, creativity,
and ethics

4.3 Issues related to puberty

4.4 Gender and development

4.5 Influence of the environment (social, cultupadlitical) on the growing child
Unit 5: Transitions into Adulthood

5.1 Psychological well-being

5.2 Formation of identity and self-concept

5.3 Emerging roles and responsibilities

5.4 Life Skills and independent living

5.5 Career Choices

Engagement with the field as part of course as indated below

Hands on Experience

* Observe children in various settings and idgntiflestones achieved.

* Seminar on human development

»  Writing Journal for reflection and case study

Suggested Readings

* Berk, L. E. (2000)Human DevelopmenTata Mc.Graw Hill Company, New York.
* Brisbane, E. H. (2004T.he developing childMc.Graw Hill, USA.

* Cobb, N. J. (2001)The child infants, children and adolescenkgayfield Publishing
Company, California.

* Hurlocl, E. B. (2005).Child growth and developmentTata Mc.Graw Hill Publishing
Company, New York.

* Hurlocl, E. B. (2006)Developmental Psychology- A life span approathta Mc.Graw
Hill Publishing Company, New Delhi.

* Meece, J. S., & Eccles J. L (Eds) (20Handbook of Research on Schools, Schooling and
Human Developmeniew York: Routledge.

» Mittal. S. (2006)Child development- Experimental Psychologha Books, Delhi.
* Nisha, M. (2006). Introduction to child developnt, Isha Books, Delhi.

* Papalia, D. E., & Olds, S. W. (2005juman developmenTata Mc.Graw Hill Publishing
Company, New York.

» Santrock. J. W. (2006Xhild DevelopmentTata Mc.Graw Hill Publishing Company, New York.
» Santrock. J. W. (2007Adolescence Tata Mc.Graw Hill Publishing Company, New Delhi.
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SEMESTER |
Course Il, Core Course, Credit: 05, Contact Hours100, Marks: 100
SEM 122, CONTEMPORARY INDIA AND EDUCATION
Introduction

This course will enable student-teachers to expdolgcation from philosophical and
sociological perspective and hands on experiencengfging with diverse communities,
children and schools. It also traces the educdtidagelopments in the historical context
leading to contemporary India. The course alsountes various commissions and policies
and issues and trends in the field of educatioecigpeducation and inclusive education.

Objectives

After completing this course the student-teachelisdoe able to

» Explain the history, nature and process andoBbphy of education

* Analyse the role of educational system in thetext of Modern Ethos
* Understand the concept of diversity

» Develop an understanding of the trends, issares challenges faced by the contemporary
Indian Education in global context

Course Content
Unit 1: Philosophical Foundations of Education
1.1 Education: Concept, definition and scope
1.2 Agencies of Education: School, family, comntyiand media

1.3 Philosophies of Education: idealism, natunajipragmatism, existentialism, humanism,
constructivism and connectionism

1.4 Classical Indian Perspective (Budhism, Jainedanta Darshan, Sankya Darshan)
1.5 Indian Philosophers (Aurobindo, Gandhi, Tag&rshna Murthy)

Unit 2: Understanding Diversity

2.1 Concept of Diversity

2.2 Types of Diversity: Gender, linguistic, culyrsocio-economic and disability
2.3 Diversity in learning and play

2.4 Addressing diverse learning needs

2.5 Diversity: Global Perspective

Unit 3: Contemporary Issues and Concerns

3.1 Universalisation of School Education, RighEttucation and Universal Access
3.2 Issues of a) Universal enrolment b) Universténtion c) Universal learning

3.3 Issues of quality and equity: Physical, ecoiepnsocial, cultural and linguistic,
particularly w.r.t girl child, weaker sections atidabled

3.4 Equal Educational Opportunity: (i) Meaning ezfuality and constitutional provisions
(i) Prevailing nature and forms of inequality, imding dominant and minority groups
and related issues
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3.5

Inequality in Schooling: Public-private schgolural-urban schools, single teacher
schools and other forms of inequalities such aslae@nd distance education system

Unit 4: Education Commissions and Policy (School Hetation)

4.1

4.2

4.3

4.4

4.5

Constitutional provisions on education thdtest National Ideals: Equality, liberty,
secularism, and social justice

National Commissions and Policies: Educatiamm@ission (1964), NPE and POA
(1986, 1992), National Policy for Persons with Dbifdes (2006), M.K.Jayaraj
Commission (2013).

National Acts: RCI Act, 1992, PWD Act, 1995T Mct, 1999, RTE Act (2009 &
2012).

Programmes and Schemes: IEDC (1974, 1983), &880, 2011), RMSA, 2009,
IEDSS, 2009

International Conventions and Policies: SalasaaDeclaration and Framework, 1994;
UNCRPD, 2006; MDG, 2015; INCHEON strategies

Unit 5: Issues and Trends in Education

5.1
5.2
5.3
5.4
5.5

Challenges of education from preschool tosesecondary
Inclusive education as a rights based model
Complementarity of inclusive and special s¢f00
Language issues in education

Community participation and community basedlcation

Some Suggested Activities on contemporary issues

Comparative study of different settings
Conflicts and social movements in India: Womialit, Tribal and Disabled
Educational debates and movements
First generation learners

Children with disabilities

Inclusive education

RTE act in the context of disadvantaged
Linguistic and religious diversity

Human rights, minority rights
Educational status of various groups
Special and inclusive schools

Analysis of contemporary debates

Essential Readings

Guha, R. (2007). India after Gandhi: The Histofythe World's Largest Democracy.
Macmillon: Delhi.

National Education Commission. (1964-66). Mirystf Education, Government of India,
New Delhi
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National Policy on Education. (1986 & 1992). hiiny of Human Resource Development
Government of India, New Delhi.

Right to Education Act. (2009). Ministry of Hum#&esource Development, Government
of India, New Delhi.

M.K.Jayaraj Commission Report (2013). State ituist for the Mentally Challenged,
Thiruvananthapuram.

Suggested Readings

Aggarwal. J. C. (1992). Development and PlannofgModern Education. Vikas
Publishing House Pvt. Ltd., New Delhi.

Ain, L. C. (2010). Civil Disobedience. Book Rew Literary Trust, New Delhi. Select
chapters.

Anand, S. P. (1993).The Teacher & Education imeEying Indian Society. NCERT,
New Delhi:

Bhat. B. D. (1996). Educational Documents inidndew Delhi: Arya Book Depot.

Bhatia, K. & Bhatia, B. (1997). The PhilosopHiead Sociological Foundations, New
Delhi Doaba House.

Biswas. A. (1992). Education in India, Arya Bobkpot. New Delhi
Biswas. A., & Aggarwal, J.C. (1992). Educationmdia, Arya Book Depot New Delhi.

Chakravarty, S. (1987). Development Planning:e Tmdian Experience, Oxford
University press: New Delhi.

Chandra, B. (1997). Nationalism and ColonialiS$ingnt Longman: Hyderabad.

Choudhary. K.C., & Sachdeva, L. (1995). Totdaeriaicy by 2000: New Delhi: IAE
Association.

Deaton A., & Dreze, J. (2008-2009). Poverty émelquality in India in Raj Kapila and
Uma Kapila (Ed.) in Indian Economy since Indepemder®©xford University Press: New
Delhi.

Deshpande, S. (2004). Contemporary India: A&ogical View. Penguin: New Delhi.
Dubey, S. C (2001). Indian Society, National Bdoust: New Delhi.

Famous Speeches of Gandhi ji: Speech on theEVke Last Fast, January 12, 1948.
http://unesdoc.unesco.org/images/0023/00232 2232 pdf
http://www.gandhi-manibhavan.org/gandhicomesd#tipeech8.htm
http://www.mkgandhi.org/speeches/speechMain.htm

Jain, L.C. (2010). Civil Disobedience, Book RawiLiterary Trust, New Delhi.

Jagannath. M. (1993). Indian Education in theekEymg Society, New Delhi Sterling
publishers Pvt. Ltd.

Jangira, N.K. (2012). NCERT Mother of Inclusikzeucation Address on Golden Jubilee
of NCERT at RIE, Ajmer on 01 Sept. 2012.

Kashyap, S. C. (2009). The Constitution of IndNational Book Trust: New Delhi.
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Sapra. C. L., & Aggarwal, A. (1987): Educationindia some critical Issues. New Delhi:
National Book Organisation.

Saraswathi, T. S. (1999). Culture, Socializateord Human Development, New Delhi:
Sage Publications.

Sen, A., & Dreze, J. (1997). India: Economic Blepment and Social Opportunity,
Oxford India: Delhi.

Speeches of Gandhi ji: Speech on the Eve of Thst Fast, January 12, 1948.
Government of India.

Steven, B. (1998). School and Society, New Dé&hige Publications.
Suresh, D. (1998). Curriculum and Child Develemty Agra: Bhargava.
Taneja. V.R. (1998). Educational Thoughts aratfee, Delhi University Publications.

Vaidyanathan, A. (1995). The Indian Economys@riResponse and Prospects. Tracts of
the Times. Orient Longman Publications: New Delhi.

Weber. O.C. (1990). Basic Philosophies of EdooaiNew York Holt, Rinehart and
Winston.
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SEMESTER |
Course lll, Cross Disability and Inclusion Course,Credit: 03,
Contact Hours: 60, Marks: 60
SEM 123, INTRODUCTION TO SENSORY DISABILITIES
Introduction

The course is designed to provide a basic undetistguto the student-teachers about
the nature and needs of different types of sendgbilities. It will also equip them in
undertaking screening, planning and instructingestis with sensory disabilities.

Objectives
After completing this course, the student-teackelisbe able to

* Name the different types of sensory impairmeans its prevalence and describe the
process of hearing and implications of various $ypehearing loss.

» Explain the issues and ways to address chalkeimgeducating students with hearing loss.

+ Describe nature, characteristics and assessafestudents with low vision and visual
impairment.

* Suggest educational placement and curriculategires for students with low vision and
visual impairment.

* Explicate the impact of deaf-blindness and pecastfor functional development.

Course Content
Unit 1: Hearing Impairment: Nature and Classification

1.1 Types of sensory impairments: Single (Heahlmpgairment & Visual Impairment) and
Dual sensory impairment (Deaf-blindness)

1.2 Importance of hearing
1.3 Process of hearing and its impediment leattirdjfferent types of hearing loss

1.4 Definition of hearing loss, demographics asslogiated terminologies: Deaf/ deafness/
hearing impaired/ disability/ handicapped

1.5 Challenges arising due to congenital and aeduiearing loss
Unit 2: Impact of Hearing Loss

2.1 Characteristics of learners with hearing lmsd impact of different degrees of hearing
impairment on communication

2.2 Language and communication issues attributableearing loss and need for early
intervention

2.3 Communication options, preferences and fatilis of individuals with hearing loss

2.4 Issues and measures in literacy developmentsahdlastic achievement of students
with hearing loss

2.5 Restoring techniques using human (interpred@d technological support (hearing
devices)
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Unit 3: Visual Impairment-- Nature and Assessment

3.1.
3.2.
3.2.
3.4.
3.5.

Process of Seeing and Common Eye Disorddrslia
Blindness and Low Vision--Definition and Gidation
Demographic Information--NSSO and Census 2011
Importance of Early Identification and Intemion
Functional Assessment Procedures

Unit 4: Educational Implications of Visual Impairment

4.1.
4.2.
4.3.
4.4.
4.5.

Effects of Blindness--Primary and Secondary

Selective Educational Placement

Teaching Principles

Expanded Core Curriculum-- Concept and Areas
Commonly Used Low Cost and Advanced Assidiiegices

Unit 5: Deaf-blindness

5.1
5.2
5.3
5.4

5.5

Definition, causes, classification, prevaleand characteristics of deaf-blindness
Effects and implications of deaf-blindnessaativities of daily living and education
Screening, assessment, identification anavieteional strategies of deaf-blindness

Fostering early communication development:Hdds, assistive devices and practices
including AAC

Addressing orientation, mobility and educagiameeds of students with deaf-blindness

Course Work/ Practical/ Field Engagement

Develop a checklist for screening of childrentiearing impairment
Develop a checklist for screening of childrenlfow vision

Develop a checklist for screening of childrenlindness

Develop a checklist for screening of childrendeaf blindness

Journal based on observations of teaching @nlarith sensory disabilities

Transactions

Visits, Observations, Videos and Interactions v8tbhdents with Disabilities

Essential Readings

Bradford, L. J. & Hardy, W.G. (1979). Hearingdahlearing Impairment. New York:
Grune and Stratton.

Davis, H. & Silverman, S. R. (1970). Hearing abdafness - Part I. Holt, London:
Rinehart & Winston.

Holbrook, C.M., & Koenig, A. J. (Eds.) (2000)otdmndations of Education, Vol I: History
and Theory of Teaching Children and Youths withudisimpairments. (¢ ed): New
York: AFB Press.

Handbook on Deafblindness (2005). Sense Intermat India. Retrieved online on
24/4/2015 from http://www.google.co.in/url?sa=t&@&g=&esrc=s&source=web&cd=
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3&ved =0CD EQFJAC&url=http%3A%2F%2Fssa.nic.in%2Humive-education%?2
Ftrainingmodule-for-resource-teachers-for-disabldobn%2FModule%25202%2520
Deafblindness.pdf%2Fat_download%2Ffile&ei=LkY6VdEOIMAW604CgDg&usg=
AFQJCNHxJc90azS1f-TSI_HgQgJKxWijs_A&sig2=LIBWuGnYEQ®tpK5FCHEg
&bvm=bv.91427555, d.dGY

Kelley, P., & Gale, G. (1998). Towards ExcellenEffective education for students with
vision impairments. Sydney: North Rocks Press.

Lowenfeld, B. (1973). Visually Handicapped Child School and Society; American
Foundation for the Blind; NewYork.

Lynas, W. (2000). Communication options. In thk®&s (Ed), Hearing Impaired Infants —
Support in the first eighteen months. London: WHRublishers Ltd.

Martin, F. N., & Clark, J.G. (2009). Introduatido Audiology. 10th ed. Boston: Pearson
Education.

Martin, F.N., & Clark, J.G. (2012). Introductida Audiology. 11th ed. Boston: Pearson
Education.

National Institute for the Visually Handicappé2D15). Information Booklet on Visual
Impairment in India, Dehradun: Government of India.

Nerbonne, M. A., & Schow, R.L. (2002). Introdiact to Audiologic Rehabilitation.
Boston: Allyn and Bacon.

Nerbonne, M. A., & Schow, R.L. (2013). Introdwstito Audiologic Rehabilitation. 6th
ed. Boston: Pearson Education.

Northern, J. L., & Downs, M. P. (2002). Heariimg Children (5th Ed.). Philadelphia:
Williams & Wilkins

Prescod, S. V. (1978). Audiology Handbook of Heg Disorders. New York: Van
Nostrand Reinhold Company.

Sataloff, R. T., & Sataloff, J. (2005). Hearibhgss. (4th Ed.) London: Taylor & Francis.

Sims, L.G., Walter, G.G., & Whitehead, R.L. (198 Deafness and Communication:
Assessment and Training. Baltimore: Williams andkils.

Warren, D.H. (1994). Blindness and Children: IAdividual Differences Approach. New
York: Cambridge University Press.

Suggested Readings

Auditory-Verbal International (1991). Auditoryexbal position statemenfuricle 4:11-
12.

Harp, B. (2006).The handbook of literacy assessment and evaluaiidrd Eds).
Norwood, M.A.: Christopher-Gordon Publishers, Inc.

Katz, J. (1985)Handbook of Clinical Audiology(4th Ed.) Baltimore: Williams and
Wilkins.

Loreman, T., Deppeler, J., & Harvey, D. (2008¢lusive education - A practical guide
to supporting diversity in the classroo(@nd Eds.). U.K. Routledge.

Norris, G. H., & Romer, L.T. (1995)Velcoming Students who are deafblind to typical
classroomsU.S: Paul H. Brookes.
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Pandey, R. S., & Advani, L. (19995 erspectives in Disability and RehabilitatioNew
Delhi: Vikas Publishing House Pvt. Ltd.

Proceedings from National Conference on CentenaryWork for the Blind in India
(1987). All India Confederation of the Blind and r&toffel Blinden Mission; Delhi:
R.K.Printers.

Scholl, G.T. (1986)Foundations of Education for Blind and Visually Higapped
Children and YouthNew York: American Foundation for the BLind.

Tucker, I., & Nolan, M. (1984kducational AudiologyLondon: Croom Helm.

Tye-Murray, N. (1998). Intervention Plans for idren. In Tye-Murray N (Eds)
Foundations of Aural Rehabilitatio San Diego: Singular. p.381-413.
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SEMESTER |
Course 1V, Cross Disability and Inclusion Course, @dit: 03,
Contact Hours: 60, Marks: 60
SEM 124, INTRODUCTION TO NEURO DEVELOPMENTAL DISABI LITIES
Introduction

The course integrates relevant subject matter énateas of Learning Disability,
intellectual Disability and Autism Spectrum Disord&his course will prepare preservice
teachers to work with students with Neuro Developtake disabilities in inclusive and
specialized settings. It fosters the acquisitiothef broad-based knowledge and skills needed
to provide effective educational programs for shidewith learning and behavior
characteristics. The course emphasizes implicatibors educational and vocational
programming, curriculum, and instruction.

Objectives
After completing the course the student-teachelido@iable to
» Discuss the characteristics and types of legrdisability.

» Describe the tools, areas of assessment and/ apgrvention strategies to enhance
learning.

» Explain the characteristics and types of Inttilal disability.

» Describe the tools, areas of assessment anadrerepmd apply intervention strategies for
independent living.

» Explain the characteristics and types of AutiSpectrum Disorder.

Describe the tools, areas of assessment ang gp@ivention strategies
Course Content

Unit 1: Learning Disability: Nature, Needs and Intevention
1.1 Definition, Types and Characteristics

1.2 Tools and Areas of Assessment

1.3 Strategies for reading, Writing and Maths

1.4 Curricular Adaptation, IEP, Further Education,

1.5 Transition Education, Life Long Education

Unit 2: Intellectual Disability: Nature, Needs andintervention
2.1 Definition, Types and Characteristics

2.2 Tools and Areas of Assessment

2.3 Strategies for Functional Academics and S&ikdls

2.4 Assistive Devices, Adaptations, Individualizéducation Plan, Person Centered Plan,
Life Skill Education

2.5 Vocational Training and Independent Living
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Unit 3: Autism Spectrum Disorder: Nature, Needs andntervention
3.1 Definition, Types and Characteristics

3.2 Tools and Areas of Assessment

3.3 Instructional Approaches

3.4 Teaching Methods

3.5 Vocational Training and Career Opportunities

Transaction

This course should be taught through lectures, udson, demonstrations,
presentations and workshops. They should be giamddon training in assessments of
specific needs of children, interpretation of teiorts and develop strategies for classroom
intervention

Course Work/ Practical/ Field Engagement

» Develop an Assessment Tool for a child with héag disability in the given area

* Prepare a transition plan from school to collfegean LD Child

* Prepare a life skill curriculum

* Prepare a screening tool for children with AmtiSpectrum Disorder

* Prepare teacher made test for functional assegsoha given child with 1D/ Autism

 Plan an educational program on the basis of ssessment report of a child with
ID/Autism

Essential Readings

e Accardo, P.J.,, Magnusen, C., & Capute, A.J. @0@utism: Clinical and Research
Issues. York Press, Baltimore,

* American Psychiatric Association.(2000). Diagrmosind Statistical Manual of Mental
Disorders (4th ed. TR). Washington DC.

e Bala, M.J. (2004). Methods of Teaching Excepiddhildren, Discovery, New Delhi.

 Browning, R. E. (2004). Teaching Students witkehBviour and Serve Emotional
Problems,

Suggested Readings

* Higgins, J. (2003) Practical Ideas that Reallgridfor Students with Dyslexia and Other
Reading Disorders, PRO-ED, Austin.

* Moyes, R.A. (2010). Building Sensory Friendlya€$rooms to Support Children with
Challenging Behaviors: Implementing Data Driverafigies, Sensory World, Texas.

* Pierangelo, R., & Giuliani G.A. (2003). Traneitiservices in Special Education, Allyn &
Bacon.

* Reddy G.L., & Rama, R. (2000). Education of @reh with Special Needs, New Delhi -
Discovery Pub.

e Simpson, R. L., & Myles, B, S. (2008). Educati@fildren and Youth with Autism:
Strategies for Effective Practice. (2nd edition) BEd. Texas.
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Smith, D.D. (2003). Introduction to Special Edtion Teaching in an Age of opportunity,
Allyn & Bacon.

Strichart, S. S. (1993). Teaching Study Straego Students with Learning Disabilities,
Allyn & Bacon, Boston.

Swady, E.R. (1989). Diagnosis & Correction ofaBiag, Difficulties, Allyn & Bacon,
Boston.

Taylor, B. (1988). Reading Difficulties: Insttian and Assessment, Random House,
New York.

Wong, B. Y. L. (1996) .The ABCs of learning didéies (1st ed.) Academic Press, San
Diego, CA.
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SEMESTER |
Course V, Cross Disability and Inclusion Course, Gedit: 03,
Contact Hours: 60, Marks: 60
SEM 125, INTRODUCTION TO LOCOMOTOR AND MULTIPLE DIS ABILITIES
Introduction

The course aims to develop understanding aboutnipigneffective educational
programme and functional activities for studentshwocomotor and multiple disabilities.
This course intends to develop required skillseiacher trainee to identify the children with
locomotor and multiple disabilities and also planedfective programme education as well as
for creating awareness on these conditions. Teashalso expected to plan an effective
therapeutic programme and also refer for medid¢ahwention whenever if necessary.

Objectives
After completing the course the student-teachelido@iable to

» Identify the persons with Locomotor disabilitesch as Cerebral Palsy, Amputees, Polio,
Leprosy cured, Muscular dystrophies, Neural andapmlefects and Multiple disabilities.

* Plan an effective programme for creating awassrabout the persons with Locomotor
disabilities and Multiple disabilities.

* Plan an effective therapeutic programme forghesons with Locomotor disabilities and
Multiple disabilities and to refer for medical intention if necessary.

* Plan an effective educational programme andtfonal activities for the persons with
Locomotor disabilities and Multiple disabilities.

Course Content
Unit 1: Cerebral Palsy (CP)
1.1. CP: Nature, Types and Its Associated Conutio

1.2. Assessment of Functional Difficulties of Oftluding Abnormalities of Joints and
Movements (Gaits)

1.3. Provision of Therapeutic Intervention anddRedl of Children with CP

1.4. Implications of Functional Limitations of @dvien with CP in Education and Creating
Prosthetic Environment in School and Home: Seafinggngements, Positioning and
Handling Techniques at Home and School

1.5. Facilitating Teaching-Learning of ChildrenttviCP in School, IEP, Developing TLM;
Assistive Technology to Facilitate Learning and étional Activities

Unit 2: Amputees, Polio, Spinal Cord Injuries Spinabifida and Muscular Dystrophy
2.1. Definition, Meaning and Classification

2.2. Assessment of Functional Difficulties

2.3. Provision of Therapeutic Intervention anddrRefl

2.4. Implications of Functional Limitations for &chtion and Creating Prosthetic
Environment in School and Home: Seating ArrangesjelRbsitioning and Handling
Techniques at Home and School

2.5. Facilitating Teaching-Learning: IEP, DevelapiTLM; Assistive technology
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Unit 3: Multiple Disabilities and Other Disabling Conditions

3.1
3.2

3.3

3.4

3.5

Multiple Disabilities: Meaning and Classificats

Various Combinations of Multiple Disabilitieend Associated Conditions Such as
Epilepsy, Motor and Sensory Conditions

Other Disabling Conditions such as Leprosye@ustudents, Tuberous Sclerosis and
Multiple Sclerosis

Implications of Functional Limitations for Echtion and Creating Prosthetic
Environment in School and Home: Seating ArrangesjelRbsitioning and Handling
Techniques at Home and School

Facilitating Teaching-Learning: IEP, DevelgpifLM; Assistive technology

Course Work/ Practical/ Field Engagement (any onefdhe following)

Undertake a case study after identifying a chilith cerebral palsy or a child with
Multiple Disabilities. Assess the child’s difficids in activities of daily living and
academic activities and develop an intervention.pla

Undertake a survey on 50 children with differelgabilities and find out how many
children are affected with cerebral palsy and mldtdisabilities. Find out the causes of
their disabling conditions and what difficultiesete children are facing in attending their
schools.

Essential Readings

Miller, F. and Bachrach, S.J. (201erebral Palsy: A Complete Guide for Caregiving
A Johns Hopkins Press Health Book.

Sarva Siksha Abhiyan. Module on Cerebral Pakgtp://ssa.nic.in/inclusiveeducation/
training-module-for-resource-teachers-for-disabilecen/Module%205%20Cerebral%20

Palsy.pdf/at_download/file

Sarva Siksha Abhiyan. Module on Multiple Disdi#s. http://ssa.nic.in/
inclusiveeducation/training-module-for-resourceectears-for-disablechildren/Module%
203 %20Multiple%20Disability.pdf/at_download/file
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SEMESTER |
Course VI, Intellectual Disability Specialization Gurse,
Credit: 05, Contact Hours: 100, Marks: 100
SEM 126, ASSESSMENT AND IDENTIFICATION OF NEEDS
Objectives
After completing the course student-teachers velbble to

 Comprehend historical perspective, nature areti®i@nd characteristics of persons with
Intellectual Disability.

» Understand various procedures, areas and agmeat assessment and their relevance.

* Gain insight into importance of assessment at $thool and school level and become
familiar with development and adaptive behavio@sdessment and assessment tools at
pre school level.

* Get familiarized assessment tools for independiemg, provisions and schemes for
vocational skills development and implication o$essment.

» Develop understanding about significance of edéht types of family needs, their
assessment and implications for extending suppdhdir families.

Course Content
Unit 1: Intellectual Disability - Nature and Needs
1.1 Historical Perspective of Intellectual Diséhi[ID)

1.2 Definitions of Intellectual Disability — ICD&1 AAIDD, WHO, PwD Act 1995, RPD
bill (Proposed), DSM (Latest)

1.3 Etiology Causes and Prevention

1.4 Classification — Medical, Psychological, Edisrzal (Recent) and ICF
1.5 Screening, Identification, Characteristics Aiee¢ds of PwID

Unit 2: Assessment

2.1 Concept, Meaning, Definition and purpose afi¢adional assessment
2.2 Methods of Assessment - Observation, Intendad Rating Scale
2.3 Types and Approaches - NRT, CRT, CBA and Teabtade Tests

2.4 Areas of Assessment - Medical, Psychologidatiucational, Behavioural and
Ecological

2.5 Documentation of assessment, Result intefpyatand Report writing— Implication of
all the above for Inclusion

Unit 3: Assessment at Pre-School and School levels

3.1 Importance of Assessment at Pre- School ahddbtevel

3.2 Developmental and Adaptive Behaviour Assessmen

3.3 Assessment Tools at Pre-School level — Upanaarambh, Portage, MDPS, FACP

3.4 Asslessment Tools at School Ages — MDPS, BAS@K:-GLAD, Support Intensity
Scale
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3.5

Documentation of assessment, Result intetpyat& Report writing— Implication of
class level assessment and its relation to Inausith resource support

Unit 4: Assessment at Adult and Vocational levels

4.1
4.2
4.3
4.4
4.5

Significance of Assessment for Independemntgiwf PwIDs
Assessment for Transition from School to Work

Assessment Tools for Independent Living —-BASMR, VAPS
Provisions and Schemes of MoSJE for Vocati&hkdl Development

Documentation of assessment, Result intetpatand Report writing — Implications
of assessment, Outcomes for Community living

Unit 5: Assessment of Family Needs

5.1
5.2
5.3
5.4
5.5

Significance of psychosocial needs and itesssaent in family
Assessment of parental needs and its impdicati planning IFSP
Assessment of siblings and its implicatioplenning IFSP

Assessment of extended families needs amthpiécation in planning IFSP

Assessment of family and community resouraesiriclusion and strengthening of
family, documentation, recording and reporting

Course Work/ Practical/ Field Engagement (Any one)

Camp/ Community Mode

To conduct awareness programs on MR/ID in urbaral areas

To organize awareness rally involving stakeholilee Parents, Families, Teachers &
Employers

To conduct advocacy program for PwIDs

School Mode

To organise workshops for Parents, Siblingsr Beeup.

To conduct awareness program on Skill DevelogrfaerPwID

To organize skill development program for PwiDai project mode

To organize events for co-curricular activities

To organise exhibition on subject TLMs relatedrtaths, language, science, etc.

Clinical Mode

Presentation of Case Study on Behaviour Modifica

To organize workshops for preparing Teacher Meekgs, Identification tools, TLM Kits,
Report Writing, Schedules for parental and seruser feedback.

To present Clinical Observation, Anecdotal asaly& Book/ Journal Reviews related to
disability

Essential Readings

Baine, D. (1988). Handicapped Children in Depelg Countries, Assessment,
Curriculum and Instruction. University of Albertalberta,
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Evans, P. & Verma, V. (Eds.) (1990) .Special éadion. Past Present and Future.
Improving instruction. Allyn & Bacon, Boston.

* Longone, (1990). Teaching Retarded learners i€dum and Methods for Mental
retardation, NIMH, Secunderabad.

* Myreddi, V., & Narayan, J. (1998). Functional a&kemics for students with mental
retardation - A guide for teachers. SecunderabddHN

* Myreddi, V., & Narayan, J. (2004). FACP — PMRM¥, Secunderabad.
* Narayan, J. (1990). Towards independence skiie®. NIMH, Secunderabad
* Narayan, J. (2003) Educating children with l&agrproblems in regular schools

* Narayan, J. (2003) Grade Level Assessment Ddwuic€hildren with Learning Problems
in Regular Schools, NIMH, Secunderabad

e Narayan, J., Myreddi, V. Rao, S. (2002) FunaioAssessment Checklist for NIMH,
Secunderabad.

* Overton, T. (1992). Assessment in Special EdocaAn Applied Approach. New Jersy
» Panda, K.C. (1997). Education of Exceptionall@kn. New Delhi, Vikas

* Repp, A.C. (1983) Teaching the Mentally Retardeéw Jersey, Prentice Hall The
Falmer Press. York McMillan.

Suggested Readings

* Myreddi, V., & Narayan, J. (1998). Functional a&emics for students with mental
retardation - A guide for teachers. SecunderabddHN

* Narayan, & Kutty, A, T.T. (1989) .Handbook for aimers of the Mentally Retarded
persons Pre-primary level. NIMH, Secunderabad.

* Narayan, J. (Ed.) (1999). School readiness iddieen with special needs. Secunderabad,
NIMH.

 Peshwaria, R., &Venkatesan. (1992) .Behaviowmpproach for teaching mentally
retarded children :A manual for teachers, NIMH, B&terabad

* Polloway, E.A., & Patton, J.R. (1993). Stratedier teaching learners with special needs.
New York: Macmillan Publishing Company.

* Pun, M. & Sen A.K. (1989) Mentally Retarded @nén in India.
* Romila, S. (1997) .School Readiness programnee Nelhi: NCERT
* Sharma, P. (1995). Basics on Development anavtarof a child, New Delhi

* Subba Rao, T.A. (1992). Manual on Developing @uamication Skills in Mentally
Retarded Children

e Taylor, R.L. (1993). Assessment of Exceptionaidgnts Educational and.......
* Van Riper, C.A. and Emerick. L. (1990). Speedrtr€ction-An introduction to speech
* Video Films. (2002). Help them learn make ityga$lIMH, Secunderabad.
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SEMESTER |
Course VII, Practical Course related to Disability, Credit: 06,
Contact Hours: 120, Marks: 120

SEM 127, Cross Disability and Inclusion

Disability Educational Setting Hours (120) Tasks for the Description
Focus Student-
Teachers
Intellectual Special School of 80 hrs Classroom Minimum 10
Disability PwID Observation, School Periods
Assessment and
IEP
Develop and
a. ECSE teach IEP for 1
b. Pre-Primary | student with ID at
c. Primary ECSE or Pre-
Primary level.

d. Secondary

e. Pre-
Vocational

HI, VI, LD, Minimum 3 Special | 30 hrs (10 | Classroom Minimum 30
CP, ASD or | Schools for HI, VI, | hrs eachin | Observation School Periods
Multiple LD, CP, ASD or each and Report

Disabilites | Multiple Disabilities | disability) 10 school periods

in each special

school
Any Disability | Inclusive Schools 10 hrs Classroom Minimum 10
available in the Observation School Periods

neighbourhood and Report

» Schedule for practical for SEM 127 shall be incllide the time table (ten working days
may be allocated)

* Observations as mentioned are essential. Howevechools for other disability are not
available in the nearby area, the same may bepmatisd as observation at Inclusive
school / education/services being provided in #source room / home based education
or vice versa with other disability.
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SEMESTER I
Course 1, Core Course, Credit: 05, Contact Hours: a0, Marks: 100
SEM 128, LEARNING, TEACHING AND ASSESSMENT
Introduction

This Course will initiate student-teachers to usthard learning theories and as these
translate into teaching and learning actions. Assest of learning as a continuous process is
also focused. The course also needs to focus orPwWie as Learner and their special
education needs that teacher needs to addresgirselieducation settings.

Objectives
After completing this course the student-teachelisdoe able to

» Comprehend the theories of learning and intetige and their applications for teaching
children

* Analyse the learning process, nature and thebnyotivation
» Describe the stages of teaching and learninglandole of teacher
» Situate self in the teaching learning process

* Analyze the scope and role of assessment inhitggdearning process in order to
introduce dynamic assessment scheme for educasenhap towards enhanced learning.

Course Content
Unit 1: Human Learning and Intelligence
1.1 Human learning: Meaning, definition and cortdepmation
1.2 Learning theories:
- Behaviourism: Pavlov, Thorndike, Skinner
- Cognitivism: Piaget, Bruner
- Social Constructivism: Vygotsky, Bandura
1.3 Intelligence:
- Concept and definition
- Theories: Two-factor, Multifactor, TriarichTheory (Robert Steinberg)
1.4 Creativity: Concept, Definition and Characttcs
1.5 Implications for Classroom Teaching and Leagni
Unit 2: Learning Process and Motivation
2.1 Sensation: Definition and Sensory Process
2.2 Attention: Definition and Affecting Factors
2.3 Perception: Definition and Types
2.4 Memory, Thinking, and Problem Solving
2.5 Motivation: Nature, Definition and Maslow’s &bry
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Unit 3: Teaching Learning Process

3.1
3.2
3.3
3.4
3.5

Maxims of Teaching

Stages of Teaching: Plan, Implement, EvaliRedect

Stages of Learning: Acquisition, Maintenar@eneralization
Learning Environment: Psychological and Phalsic

Leadership Role of Teacher in Classroom, Scirme Community

Unit 4: Overview of Assessment and School System

4.1
4.2
4.3
4.4
4.5

Assessment: Conventional meaning and consfistgberspective

‘Assessment of Learning’ and ‘Assessment &arhing’: Meaning and difference
Comparing and contrasting assessment, evatyatieasurement, test and examination
Formative and summative evaluation, CurricuBesed Measurement

Revisiting key concepts in school evaluatidtering learners, marks, credit, grading,
choice, alternate certifications, transparencyeriml-external proportion, improvement
option

Unit 5: Assessment: Strategies and Practices

5.1

5.2

5.3
5.4

5.5

Strategies: (Oral, written, portfolio, obseroat project, presentation, group discussion,
open book test, surprise test, untimed test, tesn tecords of learning landmark, cloze
set/open set and other innovative measures) Meamnidgrocedure

Typology and levels of assessment items: lgleltthoice, open ended and close ended;
direct, indirect, inferential level

Analysis, reporting, interpretation, documentatfeedback and pedagogic decisions

Assessment of diverse learners: Exemptionsncessions, adaptations and
Accommodations.

School examinations: Critical review of cutreexamination practices and their
assumptions about learning and development; Effortexam reforms: Comprehensive
and Continuous Evaluation (CCE), NCF (2005) and RATD9)

Engagement with the field as part of course as indated below:

Report submission: observation of children bgiag to any three stages of
development and describing applications of deveknn teaching-learning contexts

Preparation of Self study report on individd#fferences among learners

Prepare a leaflet for parents on better eor@l management of children

Compilation of 5 CBM tools from web searchany one school subject

Team presentation of case study on assessmtatme used for pedagogic decisions

Report on community participation in schookessment or study recent ASAR report
to understand school independent assessment

Transaction and Evaluation

This concepts and theoretical precepts includethis course should be explained

with reference to children with and without diséhgk. The effort of transaction should be to
enhance the understanding of how learning occudsvadmat are the suitable means of its
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assessment. Evaluation may be done by asking sttesshers to children with and without
disabilities and present a report of the same.

Essential Readings

Amin, N. (2002). Assessment of Cognitive Devetgmt of Elementary School Children.
A Psychometric Approach, Jain Book Agency, New Delh

Chauhan, S.S. (2013). Advanced Educational Réggi. Jain Book Agency, Delhi.

King-Sears, E. M. (1994). Curriculum Based Assssnt in Special Education. Singular
Publishing Group, San Diego, CA.

Panch, R. (2013). Educational Psychology: Teachimd Learning Perspective, McGraw
Hill Education (India) Private Limited, New Delhi.

Paul, P. (2009). Language and Deafness. Singularcation.

Salvia, John, Ysseldyke, James, E. And BoltaS&007). Assessment in Special and
Inclusive Education. Houghton Mifflin Company, Bost

Whitcomb, S., & Merrell, K.W. (2012). Behavioy&ocial, and Emotional Assessment of
Children and Adolescents, Routledge, New York.

Woolfolk, A., Misra, G., & Jha, A.K.(2012). Fuadhentals of Educational Psychology,
11thedn, Pearson Publication, New Delhi.

Suggested Readings

Geisinger, K.F. (2013). APA Handbook of Testingd Assessment in Psychology.
Available at American Psychological Association,AJS

Guskey, T. R., & Bailey. J (2000). Grading angpBrting. Thousnad Oaks, CA: Corwin
King.

Howell, K. W., & Nolet, V. (2000). Curriculum-Bad Evaluation: Teaching and decision
making. Scarborough, Ontario, Canada, Wadsworth.

McMillan, J. H. (2001). Classroom Assessmenindiples and Practice for Effective
Instruction. Allyn and Bacon, London.

Nevo, D. (1995). School based Evaluation. PearaRublishing, Kidlington, Oxford.
Salvia, J., & Ysseldyke. J.E.(1998). Assessm@tih. ed) Houghton Mifflin, Boston.
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SEMESTER I
Course 11, Core Course, Credit: 05, Contact Hours100, Marks: 100
SEM 129.1, PEDAGOGY OF TEACHING SCIENCE
Introduction

The course will help the student-teachers to geeetizeir student’s interest for
learning science and develop a scientific attitudes. designed to equip the student-teachers
to teach science using innovative methods, teclesicand teaching learning material to
students with and without disabilities.

Objectives

After completing the course the student-teachelido@iable to

» Explain the role of science in day to day lifelats relevance to modern society.
» Describe the aims and objectives of teachingmnag at school level.

 Demonstrate and apply skills to select and uerent methods of teaching the content
of sciences.

 Demonstrate competencies of planning for teaghsciences, organizing laboratory
facilities and equipment designing pupil centerstthing learning experiences.

 Demonstrate skills to design and use variousluatian tools to measure learner
achievement in sciences.

Course Content

Unit 1: Nature and Significance of Science

1.1 Nature, Scope, Importance and Value of Science

1.2 Science as an Integrated Area of Study

1.3 Science and Modern Indian Society: RelatignshiScience and Society

1.4 Impact of Science with Special Reference tsuds related with Environment,
Industrialization and Disarmament

1.5 Role of Science for Sustainable Development
Unit 2: Planning for Instruction
2.1 Aims and Objectives of Teaching Science imtgletary and Secondary School

2.2 Bloom’s Taxonomy of Educational Objectives aNdting Objectives in Behavioural
Terms

2.3 Lesson Planning — Importance and Basic Stejasning Lesson for an Explanation,
Demonstration, and Numerical Problem in Teachin§@énces

2.4 Unit Planning — Format of A Unit Plan

2.5 Pedagogical Analysis: Meaning and Need. Gimdsl for Conducting Pedagogical
Analysis

Unit 3: Approaches and Methods of Teaching Sciences
3.1 Process Approach, Direct Experience Approbxhyctive-Deductive Approach
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3.2 Lecture, Demonstration, Discussion, Problehaisg, Concept-mapping, Programmed
Instruction, Team Teaching, Seminar, Computer Asgikearning (CAL)

3.3 Project Method and Heuristic Method

3.4 Creating Different Situations of Learning Egegment: Group Learning, Individual
Learning, Small Group, Cooperative (Peer-Tutorifigsaw, etc.), Situated/Contextual
Learning with reference to Children with Disabégi

3.5 Constructivist Approach and its Use in Teagt$aience

Unit 4:Learning Resources with reference to Childen with Disabilities for Teaching
Science

4.1 Teaching Learning Aids — Need, Importance, Gele, Use and Classification of Aids
Based on Type of Experience, Audio Visual Aids, tuékdia, Charts, and Models
(Tactile and Visual)

4.2 Importance of Co-Curricular Activities-ScienCtib, Science Exhibition, Science Text
Books-Characteristics and Significance with refeesto Children with Disabilities

4.3 The Science Laboratory-Planning Organizatibhad, Storage, Record Keeping and
Safety of Scientific Equipments with reference tul@en with Disabilities

4.4 Aquarium, Vivarium — Role in Teaching with &g and Maintaining
4.5 Museum, Botanical and Zoological Garden: Roléeaching

Unit 5: Evaluation

5.1 Evaluation- Concept, Nature and Need

5.2 Norm Referenced and Criterion Referenced [Etmn, Comprehensive and
Continuous Evaluation: Concept and Significancehofastic and Co-Scholastic
Assessment

5.3 Tools and Techniques for Formative and Sunwaassessments

5.4 Preparation of Diagnostic Test and Achieveniest

5.5 Adaptations of Evaluation Procedure With Rerfiee to Children with Disabilities

Practical/ Field Engagement/Project Work

Any one of the following

l. Pedagogical analysis of a unit from Sciencaeon

Il.  Preparation of a multimedia presentation dopc from Science content keeping
students with disabilities in view.

lll. Developing an Action Research Plan on a peablrelated to teaching and learning of
Sciences to students with disabilities to studeuits disabilities.

IV. Construction of a diagnostic test for unitradpwith a remedial plan.

V. Comparative analysis of prescribed syllabus dagtbooks of different Boards
Curricular innovations in respective subject areas

VI. Curricular adaptations for teaching Scienaesttidents with disabilities.
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Essential Readings

Brown, R. (1978). Science instruction of visydthpaired Youth. New York: AFB.

Buxton, A. C. (2010). Teaching Science in Eletagnand Middle SchooNew Delhi:
Sage Publications.

Bybee, R. (2010b). The teaching of science: -2éstury perspectives. Arlington, VA:
NSTA Press, USA.

Fensham, P.J. (1994). The content of Scienceomstructive Approach to its Teaching
and LearningVashington, D.C: The Falmer Press.

Gupta, V. K. (1995). Teaching and ILearning aie¢dce and Technology. New Delhi:
Vikas Publishing House Pvt. Ltd.

Henninen, K. A. (1975). Teaching of Visually Hicapped, Ohio: Charles E. Merrill
Publishing Company.

Joshi, S. R. (2005). Teaching of Science.NevwhD@&.P.H Publishing Corporation.

Kelley, P., & Gale, G. (1998). Towards ExcellenEffective education for students with
vision impairments, Sydney: North Rocks Press.

Lawson, E. A. (2010). Teaching Inquiry ScienoeMiddle School, New Delhi: Sage
Publications.

Layton, D. (1989). Innovations in Science andchrmlogy Education, New Delhi:
Sterling Publishers.

Mani, M. N. G. (1992). Techniques of teachingntl children, New Delhi: Sterling
Publishers.

Mukhopadhyay, S., Jangira, N. K., Mani, M.N. &, Raychowdhary, N. (1987).
Sourcebook for training teachers of visually impdirNew Delhi: NCERT.

Murray, L. J. (1988). Basic Skills — Science sBm: John Murrey.
NCERT (1982). Teaching Science in secondary@shdlew Delhi: NCERT.
NIVH (1992). Handbook for the teachers for theually handicapped, Dehradun

Scholl, G.T. (1986). Foundations of educatiom find and visually handicapped
children and youth, New York: American Foundationthe blind.

Sharma, R. C. (2005). Modern Science teachimghiDDhanpat Rai & Sons.
Siddiqui, H. M. (2007). Teaching science, NewHdeBalaji offset.

Siddiqui, N.N., & Siddiqui, M. N. (1994). Teacly of science today & tomorrow, Delhi:
Doaba House.

Starin, A., & Sund, B. (1983). Teaching sciertbeough discovery. Ohio: Charles E.
Merril Publishing Company.

Tripathi, S. (2004). Teaching of Physical Scesrgelhi: Dominant Publications.
UNESCO (1966). Source Book for Science Teaclagis: UNESCO.

Vaidya, N. (2003). Science Teaching in Schodksy Delhi: Deep & Deep Publishers.
Vanaja, M. (2006). Teaching of Physical Scierttglerabad: Neelkamal Publications.
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Suggested Readings

* Gupta, S. K. (1983). Technology of Science Etlona Delhi: Vikas Publishing House
Pvt. Ltd.

* Gupta, V. K. (1995). Readings in Science and hdatatics Education, Ambala: The
Associated Press.

 Mangal S. K., & Shubhra (2005). Teaching of Bgital Sciences, Meerut: International
Publishing House.

* Rao, V.K. (2004). Science Education, APH PulatightCorpn. New Delhi.
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SEMESTER I
Course 11, Core Course, Credit: 05, Contact Hours100, Marks: 100
SEM 129.2, PEDAGOGY OF TEACHING MATHEMATICS
Introduction

The course will help the student-teachers to geeetizeir student’s interest for
learning maths and develop dispositions towardsstiigect. It is designed to equip the
learners to teach maths using innovative meth@dsniques and teaching learning material
for children with and without disabilities.

Objectives
After completing the course the student-teachelidowiable to

* Explain the nature of Mathematics and its hisardevelopment with contribution of
Mathematicians.

» Describe the aims and objectives of teachinghlatatics at school level.

 Demonstrate and apply skills to select and us#ierent methods of teaching
Mathematics.

» Demonstrate competencies of planning for tearilathematics, organizing laboratory
facilities and equipment designing pupil centeestthing learning experiences.

 Demonstrate skills to design and use variousluatian tools to measure learner
achievement in Mathematics.

Course Content

Unit 1: Nature of Mathematics

1.1 Meaning, Nature, Importance and Value of Mathics

1.2 Axioms, Postulates, Assumptions and Hypothadidathematics
1.3 Historical Development of Notations and Num®&gstems

1.4 Contribution of Mathematicians (Ramanujam, dklyatta, Bhaskaracharya, Euclid,
Pythagoras)

1.5 Perspectives on Psychology of Teaching andnlireg of Mathematics- Constructivism,
Enactivism, Vygotskyian Perspectives, and Zonerokithal Development

Unit 2: Objectives and Instructional Planning in Mathematics
2.1 Aims and Objectives of Teaching MathematicElementary and Secondary Schools

2.2 Bloom’s Taxonomy of Educational Objectives aNdting Objectives in Behavioural
Terms

2.3 Lesson Planning— Importance and Basic Stdpanig Lesson of Arithmetic, Algebra
and Geometry

2.4 Unit Planning — Format of A Unit Plan

2.5 Pedagogical Analysis: Meaning and Need anddeéiwre for Conducting Pedagogical
Analysis. Classification of Content, Objective, Eation, etc
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Unit 3: Strategies for Learning and Teaching Mathenatics

3.1 Concept Formation and Concept Attainment: €@phéttainment Model for Learning
and Teaching of Concepts

3.2 Learning by Exposition: Advanced Organizer Mod

3.3 Methods of Teaching- Lecture, Discussion, Destration, Inductive-Deductive,
Analytic-Synthetic, Problem-Solving, and Project

3.4 Techniques of Teaching Mathematics: Oral W@/kiften Work, Drill-Work, Brain-
Storming and Computer Assisted Instruction (CAl)

3.5 Creating Different Situations of Learning Eggment: Group Learning, Individual
Learning, Small-Group, Cooperative (Peer-Tutoridggsaw, etc.), and Situational/
Contextual Learning

Unit 4: Teaching-Learning Resources in Mathematic$or Students with Disabilities

4.1 Mathematics Laboratory- Concept, Need, anddigent for Setting up a Mathematics
Laboratory

4.2 Utilization of Learning Resources in MatherositiCharts and Pictures, Weighing and
Measuring Instruments, Drawing Instruments, Mod€lsncrete Materials, Surveying
Instruments With Reference To Children with Disiiet

4.3 Bulletin Boards and Mathematics Club
4.4 Abacus, Cussionaire Rods, Fractional Discpjéebtrips

4.5 Calculators, Computers, Smart Boards, Multim&tesentations, and Special Aids and
Appliances For Children With Disabilities

Unit 5: Assessment and Evaluation for Mathematics earning
5.1 Assessment and Evaluation- Concept, ImportandePurpose
5.2 Error Analysis, Diagnostic Tests, Identificatiof Hard Spots and Remedial Measures

5.3 Tools and Techniques for Formative and Sunwmathssessments of Learner
Achievement in Mathematics, Comprehensive and @Goaotis Evaluation in
Mathematics

5.4 Preparation of Diagnostic and Achievement Test

5.5 Adaptations in Evaluation Procedure for Stasl&vith Disabilities

Practical/ Field Engagement/ Project Work

Any one of the following

l. Pedagogical analysis of a unit of content freenondary school Mathematics Syllabus

Il.  Preparation of a multimedia presentation oto@ic with special reference to students
with disabilities

lll. Construction of a question paper based omenirCBSE format/concerned State Board
of education, preparing its Scoring key, and mayldscheme

IV. Analyzing errors committed by school children Mathematics and preparing a
remedial plan
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V. Developing an Action Research proposal for @ofgm related to teaching and learning
of Mathematics with reference to students with loiigges

Transactions
Lecture cum demonstration, Workshops and Seminars
Essential Readings

* Carey, L.M. (1988)Measuring and Evaluating School LearnjnBoston: Allyn and
Bacon.

* Chambers, P. (2010raching Mathematic$Sage Publication, New Delhi.

e« Chapman, L.R. (1970)The Process of Learning Mathemafiddew York: Pregamon
Press.

« David, AH., Magge, M.K. & Louann, H.L. (2007)Teaching Mathematics
Meaningfully: Solutions for Reaching Struggling treers, Canada: Amazon Books.

» David, W. (1988)How Children Think and LeariNew York: Blackwell Publishers Ltd.

 Gupta, H. N., & Shankaran, V. (Ed.), (1984). @m-Cum-Methodology of Teaching
Mathematics. NCERT, New Delhi.

* James, A. (2005).eaching of Mathematicdlew Delhi: Neelkamal Publication.
* Kumar, S. (2009). Teaching of Mathematics, Nes¥iD Anmol Publications.
* Mangal, S.K. (1993)Teaching of Mathematicdlew Delhi: Arya Book Depot.

 Mani, M. N. G. (1992).Techniques of Teaching Blind ChildreNew Delhi: Sterling
Publishers.

* Mukhopadhyaya, S., Jangira, N. K., Mani, M.N., @& Raychaudhary, N. (1987).
Sourcebook for Training Teachers of Visually Haagiged New Delhi: NCERT.

* Nemeth, A. (1973Nemeth Code for Mathematics and Scientific Notatiaviseville K:
American Printing House.

* Siddhu, K.S. (1990)eaching of Mathematicdlew Delhi: Sterling Publishers.
Suggested Readings

» Keeley, P. K., & Cheryl, T. R. (2011)athematics Formative Assessmdbanada: Sage
Publications.

* National Curriculum Framework2005). NCERT, New Delhi: NCERT.

* National Curriculum Framework for Teacher Educati¢2009). NCTE, New Delhi.
* Teaching of Mathematics (ES-342), Blocks {2800). IGNOU, New Delhi.

* Text Books of Mathematics for Class-VI tq2006). NCERT, New Delhi.
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SEMESTER I
Course 11, Core Course, Credit: 05, Contact Hours100, Marks: 100
SEM 129.2, PEDAGOGY OF TEACHING SOCIAL SCIENCE
Introduction

This course explores the scope of social scienceadeVelops competencies in
designing lesson plans and evaluations tools. dtes$es the knowledge and understanding
of the methodologies, approaches to teach sodeth@es at secondary level and also modify
and adapt content-area curricula, materials anthtqaes for students with disabilities. The
course also focuses on various skills and competetitat teachers need to develop.

Objectives
After completing the course the student-teachelido@iable to
» Explain the concept, nature and scope of ssciehce.

» Develop competencies for designing unit anddegdans, as well as tools of evaluation
for social science teaching.

» Develop skills in preparation and use of suppuodterials for effective social science
teaching.

» Develop the ability to organize co-curriculartieities and community resources for
promoting social science learning.

Course Content

Unit I: Nature of Social Sciences

1.1 Concept, scope and nature of social science

1.2 Difference between social sciences and setudies

1.3 Aims and objectives of teaching social scieatcgchool level
1.4 Significance of social science as a core stibje

1.5 Role of social science teacher for an egaitasociety

Unit Il: Curriculum and Instructional Planning

2.1 Organization of social science curriculumchio®l level

2.2 Instructional Planning: Concept, need and manze

2.3 Unit plan and Lesson plan: need and importance

2.4 Procedure of Unit and Lesson Planning

2.5 Adaptation of unit and lesson plans for cleldwith disabilities
Unit 1ll: Approaches to teaching of Social Science

3.1 Curricular approaches: a) Coordination, b)rélational, c) Concentric, d) Spiral, e)
Integrated, f) Regressive

3.2 Methods of teaching social science: Lecturscus$sion, socialized recitation, source
and project method

3.2.1. Devices and techniques of teaching sodialiess — Narration, description,
illustration, questioning, assignment, field trgipry telling, Role play, Group
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and self study, programmed learning, inductive kimg, Concept mapping,
expository teaching and problem solving

3.3 Accommodations required in approaches forhiegochildren with disabilities

3.4 Instructional material for teaching of socsdience: Time-lines and Genealogical
charts, Maps and Globes, Use of different typeBadrds(Smart boards, Chalk Board,
Flannel Board), Tape-records, Radio, Televisionmsi & Filmstrips, Overhead
Projector, Social science games and Power PoiseRtation

3.5 Adaptations of material for teaching childveith disabilities
Unit IV: Evaluation of Learning in Social Science
4.1 Purpose of evaluation in social science

4.2 Techniques of evaluating learner achievemesbcial Science: Written and Oral tests,
Observation Tools, Work Samples, Portfolio

4.3 Assessment: tools and techniques of ContinaadsComprehensive Evaluation (CCE)
for curricular and co-curricular subjects

4.4 Construction of teacher made test

4.5 Diagnostic testing and enrichment techniqoesliildren with disabilities
Unit V: Social Science Teacher as a Reflective Priggoner

5.1 Being a reflective practitioner- use of actiesearch

5.2 Developing an Action Research Plan for solvangroblem in teaching-learning of
Social science

5.3 Case study- Need and Importance for a Scheatfer

5.4 Development of a Professional Portfolio/ Teagldournal

5.5 Competencies for teaching Social scienceitdreim with disabilities
Transaction

The student-teachers should be encouraged to reguters and articles. There may
be quizzes, seminars, field trips, lectures, demnatisns, school visits and observations to
teach this course.

Course Work/ Practical/ Field Engagement
* Prepare a unit of social science content favargchild with disabilities

» Develop an Action Research Plan on a probleatedlto teaching and learning in Social
Science

* Adapt teaching learning materials for a childhadisabilities
» Develop questions and achievement tests in lsedience

* Organize activities like quiz, mock-parliamefield trips, exhibitions and any other co-
curricular activities in schools

Essential Readings

* Aggarwal, J. C. (2008). Principles, methods &ht@ques of teaching. UP: Vikas
Publishing House Pvt Ltd.
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Batra, P. (2010). Social Science Learning indath Perspective and Challenges, Sage
Publications Pvt. Ltd; Pap/Com edition.

Chauhan, S. S. (2008). Innovations in teacheagning process. UP: Vikas Publishing
House Pvt Ltd.

Dhand, H. (2009). Techniques of Teaching. NewhD&PH Publishing Corporation.

Duplass, J. A. (2009). Teaching elementary $ostadies. New Delhi: Atlantic
Publishers.

Mangal, U. (2005). Samajik Shikshan, Arya Boadpbt, New Delhi.

Suggested Readings

Aggarwal, J.C. (2008). Teaching of social stadi& practical approach. (4th ed). UP:
Vikas Publishing House Pvt Ltd.

George, A. M., & Madam, A. (2009)eaching Social Science in Schools: NCERT'S New
Textbook Initiative.

Mangal, S.K. (2004). Teaching of Social Scieregia Book Depot, Delhi.
Rai, B.C. (1999). Methods of Teaching Economitiskashan Kendra, Lucknow.

Sharma, R.A. (2008). Technological foundation eafucation. Meerut: R.Lall Books
Depot.

Sharma, R.N. (2008). Principles and techniqdesiacation. Delhi: Surjeet Publications.

Singh, Y.K. (2009). Teaching of history: Modarrethods. New Delhi: APH Publishing
Corporation.

Stone, R. (2008). Best Practices for TeachingigdStudies: What Award-Winning
Classroom Teachers Do, Corwin, CA.
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SEMESTER Il
Course Ill, Core Course, Credit: 05, Contact Hours:100, Marks: 100
SEM 130.1, PEDAGOGY OF TEACHING HINDI

TAFA & IV — W WIAHA 3 fFenfiat 37 ang B i —

o T T FHT F AT AN [FFET T 9T F FET & 9T &7
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o BT R # T @l F Oy & [T g T @ # ga #77
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z& &7l
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3.3 IHE fTAH 1 yegd, T wew SR fmiat
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SEMESTER I
Course 111, Core Course, Credit: 05, Contact Hours100, Marks: 100
SEM 130.2, PEDAGOGY OF TEACHING MALAYALAM
Semester Il, Course lll, Core Course, Credits: 5, Gntact Hours: 100, Marks: 100
SEM 130.2, PEDAGOGY OF TEACHING MALAYALAM
Introduction

This course will enable the student-teachers to gascientific base with regard to the aims
and objectives of teaching Malayalam language,uagg skills, instructional planning, approaches,
methods and strategies of teaching Malayalam, awmin and evaluation. It will help in applying
theory to practice and to design own materials plad lessons for teaching. The course offers the
students to equip themselves with analytic and stigative skills in issues related to teaching of
Malayalam. The course also equips the student-teachith awareness, attitudes and skills needed
for teaching children with special needs.

Objectives

After completing the course the student-teachelido@iable to

» Explain the importance of Malayalam as mother tengnd medium of instruction.

* Prepare and implement appropriate planning at vatdievels of classroom teaching.
» Apply various approaches and methods of teachinigydéam.

» Accommodate and adapt approaches, strategies amedatsafor teaching and evaluating children
with special needs.

Course Content

Unit I: Importance of Malayalam Language and Literature

1.1 Historical development of Malayalam language

1.2 Mother tongue as the medium of instruction

1.3 Influence of mother tongue in the formatiorcolture

1.4 Malayalam and other languages

1.5 Correlation with other disciplines (ICT andf®eming Arts- Drama and Theatre)
Unit II: Instructional Planning

2.1 Aims and objectives of teaching Malayalam #fedent stages of schooling, Maxims of
teaching Malayalam, Gradation and motivationaldest

2.2 Instructional planning: Need and importance

2.3 Taxonomy of instructional objectives: B.S. &g Dave and Simpson. Specifications and
Competencies

2.4 Micro teaching skills. Unit and lesson plare, importance and procedure
2.5 Planning and adapting units and lessons fédren with intellectual disability.
Unit 1ll: Approaches and Methods of Teaching Malaydam

3.1 Basic language skills (Listening, Speakingadieg and Writing) and different methods of
vocabulary development (Dictionary, Reference, &raodel, Semantic map, etc)

3.2 Direct method: Play way method, Dalton plamjétt method, Dramatization, and Lecture
method
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3.3 Discourse oriented pedagogy: Importance ofatdisses in Malayalam language teaching —
Debate, Drama, Seminars, Posters, Narratives, isptag, Editorials, Travelogues, etc.

3.4 Methods and approaches of teaching prose @etdyp
3.5 Methods of teaching grammar and composition
Unit IV: Innovative Strategies, Instructional Materials and Curriculum

4.1 Cooperative Learning, Collaborative learnifhgam teaching, Peer tutoring, Language games
and Role play

4.2 Instructional aids for effective teaching: $mdoards, black boards, flannel boards,
pictures/picture-cut-outs, charts, tape-recordeeslio, television, films, and film strips,
overhead projector, language laboratory, languaayeeg, reading cards, work sheets, hand
outs, power point presentation, multi media equiptsieweb based learning, Edublogs and text
books.

4.3 Content analysis of prescribed Malayalam resafiiem school curriculum
4.4  Approaches to curriculum organization — topigait, concentric and spiral

4.5 Accommodation and adaptations in approacheategies and materials for children with
intellectual and learning disabilities

Unit V: Evaluation

5.1 Evaluation: Concept, scope, functions andgype

5.2 Construction of an achievement test and distjmtest

5.3 Adaptation of evaluation tools for childrertiwspecial needs

5.4 Individual assessment for children with specieeds. Error analysis, diagnostic tests and
enrichment Measures

5.5 Data analysis and interpretation with graghiepresentations.
Transaction

This course should be taught through a series akshops, seminars and presentations.
Lectures, demonstrations and discussions for thibasgd topics. Students should be encouraged to
use instructional material in their practice ofd@ag lessons. Adaptations in pedagogy, materidl an
evaluation should be taught through workshops gediic case studies.

Course Work/Practical/Field Engagement
» Design teaching programme based on error analysis

» Develop an Action Research Plan for measuring fieetezeness of a given teaching approach in
Malayalam

» Develop workbook (interactive including languagenga)

» Prepare worksheets to enrich vocabulary among stsigdth intellectual and learning disability.
» Develop lesson plans for the teaching of prosepardry

» Critically analyze any one poem or essay of a Wedwn poet or writer.

Essential Readings

* Chandrasekharan Nair, C.K. Gadyarachana. Keralalzhlmstitute, Thiruvananthapuram.

» Vasudeva Bhattathiri, C.V. Gadyashilpam. KeraladBlaalnstitute, Thiruvananthapuram.

* Rajaraja Varma,A.R. Kerala Panineeyam. D.C.Bookstdgam.
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Vasudeva Bhattathiri, C.V.Malayala Bhasha Bodhanam.Kerala Bhasha Institute,
Thiruvananthapuram.

Kalpatta Balakrishnan. Malayala Sahithya Charithram Kerala Bhasha Institute,
Thiruvananthapuram.

Parameswaran Nair, P.K. Malayala Sahithya Chanth@ahithya Academy.
Panamana Ramachandran Nair. Malayala Sahithya pdir@on. Current Books, Kottayam.
Sukumar Azheekode. Malayala Sahithya Vimarshana@.Books, Kottayam.

Bloom, B.S. Taxonomy of Educational Objectives: T@kssification of Educational Goals
(Vol.l). Green, Longman.

Suggested Readings

Bindu, C.M. Mathrubhashabodhanam: Pravanathakaleettikalum. Scorpio, Calicut.
Krishnamoorthi,J. Mumbilulla Jeevitham. D. C. BepKottayam.

Vasudevan Bhattathiri. Nalla Malayalam. D. C. Bqdkettayam.

Irinjayam Ravi. Prayogika Vyakaranam.

Panmana Ramachandran Nair. Thettillatha Malayalan@. Books, Kottayam.
Krishna Kumar. National Curriculum Framework. NCERIew Delhi.
Prabodhachandran, V.R. Ucharanam Nannavan. KetelaH Institute.

Sivarajan, K. Malayala Bhashadyapanam. Calicut &hsity.

Allen, D., & Ryan, K. Micro teaching. Adison Wes|dyondon.

Care, E., Mc Gaw, B., & Griffin, P. Assessment drehching of 2% Century Skills. Springer,
New York.

Aggarwal, Y.P. Statistical Methods. Sterling Pualions Pvt. Ltd., New Delhi.

Alessi, S. M., Trollip, S.R. Multimedia for learmin Methods and Development{@d.). Allyn &
Bacon, Needham Heights, MS.

Sharma, J. P. National Curriculum Framework for dtHEducation: A discussion document.
NCERT, New Delhi.

Crowder, N. A. Action Research to improve schoalgtices. Columbia University, New York.

Passi, B. K. (ed). Becoming better teacher: A Mitraching Approach. Sahithya Mudranalaya,
Ahamadabad.

SCERT. Kerala Curriculum Framework. Thiruvananthrapu
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SEMESTER I
Course II11, Core Course, Credit: 05, Contact Hours100, Marks: 100
SEM 130.3, PEDAGOGY OF TEACHING ENGLISH
Introduction

This course will enable the student-teachers to gatrong knowledge base in nature
of English language and literature, instruction&nping and evaluation. It will help in
applying theory to practice to design your own mate and plan lessons in preparation for
teaching real classes. The course offers you tiperogmity to explore in-depth aspects of
English and to find out about the approaches amcecupractices of language teaching in
relation to Indian and international contexts. Tlo@rse also equips you with analytical and
investigative skills and provides a foundationssues related to English language teaching,
second language pedagogy and language acquisition.

Objectives
After completing the course the student-teachelido@iable to

» Explain the principles of language teaching, ablution and trends in English
literature.

* Prepare an instructional plan in English.

» Adapt various approaches and methods to teaghsBrianguage.

» Use various techniques to evaluate the achiemeoféhe learner in English
Course Content

Unit I: Nature of English Language & Literature

1.1 Principles of Language Teaching

1.2 Language Proficiency: Basic Interpersonal Coamication Skills (BICS) and Cognitive
Academic Language Proficiency (CALP)

1.3 English Language in the school context: Anl&wonary Perspective
1.4 Current Trends in Modern English Literaturéndian context

1.5 Teaching as second language in Indian context.

Unit II: Instructional Planning

2.1 Aims and objectives of Teaching English afedént stages of schooling
2.2 Instructional Planning: Need and Importance

2.3 Unit and lesson plan: Need and Importance

2.4 Procedure of Unit and Lesson Planning

2.5 Planning and adapting units and lessons fitareln with disabilities
Unit lll: Approaches and Methods of Teaching English

3.1 Difference between an approach and a method

3.2 Task based approach, co-operative learningaguege across curriculum,
communicative language teaching, Bilingual, Ecteand Constructive approach
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3.3 Method of Teaching Prose, Poetry, Drama, Gramand Vocabulary- i) Translation
method. ii) Structural — Situational method. iiir€t method

3.4 Development of four basic language skillsteémsng, Speaking, Reading, and Writing
3.5 Accommodation in approaches and techniquesaiching children with disabilities
Unit IV: Instructional Materials

4.1 Importance of instructional material and tlegfective use

4.2 The use of the instructional aids for effeetigaching of English: Smart boards, Chalk
Board, Flannel Board, Pictures/ Picture-cut-outsha®s, Tape-records, Radio,
Television, Films and Filmstrips, Overhead Project@nguage Laboratory, Language
games, reading cards, Worksheets, Handouts, andrARmint Presentation

4.3 Construction of a teacher made test for Engiieficiency
4.4 Teaching portfolio

4.5 Adaptations of teaching material for childveith disabilities
Unit V: Evaluation

5.1 Evaluation - Concept and Need

5.2 Testing Language skills and Language elemdiMscabulary, Grammar and
Phonology)

5.3 Adaptation of Evaluation Tools for ChildrernthvDisabilities
5.4 Individualized assessment for Children witlsdbilities

5.5 Error analysis, Diagnostic tests and Enrichimesasures
Transaction

This course should be taught through a series ofkshops, seminars and
presentations. Lectures, demonstrations and distiss$or theory based topics. Students
should be encouraged to use instructional matémigheir practice of teaching lessons.
Adaptations in pedagogy, material and evaluatiavukhbe taught through workshops and
specific case studies

Course Work/ Practical/ Field Engagement
» Design teaching programme based on error asalysi

» Develop an Action Research Plan for measurirgg dffectiveness of a given teaching
approach in English

» Develop work sheet (interactive including lange@ames)

* Prepare worksheets to enrich vocabulary amoogrsiary students with disabilities
» Develop lesson plans for the teaching of progkmoetry

» Critically analyze any one poem or essay of d kvewn poet or writer

Essentital Readings

* Allen, H., & Cambell, R. (1972). Teaching Englias second Language, McGraw Hill,
New York.

* Bharthi, T., & Hariprasad, M. (2004). CommunieatEnglish, Neelkamal Publications,
Hyderabad.
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Bhatia, K.K. (2006). Teaching and Learning Eslglias a Foreign Language. Kalyani
Publishers, New Delhi.

Grellet, F.(1980). Developing Reading Skillsn@aidge University Press, New York.

IGNOU CTE - 02 Certificate in Teaching of Engli€1l989). The Structure of English,
IGNOU, New Delhi.

IGNOU EEG - 02 Elective Course in English (198Bhe Structure of Modern English
Blocks (1 to 7), IGNOU, New Delhi.

Suggested Readings

Agnihotri, R.K., & Khanna, A.L. (Ed.) (1996). Blssh Grammar in context, Ratnasagar,
Delhi.

Bhatia, K.K., & Kaur, N. (2011). Teaching anddteing English as a Foreign Language.
Ludhiana: Kalyani Publishers.

Bindra, R. (2005). Teaching of English. JammadRa Krishan Anand and Co.

Brumfit, C.J., & Johnson (Ed.) (1979). The conmcative Approach to Language
Teaching, Oxford University Press, Oxford.

Bryne, D. (1988). Teaching Writing Skills, Longm England.

Krashen, D. (1992). Principles and Practice @edhd Language Acquisition, Pergamum
Press Oxford.

Krishna Swamy (2003). Teaching English: AppreeschMethods and Techniques,
Macmillan Publication, New Delhi.

Sachdeva, M. S. (2007). Teaching of EnglishiaRatTwenty First Century Publications.
Sahu, B. K. (2004). Teaching of English. Ludla@iaKalyani Publishers.

Shaik, M. & Gosh, R.N. (2005). Techniques of dmag English, Neelkamal
Publications, Hyderabad.

Sharma, P. (2011). Teaching of English: Skitl &hethods. Delhi: Shipra Publication.

81



SEMESTER I
Course 1V, Cross Disability and Inclusion Course, &dit: 04, Contact Hours: 80,
Marks: 80
SEM 131, INCLUSIVE EDUCATION
Introduction

The course is designed to develop an understarabogt inclusive education and
addressing diversity in the mainstream classrodns hlso formulated in a way that the
learners will know the pedagogical practices andogeises ways in which different
stakeholders can collaborate for the success afsive education.

Objectives
After completing the course the student-teachelido@iable to

» Explain the construct of inclusive education & grogression from segregation towards
valuing & appreciating diversity in inclusive edtica.

» Explicate the national & key international patie & frameworks facilitating inclusive
education.

 Enumerate the skills in adapting instructiontategies for teaching in mainstream
classrooms.

» Describe the inclusive pedagogical practicess&elation to good teaching.

* Expound strategies for collaborative working atakeholders support in implementing
inclusive education.

Course Content
Unit 1: Introduction to Inclusive Education
1.1 Marginalisation vs. Inclusion: Meaning and Défons

1.2 Changing Practices in Education of Childrethvidisabilities: Segregation, Integration
& Inclusion

1.3 Diversity in Classrooms: Learning Styles, lirggic & Socio-Cultural Multiplicity

1.4 Principles of Inclusive Education: Access, iBquRelevance, Participation and
Empowerment

1.5 Barriers to Inclusive Education: AttitudinBhysical and Instructional
Unit 2: Policies and Frameworks Facilitating Inclugve Education

2.1 International Declarations: Universal Declamtiof Human Rights (1948), World
Declaration for Education for All (1990)

2.2 International Conventions: Convention againgcBmination (1960), Convention on
Rights of a Child (1989), United Nations Conventioh Rights of Persons with
Disabilities (UNCRPD) (2006)

2.3 International Frameworks: Salamanca FramewaolR94), Biwako Millennium
Framework of Action (2002)

2.4 National Commissions & Policies: Kothari Comsn® (1964), National Education
Policy (1968), National Policy on Education (198&evised National Policy of
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Education (1992), National Curricular Framework(2)) National Policy For Persons
With Disabilities (2006)

2.5 National Acts and Programs: IEDC (1974), RCt @®92), PWD Act (1995), National
Trust Act (1999), SSA (2000), RTE (2006), RMSA (2DJEDSS (2013)

Unit 3: Adaptations Accommodations and Modificatiors

3.1 Meaning, Difference, Need and Steps

3.2 Specifics for Children with Sensory Disabégi

3.3 Specifics for Children with Neuro-Developmemésabilities
3.4 Specifics for Children with Loco Motor and Mple Disabilities
3.5 Engaging Gifted Children

Unit 4: Inclusive Academic Instructions

4.1 Universal Design for Learning: Multiple Meaat Access, Expression, Engagement
and Assessment

4.2 Co-Teaching Methods: One Teach One AssistjoBtdieaching, Parallel Teaching,
Alternate Teaching and Team Teaching

4.3 Differentiated Instructions: Content, Procasd Product

4.4 Peer Mediated Instructions: Class Wide Petarihg, Peer Assisted Learning Strategies
4.5 ICT for Instructions

Unit 5: Supports and Collaborations for Inclusive Eucation

5.1 Stakeholders of Inclusive Education and tReisponsibilities

5.2 Advocacy and Leadership for Inclusion in Edigca

5.3 Family Support and Involvement for Inclusion

5.4 Community Involvement for Inclusion

5.5 Resource Mobilisation for Inclusive Education

Practical and Field Engagement

l.  Visit Special Schools of any two Disabilitiesica an Inclusive school and write
observation report highlighting pedagogy

Il. Prepare a Checklist for Accessibility in Mairesam Schools for Children with
Disabilities
lll. Design a Poster on Inclusive Education

IV. Prepare a Lesson Plan on any one School subjgour choice using any one Inclusive
Academic Instructional Strategy

Transactions

Group discussions following videos and visits. Oebfar Inclusion vs. Segregation
and Self study for legislations and frameworks

Suggested Readings
* Bartlett, L. D., & Weisentein, G. R. (2008uccessful Inclusion for Educational Leaders
New Jersey: Prentice Hall.
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Chaote, J. S. (19913uccessful Mainstreamingllyn and Bacon.
Choate, J. S. (19973uccessful Inclusive Teachimglyn and Bacon.
Daniels, H. (1999) Inclusive Educatioih.ondon: Kogan.

Deiner, P. L. (1993)Resource for Teaching Children with Diverse AlagtiFlorida:
Harcourt Brace and Company.

Dessent, T. (1987Making Ordinary School Specialessica Kingsley Pub.

Gargiulo, R.M. Special Education in Contemporary Society: An lduction to
Exceptionality Belmont: Wadsworth.

Gartner, A., & Lipsky, D.D. (1997)nclusion and School Reform Transferring America’s
Classroom®altimore: P. H. Brookes Publishers.

Giuliani, G.A. & Pierangelo, R. (2007)Understanding, Developing and Writing IEPS.
Corwin press:Sage Publishers.

Gore, M.C. (2004) Successful Inclusion Strategies for Secondary artlel School
TeachersCrowin Press, Sage Publications.

Hegarthy, S. & Alur, M. (2002)Education of Children with Special Needs: from
Segregation to InclusioiGorwin Press, Sage Publishers.

Karant, P., & Rozario, J. ((20p3.earning Disabilities in IndiaSage Publications.

Karten, T. J. (2007)More Inclusion Strategies that WorkCorwin Press, Sage
Publications.

King-Sears, M. (1994)Curriculum-Based Assessment in Special Edcuat®alifornia:
Singular Publications.

Lewis, R. B., & Doorlag, D. (1995)eaching Special Students in the Mainstredth
Ed. New Jersey: Pearson.

McCormick, S. (1999). Instructing Students whavl Literacy Problems. 3rd Ed. New
Jersey, Pearson.

Rayner, S. (2007Managing Special and Inclusive Educati@age Publications.

Ryandak, D. L. & Alper, S. (1996 urriculum Content for Students with Moderate and
Severe Disabilities in Inclusive Settiigpston, Allyn and Bacon.

Sedlak, R. A., & Schloss, P. C. (198Bistructional Methods for Students with Learning
and Behaviour Problem#llyn and Bacon.

Stow L. & Selfe, L. (1989)Understanding Children with Special Neetlendon: Unwin
Hyman.

Turnbull, A., Turnbull, R., Turnbull, M., & Shan D.L. (1995). Exceptional Lives:
Special Education in Today’s Schadtad Ed. New Jersey: Prentiell.Inc.

Vlachou D. A. (1997).Struggles for Inclusive Education: An Ethnograpl8study
Philadelphia: Open University Press.

Westwood, P. (2006 Commonsense Methods for Children with Special Bouca
Needs- Strategies for the Regular Classroodth Edition, London Routledge Falmer:
Taylor & Francis Group.
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SEMESTER I
Course V, Intellectual Disability Specialization carse, Credit: 04,
Contact Hours: 80, Marks: 80

SEM 132, CURRICULUM DESIGNING, ADAPTATION AND EVALU ATION

Objectives

After completing the course student-teachers velbble to

Understand nature of curriculum, principles ateps of curriculum designing, domains
and curriculum evaluation.

Develop insight into importance of early childitbspecial education, its domains and
school readiness programme and their implications.

Acquire knowledge about curriculum domains abselary, prevocational and vocational
level and understand its implications.

Understand different strategies for curriculudagtation, accommodation, modification
and their significance.

Evaluation and make effective use of differeahiniques.

Course Content

Unit 1: Curriculum Designing

11
1.2
1.3

1.4.
1.5

Meaning, Definition, Concept and Principleaifrriculum

Types and Approaches of Curriculum Designing

Curriculum Domains - Personal, Social, AcadsmiRecreational and Community
living

Steps in developing curriculum, challengedenfeloping curriculum for inclusion
Curriculum evaluation, Implementation in uibn

Unit 2: Curriculum at Pre-School and Primary Schoollevel

2.1
2.2

2.3
2.4
2.5

Significance of Early Childhood Education &ahool Readiness

Early Childhood Education Curricular domainErhancement of domain in Motor,
Personal, Cognitive and Communication areas

Curriculum Domains for Early Childhood Eduoatand Sensory Mechanism
Sensitization of family, involvement in preisol and primary level

Implication of pre- school and primary levés Intervention, documentation, record
maintenance and report writing

Unit 3: Curriculum at Secondary, Pre-vocational andVocational level

3.1
3.2
3.3
3.4

Curriculum domains at Secondary level

Curriculum domains at Pre- vocational level

Curriculum domains at Vocational level

Rehabilitation of PwIDs under National Skik®@elopment Scheme (NSDS by MSJ&E)
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3.5

Implications of placement for inclusion in Qwmuomity, Documentation, Record
Maintenance and Reporting

Unit 4: Curriculum Adaptations

4.1
4.2
4.3
4.4
4.5

Need for Curricular Adaptation, Accommodatam Modification
Adaptation, Accommodation and Modification Rre —academic Curriculum
Adaptation, Accommodation and Modification Aarademics Curriculum
Adaptation, Accommodation and Modification @o-Curriculum
Adaptation, Accommodation and Modification &rhool Subjects

Unit 5: Curriculum Evaluation

5.1
5.2
5.3
5.4
5.5

Concept, Meaning, Definition of Curriculum Hyetion

Types and Approaches of Evaluation

Emerging trends in evaluation —CCE, TeachedéMBests, Grading System
Differential evaluation of PwID in inclusivetsip

Implications of evaluation for inclusion

Course Work/ Practical/ Field Engagement (Any One)

Special/ Inclusive schools

To

prepare need based curriculum for training in
ADL Skills

School Readiness

Transition from School to Work
Movement/Dance/Yoga/Sports skills
Computer usage

House Keeping/ Laundry

Gardening / Horticulture

Creative / Performing Arts

Essential Readings

Baine, D. (1988) Handicapped Children in Devalgp Countries, Assessment,
Curriculum and Instruction. University of Albertalberta,

Bos, C.S. & Vaughu, S. (1994) Strategies forchéag students with learning and
behaivour problems. Boston: Allyn and Bacon.

Jeyachandaran, P.,& Vimala, V. (2000). Madrasdl@pmental Programming System.

Luftig, R.L. (1949).Teaching the Mentally RetaddStudent: Curriculam, Methods and
Strategies.Library of Congress Cataloging-in-pudilans data.

Myreddi, V., & Narayan, J. (1998). Functionala&emics for students with mild mental
retardation, NIMH, Secunderabad.

Myreddi, V. & Narayan, J. (2005) FACP — PMR, NHyISecunderabad.
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Narayan, J. (1990). Towards independence série®. NIMH, Secunderabad.

Narayan, J. (2003) .Educating children with téag problems in regular schools NIMH,
Secunderabad.

Narayan, J. (1998) Grade Level Assessment Dduoic€hildren with Learning Problems
in Regular Schools, NIMH, Secunderabad.

Narayan, J. Myreddi, V.,& Rao, S. (2002). Fuoctl Assessment Checklist for
Programming, NIMH, Secunderabad.

Overton, T. (1992). Assessment in Special Edocatn Applied Approach. New York
McMillan.

Panda, K.C. (1997). Education of Exceptionall@kn. New Delhi, Vikas Publications.
Repp A.C. (1983) Teaching the Mentally Retardéely Jersey, Prentice Hall

Suggested Readings

King-Sears, H.E. (1994) Curriculum Based Assesgnn Special Education. San Diego
Singular Publishing Group

Narayan, & Kutty, A,T.T. (1989) Handbook for Tmars of the Mentally Retarded
persons Pre-primary level. NIMH, Secunderabad.

Peshwaria, R. and Venkatesan. (1992) Behaviowgt@rded children A manual for
teachers. NIMH, Secunderabad.

Pun, M. & Sen A.K. (1989) Mentally Retarded @nédn in India. New Delhi Mittal
Publication.

Sharma, P. (1995). Basics on Development anavtBrof a child, New Delhi Reliance.

Subba Rao, T.A. (1992). Manual on Developing @umication Skills in Mentally
Retarded Persons, NIMH, Secunderabad.

Taylor, R.L. (1993). Assessment of Exceptiontaldgnts Educational and Psychological
Procedures. Boston: Allyn & Bacon.

Van Riper, C.A. and Emerick. L. (1990), Speedbrr€ction-An introduction to speech
pathology and Audiology. Eighth Edition, PrenticalH

Video Films. (2002). Help them learn make itye@$lMH, Secunderabad.
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Semester - |l

Course VI, Disability Specialisation Course, Credit06, Contact Hours: 120,
Marks: 120

SEM 133, Practical Course Related to Intellectual Bability

Disability Educational | Hours | Tasks for the Student- | Description

Focus Setting (120) | Teachers

Intellectual | Special 40 hrs | IEP Develop and teach IEP

Disability School for 1 student with ID at
Primary level.

Intellectual | Special 30hrs | Lesson Planning and | 20 lessons

Disability School Teaching (10 Curriculum & 10

Co-curriculum)

General Institute 10 hrg  Micro teaching and | 5 lessons (Demonstratio
simulated teaching on | of Micro teaching skills)
selected skills

-

General General 20 hrs  Macro Teaching 10 lessons

A. Lesson Planning and (5 in each subject)
Teaching for subjects
selected

a. Language
b. Non Language

General General 20 hrg  B. Lesson planning ardd lessons
Teaching focusing on
adaptation and
evaluation

(5 in each subject)

a. Language

b. Non Language

Note:

» Schedule for practical for SEM 133 shall be incllide the time table (ten working days
may be allocated).

» Skill for micro teaching shall be selected withereince to Intellectual Disability.
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SEMESTER Il
Course I, Intellectual Disability Specialization cairse, Credit: 05,
Contact Hours: 100, Marks: 100
SEM 134, INTERVENTION AND TEACHING STRATEGIES
Objectives
After completing the course student-teachers velbble to

» Appreciate and orient oneself in understandiptanning and using intervention
appropriately and demonstrate it.

* Realize the importance of developing IEP, acguive required competencies for its
development, implementation and evaluation.

* Understand basics of learning and teaching argliee competency to select and
demonstrate appropriate teaching strategies fohieg@ in different curriculum areas.

* Understand nature and identification of malan@pbehaviour and develop insight into
various modes of its management.

 Develop understanding of various therapeutierirgntions, their objectives, scope,
modalities, and require intervention.

Course Content

Unit 1: Intervention

1.1 Concept, Significance, Rationale, Scope, atiebAtages of Early Intervention
1.2 Types of Early Intervention

1.3 Intervention Techniques

1.4 Record Maintenance and Documentation

1.5 Implication of Early Intervention for pre-saidnclusion

Unit 2: Individualised Education Programme

2.1 Need, Importance and Historical Perspectivi&Bf

2.2 Steps and Components of IEP

2.3 Developing, Implementation and Evaluation &PIfor PwID and its associated
conditions

2.4 IFSP — Planning and writing
2.5 Application of IEP for Inclusion
Unit 3: Teaching Strategies and TLM
3.1 Stages of Learning

3.2 Principles of Teaching

3.3 Multi-sensory Approaches — Montessori MethadsKT Method, Orton - Gillingham
Method, Augmentative and Alternative Communication

3.4 Teaching Strategies — Task Analysis, Chaift@ping, Modelling, Prompting, Fading
and Reinforcement, Role Play, Play Way method
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3.5

Development and Use of TLM for ID

Unit 4: Intervention for Mal-adaptive Behaviour

4.1
4.2
4.3

4.4

4.5

Definition and types of Mal-adaptive behaviour
Identification of Mal-adaptive behaviour

Functional Analysis and Behaviour Modificatidrechniques, Cognitive Behaviour
Techniques (CBT)

Management of Mal-adaptive behaviour at Hom& School, Parental Counselling -
Individual, Group and Community

Ethical Issues in behaviour management andidatipns for Inclusion

Unit 5: Therapeutic Intervention

5.1
5.2
5.3

5.4
5.5

Occupational Therapy — Definition, Objecti$eope, Modalities and Intervention
Physiotherapy — Definition, Objective, Scddedalities and Intervention

Speech Therapy — Definition, Objective, Scapd Types of Speech, Language and
Hearing Disorders and Intervention

Yoga and Play therapy — Definition, Objecti8eppe and Intervention

Therapeutic intervention: Visual and PerfomgniArts (eg: Music, Drama, Dance
movement, Sports, etc.)

Course Work/ Practical/ Field Engagement (Any One)

Special/ Inclusive Schools/ Institute

To deliver Modular/ Thematic lecture on relevaoyic
To organise competitions for co-curricular atieds at Local, District and State level

To organize exhibition on products prepared byl and to raise funds through
auction/sale for training livelihood and talent anbement

Essential Readings

Alberto, P.A. & Trontman, A:C. (1995). AppliedeBaviour Analysis for Teachers (4th
edition). London: Merrill Publishing Company.

Baine, D. (1988) Handicapped Children in Devealgp Countries, Assessment,
Curriculum and Instruction. University of Albertalberta,

Berkell, D.E.l & Brown, J.M. (1989). Occupatidngransaction from school to work for
persons with disabilities, London: Longman.

Evans, P and Verma, V. (Eds.) (1990) SpecialcBtlon. Past, Present and Future.

Gardiner, M.D. (1985). The principles of exeecitherapy. Delhi: CBS Publishers &
Distributors.

Jacobs, K (1990). Occupational therapy: Worlateel programmes and assessment,
Boston: Little Brown.

Jayachandra, P. (2001) Teaching yogasanas feompewith mental retardation, Chennai:
Vijay Human Services.

Jeyachandaran, P. Vimala, V. (2000). Madras ¢veental Programming System
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Longone, 3. (1990). Teaching Retarded learnaemgi€lilum and Methods forMentally
Handicapped.

Myreddi V. & Narayan J. (1998). Functional Acades for students with mildmental
retardation, NIMH, Secunderabad.

Narayan J. (1990). Towards independence setie® INIMH, Secunderabad.

Narayan J. (2003) Educating children with leagnproblems in regular schoolsNIMH,
Secunderabad.

Narayan, J. (1998) Grade Level Assessment Dduoic€hildren with Learning Problems
in Regular Schools, NIMH, Secunderabad.

Narayan, J. Myreddi, V. Rao, S. (2002). FunailorAssessment Checklist for
programming

Overton, T. (1992). Assessment in Special Edocan Applied Approach. New
Panda, K.C. (1997). Education of Exceptionall@kin. New Delhi Vikas

Pandit, A & Grover U (2001), Self InstructionaWlodules on occupational
therapy/physiotherapy, BED (MR) SPE, Bhoj Universghopal.

Peshawaria, R & Venkatesan, S. (1992). Behawdpproach in teaching mentally
Repp A.C. (1983) Teaching the Mentally Retardéelv Jersey, Prentice Hall King-

Sears, H.E. (1994) Curriculum Based AssessmenSpecial Education. SanDiego
Singular Publishing Group.

Shesrborne, V. (1990). Developmental movementcfaldren, Cambridge: Cambridge
University Press.

Subba Rao, T.A. (1992), Manual on Developing @Gumication Skills in mentally
retarded persons, NIMH, Secunderabad.

Swaminathan, M. (1990) Play activity for yourtgldren. India: UNICEF.

Thomson, A., Skinner, A. & Piercy, J. (1991)d¥s physiotherapy (Twelfth edition).
Oxford: Butterworth — Heinmann Ltd.

Van Riper, C.A. and Emerick L (1990) Speech €ction — An introduction to Speech
Pathology & Audiology, Eighth Edition, Prentice Hal

Suggested Readings

A.C.Ornstein (1990). Strategies for Effectiveatking. Harper and Row, Publishers, Inc.

David W. (1998). Teaching and Learning in thal{&ears. London and New York:
Routledge.

Jackman H.L. (1999). Sing Me a Story: Tell M8ang. Calfornia: Crown Press, Inc.

Mastropieri S. (1987). Effective Instruction f&pecial Education, Little, Brown and
Company, Inc.

Narayan, & Kutty, A,T.T. (1989) Handbook for Tmars of the Mentally Retarded
persons. Pre-primary level. NIMH, Secunderabad.

Peshwaria, R. and Venkatesan. 5. (1992) Behealioetarded children A manual for
Publication.

Pun, M. & Sen A.K. (1989) Mentally Retarded Ginén in India. New Delhi.
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Robert A. Gable and Steven F.W. (1993). Stratefpr Teaching Students with Mild to
Severe Mental Retardation, London and Philodelpleasica Kingsley Publisers.

Subba Rao, T.A. (1992). Manual on Developing @amication Skills in Mentally
Teachers. NIMH, Secunderabad.

Van Riper, C.A. and Emerick. L. (1990), Speedbrr€ction-An introduction to speech
pathology and Audiology. Eighth Edition, PrenticalH
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SEMESTER Il
Course ll, Intellectual Disability Specialization ourse, Credit: 05,
Contact Hours: 100, Marks: 100
SEM 135, TECHNOLOGY AND DISABILITY
Objectives
After completing the course student-teachers velbble to

« Comprehend role of technology in educating ekildwith ID and acquire knowledge
about its various approaches and modes.

» Understand nature of ICT, its basis, developraadtuse.
* Use computer programme and software for thefiiefechildren with ID.

» Develop skills and competencies in use of Pamagnd C-DAC and integrate technology
for instructions and inclusion.

» Apply technology for developing lesson plan ad@pted assistive devices.
Course Content
Unit 1: Technology in Education and Instruction

1.1 Educational and Instructional Technology — Meg, Nature, Scope, Definition,
Objectives and Significance

1.2 Educational Technology and Instructional Tetbgy — Role and Recent Trends.

1.3 Approaches of Educational Technology — Hareéwaoftware, System approach,
Individual and Mass media approach.

1.4 Differential Instruction, Universal Designlefirning and Individualised Instruction.
1.5 Implication of the above for inclusion.

Unit 2: ICT

2.1 ICT — Meaning, Definition, Scope and Significa

2.2 Psychological bases for ICT among teacherdesrders

2.3 Development of ICT — Stages, Requirement andeRs

2.4 Use of ICT in developing collaborative netwsror sharing and learning such as
Internet — E-mail, Tele-teaching, Tele-conference

25 Use of ICT to simplify record keeping, infortie@ management in education
administration in special and inclusive settings

Unit 3: Use of Multimedia in Education
3.1 Multi Media - Meaning, Nature, Scope, Definitiand Approches.

3.2 Types of Instructional Aids: Projected and-anojected Aids, Projectors, Radio, Tape
Recorder, Television, Films, Computers, whiteboaBmartboard, e-Flash Cards,
Educational Toys

3.3 Advantages, Limitations and Challenges of g$iultimedia in Education

3.4 Recent Trends in Multimedia
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3.5

Implication of Multimedia in teaching learning

Unit 4: Technology Based Instructions

4.1
4.2

4.3

4.4
4.5

Enhancing Technology Friendly Practices ambeagchers.

Computer-Assisted and Computer Managed Instns; Cybernetics, E- learning, Use
of Net Search and Websites

Disability Friendly Technology — Punarjani, aedearning Framework developed by
C-DAC

Developing Technology Integrated Lessons +viddal and Group
Implications of Technology based instructiornalusion

Unit 5: Application of Technology

5.1

5.2

5.3
5.4
5.5

Application of Technology in Lesson Planniigorksheet Preparation, Report writing
and Evaluation

Application of Technology in Assistive Devices For example, JAWS,
Smartphones, Screen Readers

Application of Technology in Instruction — laiual, small group and large group
Advantages, merits and demerits
Implications for inclusion

Course Work/ Practical/ Field Engagement (Any One)

Special/ Inclusive School/ Institute

To organize workshops for use ICT for disabifiigndly activities
To develop technology supported lesson plan®¥aD
To use mass media/multimedia for creating awesgon disability in rural areas

Essential Readings

Kulkarni, S.S. (1986). Introduction to Educati®achnology, New Delhi: Oxford & IBH
Publishing Co.

Kumar, K.L. (1996). Educational Technology andén@nunication Media, Cuttack:
Nalanda.

McMillan, J.H. & Schumarcher, S. (1989). Reshkaio Education: A Conceptual
Introduction, New York: Harper & Collins.

Mehra, Vandana (2004) Educational Technologyy®elhi : S S Publishers.
Mohanty, J. (1992). Educational Technology, Naeli: Deep and Deep Publication.

Mukhopadhaya, M. (ed.) (2005). Education Tecbgypl Knowledge Assessment, New
Delhi: Shipra Publications.

R., Robertson, S. and Peter John. (2009). ImpgoGlassroom Learning with ICT, New
York: Routledge. Takewale, R. G. (1995). Technasgifor Educational Network,
Presidential address in the seminar on Technoldgie&ducational Networking, New
Delhi: IGNOU.

Richmond, W. R. (ed.) (1900). The Concept of éadion Technology: A Dialogue with
Yourself, London: Weidenfield and Nicolson.
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Sampath, K., Pannirselvam, A. & Santhanam, 89@)L Introduction to Educational
Technology, New Delhi: Sterling Publishers Privataited.

Sharma, Hemant Lata and Sharma, Savita (20E3tning to Learn with Love: Theory
and Practice of Co-operative Learning, New Dellag@deep Publications Sutherland,

Suggested Readings

Cima M Yeole. (1991). Educational Technologym@Myeole.
D.ES, (1982). Handicapped Pupil and Special slsh&®egulations. London HMSO.

Dipika Bhadresh Shah, (1991). Educational Tetduo for developing teaching
competency GavendraPrakashan

JaganathMohanty. (1998). Studies in EducatiBnahdcasting. San subscription agency.
Mangal K. (1990). Fundamentals of Educationeht®logy. Prakash Brothers

Ruhela Satyapal. (1991). Educational Technol@ggystematic Text Book Associated
Publishers

Tara Chand. (1992). Educational Technology. Ahublication
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SEMESTER Il
Course lll, Intellectual Disability Specialization course, Credit: 04,
Contact Hours: 80, Marks: 80

SEM 136, PSYCHO-SOCIAL AND FAMILY ISSUES
Objectives

After completing the course student-teachers velbble to

Realise importance and role of family in rehigdiion of children with ID.

Develop insight into various Psycho-social issaad their impact on rehabilitation on
PwID, misconception and social practices and dgvbised approach.

To realize importance of family involvement habilitation process by forming parents
self help group and parent association.

Understand various Adolescent related issues amalenges their implication for
rehabilitation of PwIDs and to explore probable &yment opportunities for them.

Comprehend role of community and community pgrétion and models, advantages/
disadvantages of CBR programme for PwIDs.

Course Content

Unit 1: Family

1.1  Family — Concept, Definition and Charactecssti

1.2  Types of family

1.3 Reaction and Impact of disability on family

1.4 Needs of family and counselling

1.5 Role of family in rehabilitation of PWID

Unit 2: Psycho-Social Issues

2.1 Attitude of family, Community, Peer Group, Thars, Co-workers
2.2 Myths, misconception and social practices

2.3 Difference between Intellectual Disability aviéntal lliness

2.4 Psycho-Social Issues — Exploitation, Delingyehild labour and child Abuse
2.5 Rights and Advocacy

Unit 3: Involving Families

3.1 Training and involving families in the rehataition process

3.2 Parent professional relationship

3.3 Formation of Parent Self-Help Group

3.4 Parent Associations

3.5 Empowering Families

Unit 4: Adolescent Issues

4.1

Physiological Changes; Implication in Emoticarad Social Development
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4.2
4.3
4.4
4.5

Interpersonal relationship — Parents, Siblieggended family, Single child, Peer group
Employment, Sexuality, Marriage, Alternatiy@ions, Pre- marital counselling

Ethical Issues

Challenges and Implications

Unit 5: CBR and CPP (Community People Participation

5.1
5.2
5.3
5.4
5.5

Concept, Definition and Scope of CBR

Models of CBR — Advantages and Disadvantages

Types of Community Resources and their madiitin
Organizing services for PwID in the community

Role of Special Educator, Family, Communitg &wID in CBR

Course Work/ Practical/ Field Engagement (Any One)

Special/ Inclusive School/ Institute

To conduct workshops on formation of Parent Selp Group, Sibling SHG

To prepare and present a report on assessméariy needs

To conduct survey on awareness of families atimyt. Schemes for PwID

To study and submit a report on attitude of hkaurs, teachers and non-teaching staff

Essential Readings

Basu, S., Das, P., Chakravarty, 1. (2007) Farhifg of the Disabled Aged, Ageing and
Society: Indian Journal of Gerontology, 17 (3 & 49,— 81.

Blacher, J. (Ed.) (1984) Severely Handicappedingp Children and Other Families:
Research in Review Ovlandio: Academic Press Inc.

Cramer, H., Carlin, J. (2008) Family Based SiBrdaks (Respite) for Disabled Children:
Results from the Fourth National Survey, Britishudal of Social Work, Vol. 38 (6),
Sept. 2008, pp 1060 - 1075

Dale, N. (2000) Working with families of Childresmith Special Needs: Partnership and
Practice, East Sussex: Brunner- Routledge.

Fewell, R. and Vadasy, P. (Eds.) (1986) FamitiEslandicapped Children: Needs and
Supports across the Life-span. Texas: Ro-ed Inc.

Findler, S. (2000) The Role of Grandparents & Social Support System of Mothers of
Children with a Physical Disability, Families in Sety, Vol. 81 (4), July — Aug. 2000, pp
70 - 381

Garginolo, R.M. (1985) Working with Parents okdeptional Children: A Guide for
Professionals, Boston: Houghton-Miffin.

Kashyap, L. (1996) Measurement Issues in Fa@éntered Social Work, in Bharat, S.
(Ed.) Family Measurement in India, New Delhi: S&ydblications.

Peshawaria, R Menon, DK Ganguly R. Roy, S. RPilRP.R.S. & Gupta A (1995)
Understanding Indian families having persons witkemi&l Retardation, Secunderabad
NIMH
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Taylor, R.L. (1993). Assessment of Exceptionaldgnts Educational and psychological
procedures

Suggested Readings

Bennett, T. Lingerfelt, V & Nelson, D.E. (199@eveloping Individual and Family
Support Plans — A Training Manual, Cambridge M.Ao&klint Books.

Desai, AN (1990) Helping the Handicapped: ProfdeX prospects, New Delhi, Ashish
Publishing House.

Dunst, C., Trivette~ C. & Deal, A. (1988)' Enalgl and empowering families.
Cambridge, MA: Brookline Books.

Dyson (1987) Mental Handicap: Dilemmas of Pafmtfessional Relations, London,
Croon Helm.

Glendinning, C. (1986) A Single Door: Social Wowith the Families of Disabled
Children, London: Allen and Unwin Ltd

Mann, P.H. Suiter P.A. & Mc Laughhin R.M. (1994 Guide for educating
mainstreamed students, Boston: Allya & Bacon

Waugh, A. (1976) Working with parents and comituriNew Delhi: NCERT.

Webster, E. J. Vikas Publishing House (1993) My with parents of young children
with disabilities, California. Singular Publishi@youp.
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Semester - |l

Course 1V, Disability Specialisation Course, Credit 05, Contact Hours: 100,
Marks: 100

SEM 137, Practical Course Related to Intellectual Bability

Disability Educational Hours Tasks for the Student- Description
Focus Setting (100) Teachers P
Develop and
Intellectual teach IEP for 1
e Special School 20 hrs IEP student with ID at
disability
Secondary/Pre

Vocational level.

a. Lesson Planning and
30 hrs execution on different 20 lessons
levels for all subjects

Resource
Intellectual | Room/ b. Lesson Planning and
Disability Inclusive execution on different
School 30hrs levels for selected subjec $0 lessons
I. Languages

ii. Non Languages

School sensitization on

Intellectual Regular School 10 hrs Disabilities for regular

Disability staff, peer groupand | T
parents
Minimum 10
. school periods fon

In'telle.c'tual Institute/Clinic | 10 hrs Obsgrvatlon of support OT,PT,BM &
Disability services

Speech Therapy

units
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Semester - |l

Course V, Field Engagement/School Attachment/Intership Course,
Credit: 05, Contact Hours: 100, Marks: 100
SEM 138, Intellectual Disability Special School

Disability Focus

Educational Setting

)

Tasks for the
Student-Teachers

Number of Lessons

Intellectual Special School Classroom TeachingMinimum 50 lessons
Disability Across all class (10 Personal/ Social,
Ig:;ﬁ:;ﬁgd Curricular 20 — Functional
Class Levels Academics,
a. ECSE, 10-Occupational,
b. Pre-Primary 10- Recreational)
c. Primary
d. Secondary
e. Prevocational
Note:

Minimum of four weeks should be allocated for Sdhatbtachment/ Internship and
reflected in the time table and should cover Tagecified under F1 with sufficient time for

teaching to acquire competence to deal with stsderth ID across different severity/ class

levels and Curricular domains for whole class.

Certificate from School Head/In charge regarding trerformance of the student
trainee placed should be submitted in the formaggby the college.
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Semester - |l
Course VI, Enhancement of Professional Capacitie€PC) Course,
Credit: 03, Contact Hours: 60, Marks: 60
SEM 139, Reading and Reflecting on Texts
Introduction

One of the core areas that schools focus upondsapgropriate and fluent literacy
skills. Hence, aspirant graduates who intend to eme&reer in education must be good
readers and good writers (in literally sense). Bugeveral reasons a student teacher like you
may not have adequate skills, interest and motiaaior reading and writing. Here is a skill
based and activity oriented course designed to goee an opportunity to look at reading
writing seriously, relearn it as a professionahaist, apply it for students with special needs
and enjoy it like never before.

Objectives
After completing the course student-teachers velbble to
» Reflect upon current level of literacy skillstbe self.

 Show interest and begin working upon basic skitquired to be active readers in
control of own comprehension.

* Show interest and begin working upon basic skilquired to be independent writers
understanding adequate intent, audience and ogamzf the content.

*  Prepare self to facilitate good reading writingtudents across the ages.
» Find reading writing as learning and recreatidoals rather than a course task.
Course Content

Unit 1: Reflections on Literacy

1.1 Literacy and Current University Graduatesti&t@and Concerns

1.2 Role of Literacy in Education, Career and 8lolcife

1.3 Literacy, Thinking and Self Esteem

1.4 Literacy of Second Language/ English: NeedSindtegies

1.5 Basic Braille Literacy

Unit 2: Reflections on Reading Comprehension

2.1 Practicing Responses to Text: Personal, @eatid Critical

2.2 Meta Cognitive Awareness of Reading ProceasdsStrategies Applied for Meaning
Making

2.3 Developing Good Reading Skills and Habits imBry Level Students: Activities and
Strategies

2.4 Basic Understanding of Reading Comprehendi@hddren with Disabilities
Unit 3: Skill Development in Responding to Text

3.1 Indicators of Text Comprehension: Retellinggm@arizing, Answering, Predicting,
Commenting and Discussing
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3.2 Practicing Responding to Text (Using the Iathes) for Recreational Reading Material
(Narrations) and School Textbooks (Description)

3.3 Practicing Responding to Text (Using the Intlicg) for Reports, Policy Documents
and News (Expositions) and Editorial, Academic &es, Advertisement Copy,
Resume (Argumentation)

3.4 Practicing Web Search, Rapid Reading and Celngmsive Reading

Unit 4: Reflecting Upon Writing as a Process and Riduct

4.1 Understanding writing as a Process: Conteterft, Audience and Organization)
4.2 Understanding writing as a Process: Langu@ganimar, Vocabulary, Spelling)

4.3 Understanding writing as a Process: Surfacechiigics (Handwriting, Neatness,
Alignment and Spacing)

4.4 Practicing Self Editing and Peer Editing ofrfpée Texts

4.5 Practicing Evaluating Students Writing Usingrdmeters: Productivity, Correctness,
Complexity, Text Organization and Literary Richness

Unit 5: Practicing Independent Writing

5.1 Practicing Writing: Picture Description/ Exgén of Ideas/ Essays/ Stories
5.2 Practicing Daily Leaving Writing: Applicatioh&genda - Minutes/ Note Taking
5.3 Practicing Converting Written Information ifByaphical Representation

5.4 Practicing Filling up Surveys, Forms, FeedbRekponses, Checklists

5.5 Reflections on the Course: From Theory to fRrado Initiating Process to Improve
Self

Course Work/ Practical/ Field Engagement

* Have a peer editing of independently writteragssand discuss your reflections upon this
experience

» Prepare a feedback form for parents and forhacfocussing on differences in the two
forms due to different intent and audience

» Develop a short journal of graphical represeotabf 3 newspaper articles on school
education using the options givenin 2.4

» Visit a book store for young children, go thrbutye available reading material including
exercise books, puzzles, etc., and make a listsefull material for developing early
literacy skills

Essential Readings

* Anderson, R., Hiebert, E., Scott, J., & Wilkinsa. (1985). Becoming a Nation of
Readers: The report of the commission on readingshivigton, DC: National Institute of
Education and the Center for the Study of Reading.

* ASER report of 2015: Pratham Publication
* May, F. B. (2001). Unravelling the seven mytlhseading. Allyn and Bacon: Boston

* McGregor, T. (2007).Comprehension Connections: Bridges to Strategic didea
Heinemann Educational Books.
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Tovani, C., & Keene.E.O. (2000)Read It, but | Don't Get It: Comprehension Stoags
for Adolescent ReaderStenhouse Publishers

Soundarapandian, M. (2000). Literacy campaigingia. Discovery Publishing House:
New Delhi.

Suggested Readings

Aulls, M. W. (1982). Developing readers in todaglementary school. Allyn and Bacon:
Boston

Baniel, A. (2012). Kids beyond limits. Perigeeade: New York

McCormick, S. (1999). Instructing students whavé literacy problems.(3rd) Merrill:
New Jersy

Ezell, H., & Justice, L. (2005). ProgrammaticsRarch on Early Literacy: Several Key
Findings.IES 3rd Annual Research Conference: American Spkeacbuage &Hearing
Association (ASHA).

Frank, S. (1985). Reading without Nonsense. fie@cCollege Press, New York.

Gallangher.K. (2004)Deeper Reading: Comprehending Challenging TeStenhouse
Publishers

Heller, R. (1998). Communicate clearly. DK Pshing: New York.

Luetke-Stahlman, B., & Nielsen, D. (2003). Eailyteracy of Kindergartners with
Hearing Impairmentdigh Beam

May, F. B. (1998). Reading as communication. ileNew Jersy

Miller. D. (2002). Reading With Meaning: Teaching Comprehension in Phienary
GradesStenhouse Publishers, New York.

Pandit, B., Suryawanshi, D. K., & Prakash, M0@2). Communicative language teaching
in English.Nityanutan Prakashan, Pune.

Paul, P. V. (2009). Language and Deafness. Jamg8artlett: Boston
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Semester — Il

Course VII, Enhancement of Professional CapacitieEEPC) Course, Credit: 04,
Contact Hours: 80, Marks: 80

SEM 140, Performing and Visual Arts
Introduction

India has an excellent historical backdrop as agltontemporary talents in the field
of art. However, it is debatable whether the saamelieen translated into our school system
effectively. Do most of our students get exposaora variety of activities involving knowing,
exploring and appreciating art? Most probably tdeynot. It is time that we take a fresh look
at what art education is and what role it playsdhool education. More than anything, art
education is also expected to enhance learning.dantkachers know how to go about it to
achieve it? Here is an opportunity to facilitate #rt within you which in turn will reflect art
in within students.

For a student-teacher with disability appropriaarhing alternatives are to be given
by the college. For example, a candidate with Iples$ must get alternative learning
opportunities and evaluative tasks for visual a candidate with deafness for music art — if
and when needed.

Objectives

After completing the course student-teachers velbble to

» Exhibit Basic understanding in art appreciatian,expression and art education.
* Plan and implement facilitating strategies fiudents with and without special needs.
» Discuss the adaptive strategies of artistic exgon.

» Discuss how art can enhance learning.

Course Content

Unit 1: Introduction to art Education

1.1 Artand art education: Meaning, scope anckbfice

1.2 Artistic expression: Meaning and strategiefatilitate

1.3 Art therapy: Concept and application to stwslevith and without disabilities
1.4 Linking Art Education with Multiple Intelligezes

1.5 Understanding emerging expression of art bgesits

Unit 2: Performing Arts: Dance and Music

2.1 Range of art activities related to dance andimn

2.2 Experiencing, responding and appreciating dandemusic

2.3 Exposure to selective basic skills requireddfince and music

2.4 Dance and Music: Facilitating interest amotgdents: planning and implementing
activities

2.5 Enhancing learning through dance and musicchoidren with and without special
needs: Strategies and Adaptations
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Unit 3: Performing Arts: Drama

3.1 Range of art activities in drama

3.2 Experiencing, responding and appreciating dram

3.3 Exposure to selective basic skills requireddfama

3.4 Drama: Facilitating interest among studentmmng and implementing activities

3.5 Enhancing learning through drama for childmeith and without special needs:
strategies and adaptations

Unit 4: Visual Arts

4.1 Range of art activities in visual arts

4.2 Experiencing, responding and appreciatingaliatt
4.3 Exposure to selective basic skills in visual a

4.4 Art education: Facilitating interest among dsots: planning and implementing
activities

4.5 Enhancing learning through visual art for dfeéh with and without special needs:
strategies and adaptations

Unit 5: Media and Electronic Arts

5.1 Range of art activities in media and elect@mt forms

5.2 Experiencing, responding and appreciating enadd electronic arts
5.3 Exposure to selective basic skills in medid electronic arts

5.4 Media and electronic arts: Facilitating ingtreamong students: planning and
implementing activities

5.5 Enhancing learning through media and eleatr@mt for children with and without
special needs: strategies and adaptations

Course Work/ Practical/ Field Engagement

* ‘hot seating’ activity for historical / contemaoy personalities wherein students play the
role of that personality to advocate his/her opisidecisions/thought processes (for
example, Akbar, Hitler, Galileo, Bhagat Singh etc)

» Portfolio submission of the basic skills exposedny one of the art forms of choice
* Write a self reflective essay on how this cowseart will make you a better teacher

» Learn and briefly explain how music notations arade. Submit a brief report OR learn
and explain the concept of composition in visuél &ubmit a brief report. OR make and
submit a sample advertisement for a product ORrL&ardras of a classical dance forms
and hold a session for the students on that. Syfimotio report of the same OR Carry out
web search on Indian sculpture and submit a brefii@tion

* Observe an art period in a special school arelpmrite your reflections on it
Essential Readings

* Finlay, Victoria. The brilliant History of Colan Art. Getty Publications, China.
» Shirley, Greenway. (2000). Art, an A to Z guiieanklin Watts: USA
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Vaze, Pundalik. (1999). How to Draw and Paintuda Jyosna Prakashan: Mumbai
Ward, Alan. (1993) Sound and Music. Franklin Wakew York.

Suggested Readings

Baniel, Anat. (2012). Kids beyond limits. PeegErade: New York
Beyer, E. London. (2000). The arts, popularweliand social change

Efland, A. D. (1990)A history of Art Education: Intellectual and socialirrents in
teaching the visual artNew York, NY: Teachers College Press.

Gair, S. B. (1980). Writing the arts into indivalized educational programaurt
Education, 38), 8-11

Greene, S., & Hogan, D. (2005).Researching odild experience. Sage Publication:
London

Heller, R. (1999). Effective Leadership. DK Pishing: New York.

Lewiecki-Wilson C. & B. J. Brueggemann (Eds.)s&bility and the teaching of writing:
A critical sourcebook. Boston, MA: Bedford/St. Mals.

Nyman, L.& A. M. Jenkins (Eds.)ssues and approaches to art for students withiapec
needqpp. 142-154). Reston, VA: National Art EducatiossAciation.
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Semester - IV
Course 1, Cross Disability and Inclusion Course, (&l based Optional Course)
Credit: 04, Contact Hours: 80, Marks: 80
SEM 141.1, Guidance and Counselling
Objectives
After completing this course the student-teachelisoe able to
* Apply the skills of guidance and counsellingclassroom situations.
» Describe the process of development of self-eragd self-esteem.
» Appreciate the types and issues of counsellmtguidance in inclusive settings.
Course Content
Unit 1: Introduction to Guidance and Counselling
1.1 Guidance and Counselling: Definition and Aims
1.2 Areas of Guidance and Counselling
1.3 Core Conditions in Counselling
1.4 Skills and Competencies of a Counsellor
1.5 Role of Teacher in Guiding and Counsellingd8tis with Special Needs
Unit 2: Enhancing Self Image and Self Esteem
2.1 Concept of Self as Human
2.2 Understanding of Feelings and Changes
2.3 Growth to Autonomy
2.4 Personality Development
2.5 Role of Teacher in Developing Self-Esteem iiidZen
Unit 3: Guidance and Counselling in Inclusive Educton
3.1 Current Status with reference to Indian School
3.2 Types of Counselling: Child-Centred, Suppertivamily

3.3 Guidance in Formal and Informal Situations:thii and Outside Classroom,
Vocational Guidance

3.4 Group Guidance: Group Leadership Styles amdi®GProcesses
3.5 Challenges in Group Guidance

Practicum/ Field engagement

I.  Counselling and report writing on a selecteseca

Il.  Simulation of a parent counselling session

lll. Report of critical observation of a given caatling session
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Transaction

The transaction for this course should be done wifferspective to enhance in the

student teachers the ability to become a “Peopleehie They should be able to appreciate
the role of a guide and counsellor in the schottirge

Essential Readings

Naik, P.S. (2013). Counselling Skills for Educatsts. Soujanya Books, New Delhi.
Nayak, A.K. (1997). Guidance and CounsellingHAPublishing, Delhi.

Rao, V. K., & Reddy, R.S. (2003). Academic Eowiment: Advice, Counsel and
Activities. Soujanya Books, New Delhi.

Shah, A. (2008). Basics in Guidance and CouinggelGlobal Vision Publishing House.

Sharma, V.K. (2005). Education and Training ofuEational and Vocational Guidance.
Soujanya Books, New Delhi.

Suggested Readings

Kapunan, R.R. (2004)Fundamentals of Guidance and Counsellifgex Printing
Company, Phillipines.

Pal, O.B. (2011)Educational and Vocational Guidance and CounselliSpujanya
Books, New Delhi.
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Semester - IV

Course I, Cross Disability and Inclusion Course, (Kl based Optional Course)
Credit: 04, Contact Hours: 80, Marks: 80

SEM 141.2, Early Childhood Care and Education
Introduction

The course is designed to provide the student-ezachvith an insight into
developmental milestones of typical children. Thidl enable the learners to understand
deviations and strategies to address them in tiieatrphase of development. It will also
help the learners understand the importance o$itrans and its requirements.

Objectives
After undertaking the course the student-teachdldeable to
* Explain the biological and sociological foundatsoof early childhood education.

» Describe the developmental systems approach aol@ responsibilities of
interdisciplinary teams for early education of dnén with disabilities.

* Enumerate the inclusive early education pedagdgiractices.
Course Content

Unit 1: The Early Years: An Overview

1.1 Facts about Early Childhood Learning and Dewalent

1.2 Neural Plasticity

1.3 Critical Periods of Development of Motor, Ataity, Visual, Linguistic and Cognitive
Skills

1.4 Sensitive Periods of Learning: Maria MontessoFramework & Windows of
Opportunity and Learning Timelines of Developmen¥oung Children

1.5 Integrating Theories of Development and Leaynior Early Childhood Education
Curricula

Unit2: Early Education of Children with Disabilitie s

2.1 Young Children at Risk and Child Tracking

2.2 Interdisciplinary Assessments & Interventidand

2.3 Developmental Systems Model for Early Inteti@n(Ofguralnick, 2001)

2.4 Curricular Activities for Development of Skillof: Imagination, Joy, Creativity,
Symbolic Play, Linguistic, Emergent Literacy, Mudic Aesthetic, Scientific and
Cultural Skills

2.5 Evidenced Based Practices for Early Interoenti
Unit 3: Inclusive Early Childhood Educational (ECE) Practices

3.1 Natural Environments, Service Delivery Modatal Importance of Universal Designs
of Learning (UDL)

3.2 Practices for Inclusive ECE Programs: Adapteti of Physical Environment and
Equipments, Visual Support Materials, Parent Peastmps, Friendships and
Engagements with Typical Children
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3.3 Principles of Inclusive ECE Practices: FullrtRgation, Open Ended Activities,
Collaborative Planning

3.4 Collaborating with Parents, Family Educatiord &eveloping Individualised Family
Service Plan (IFSP)

3.5 School Readiness and Transitions
Practical/ Field Engagements

l. Developing a journal on developmental miles®ia@d learning timelines of children
from O to 8 years

Il.  Participation in workshop and develop five atige teaching learning materials for
children in inclusive early childhood education gmams

Transactions
Visits, Observations and Workshops.
Essential Readings

* Costello, P.M. (2000)Thinking Skills & Early Childhood Educatiorhondon: David
Fulton Publishers.

 Dunn, S.G., & Dunn, K. (1992).eaching Elementary students through their indigidu
learning styles: Practical approaches for grade6.3assachusetts: Ally& Bacon.

e Guralnick, M.J. (2005). The Developmental SyseApproach to Early Intervention:
Brookes Publication.

» Klausmeir, H.J., & Sipple, T.S. (198Q)earning & Teaching Concepts. A strategy for
testing applications of theorilew York: Academic Press.

* Mohanty, J., & Mohanty, B. (1999arly Chilhood Care and Educatiomelhi: Offset
Printers.

Suggested Readings

« Barbour, N., & Seefeldt, C. (1998Farly Childhood Education. An Introductio@™
Eds). U.K: Prentice Hall.

* Broman, B. C. (1978)[he Early Years in Childhood Educatiddhicago: RandMcNally
College Publishing Company.

e Catron, C.E., & Allen, J. (1993Early Childhood CurriculumNew York: MacMillan
Publishing Company.

* Dahlberg, G. , Moss, P. & Pence, A. (20Bg¢yond Quality in Early Childhood Care
and Education.(2nd Ed.New York: Routledge Publication.

 Dopyera, M.L., & Dopyera, J. (1977B8ecoming a Teacher of Young Childrddew
York: Random House Publications.

* Gordon, 1.J. (1972)Early Childhood EducationChicago: Chicago University Press.
Hamilton, D.S. & Flemming, (1990)Resources for Creative Teaching in Early
Childhood Educatiori2nd Edition). Tokyo: Harcourt Brace Jovanvich.

e Hilderbrand, V. (1991).Introduction to Earcly Childhood EducatiorNew York:
MacMillan Publishing.
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Krogh, S.L., & Slentz, K. (2001)Early Childhood Education, Yesterday, Today &
Tomorrow London: Lawrence Erlbaum Associates Publishers.

Range, D.G., Layton, J.R. & Roubinek, D.C. (1P8Bspects of Early Childhood
Education. theory to Research to Practitkew York: Academic Press.

Spodek, B., Saracho, O.N., & Davis, M.D. (198Fdundations of Early Childhood
Education Englewood Cliffs, New Jersey: Prentice Hall,

Wortham, S.C. (NK)Measurement & Evaluation in Early Childhood Eduoati(2™
Eds.), Ohio: Merrill Prentice Hall.
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Semester - IV
Course I, Cross Disability and Inclusion Course, (Kl based Optional Course)
Credit: 04, Contact Hours: 80, Marks: 80
SEM 141.3, Applied Behaviour Analysis
Objectives
After undertaking the course the student-teachdldeable to

* Develop an understanding of the underlying pples and assumptions of Applied
Behavioural Analysis (ABA).

» Use various measures of behavioural assessment.

* Apply methods of ABA in teaching and learningyeanments.
» Integrate techniques of ABA in teaching programs.

» Select suitable strategies for managing chaifgngehaviours.
Course Content

Unit 1: Introduction to Applied Behaviour Analysis (ABA)

1.1 Principles of Behavioural Approach

1.2 ABA - Concept and Definition

1.3 Assumptions of ABA — Classical and Operant @aoning
1.4 Behaviour- Definition and Feature

1.5 Assessment of Behaviour — Functional AnalggiBehaviour, Behaviour Recording
Systems

Unit 2: Strategies for Positive Behaviour Support
2.1 Selection of Behavioural Goals
2.2 Reinforcement - Types: Positive and Negatireanary and Secondary

- Schedules: Continuous, Fixed Ratio, Fixed IrdkrWariable Ratio, Variable
Interval

2.3 Discrete Trial Teaching
- Discriminative Stimulus — Characteristics
- Response
- Prompts: Physical, Gestural, Pointing,Mdis Positional, Verbal
- Consequence - Characteristics
- Inter-Trial Interval
2.4 Application of ABA in Group Setting
- Negotiation and contract
- Token economy
- Response cost
- Pairing and fading
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2.5 Leadership role of teacher in promoting pesibehaviour

Unit 3: Management of Challenging Behaviour

3.1 Differential Reinforcements of Behaviour

3.2 Extinction and Time Out

3.3 Response Cost and Overcorrection

3.4 Maintenance

3.5 Generalization and Fading

Practicum

l. Observation and functional analysis of behavwiua given case.
II. Development of ABA program for management ahallenging behaviour.
Transaction

The course consists of several concepts from bebeali theories. The concepts
should be explained through real life examples saldcted case studies. Students should be
encouraged to conduct systematic observations lehvweur and suggest suitable plan of
action for dealing with behavioural deficits in ichen.

Essential Readings
e Baliley, J., & Burch, M. (2011Ethics for Behaviour Analyst®outledge, New York.

 Cooper, J.0O., Timothy, E.H., & Heward, W.L. (Z00Applied Behaviour Analysis
Pearson Publications.

* Fisher, W.W., Piazza, C.C., & Roane, H.S. (20¥&ndbook of Applied Behaviour
Analysis Guilford Press, New York.

 Kearney, A. J. (2007nderstanding Applied Behaviour Analysis: An Inuotion to
ABA for Parents, Teachers and Other Professianidssica Kingsley, Philadelphia.

 Lewis, P. (2006).Achieving Best Behaviour for Children with Develeontal
Disabilities.Jessica Kingsley Publishers London.

Suggested Readings

* Aune, B., Burt, B.,, & Gennaro, P. (2013ehaviour Solutions for the Inclusive
Classroom Future Horizons Inc, Texas.

* Moyes, R.A. (2002)Addressing the Challenging Behaviour of ChildrethwilFA/AS in
the ClassroomJessica Kingsley Publishers London.
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Semester - IV
Course I, Cross Disability and Inclusion Course, (Kl based Optional Course)
Credit: 04, Contact Hours:80, Marks: 80
SEM 141.4, Community Based Rehabilitation
Objectives
After completing this course the student-teachelisoe able to
» Explain the concept, principles and scope of momity based rehabilitation.
» Learn the strategies for promoting public pgation in CBR.

* Apply suitable methods for preparing persondwiisability for rehabilitation within the
community.

» Provide need-based training to persons withbdisas.

» Develop an understanding of the role of govemmnaed global agencies in CBR.
Course Content

Unit 1: Introduction to Community Based Rehabilitation (CBR)

1.1 Concept and Definition of CBR

1.2 Principles of CBR

1.3 Difference between CBR and Institutional Liyin

1.4 Socio-cultural and Economic Contexts of CBR

1.5 Scope and Inclusion of CBR in Government Rediand Programs
Unit 2: Preparing Community for CBR

2.1 Awareness Program-Types and Methods

2.2 Advocacy - Citizen and Self

2.3 Focus Group Discussion

2.4 Family Counselling and Family Support Groups

2.5 CBR and Corporate Social Responsibility

Unit 3: Preparing Persons with Disability for CBR

3.1 School Education: Person Centred PlanningPa®i Group Support

3.2 Transition: Individual Transition Plan, Devefoent of Self Determination and Self
Management Skills

3.3 Community Related Vocational Training

3.4 Skill Training for Living within Community

3.5 Community Based Employment and Higher Edunatio
Practicum/ Field Engagement

l.  Visit an ongoing CBR program and write a repmnttits efficacy
[I. Organize a community awareness program
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lll. Conduct a focus group discussion on a setedisability issue with school/college
students

Transaction

Besides lecture method the topics in this coursg Imeatransacted through discussion
on selected case studies, classroom seminar/debates

Essential Readings

* Loveday, M. (2006)The HELP Guide for Community Based RehabilitaticorR&rs A
Training Manual. Global-HELP Publications, Calif@n

* McConkey, R. and O'Tool, B (Eddpnovations in Developing Countries for People with
Disabilities P.H. Brookes, Baltimore.

* Neufelt, A. and Albright, A (1998Disability and Self-Directed Employment: Business
Development ModeCampus Press Inc. York University.

* Peat, M. (1997 ommunity Based Rehabilitatio/.B. Saunders Company.

» Scheme of Assistance to Disabled for Purposestinfid-iof Aids/Appliances— Ministry
of Social Welfare, Govt. of India, New Delhi.

» Scheme of Assistance to Organizations for DisaBlerdons Ministry of Social Welfare,
Govt. of India, New Delhi.

« WHO. (1982).Community Based Rehabilitation — Report of a WH@rhational
Consultation Colombo, Sri Lanka, 28 June- 3 July. WHO (RHBBRL1)

WHO. (1984). "Rehabilitation for All" in World ealth Magazine, WHO, Geneva.
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Semester - IV
Course I, Cross Disability and Inclusion Course, (Kl based Optional Course)
Credit: 04, Contact Hours: 80, Marks: 80
SEM 141.5, Application of ICT in Classroom
Course Description

This course has dual purpose: firstlpiihs to orient the teacher trainee to various
applications of Information and Communication Tedogy in teaching learning process;
and secondly it intends to orient the learnersndeustand the scope and application of ICT
for students with disabilities. The course includsss of all kinds of media and computer in
order to give hands on experience of applying I&Tarious learning environments as well
to familiarize the student teacher with differerddas of computer based learning.

Objectives

After completing the course the student teachdrheilable to

* Gauge the varying dimensions in respect of 16d@ Applications in Special Education.
» Delineate the special roles of ICT Applications.

* Acquire Familiarity with Different Modes of Corafer-Based Learning.

Course Content

Unit 1: Information Communication Technology (ICT) and Special Education

1.1 Meaning and Scope of ICT and Its Role in '@oiesion of Knowledge'

1.2 Possible Uses of Audio-Visual Media and Corami{Radio, Television, Computers)

1.3 Integrating ICT in Special Education With Refece To Articles 4 and 9 of UNCRPD
and Goal 3 of Incheon Strategy

1.4 Three as of ICT Application—Access, AvailatyiliAffordability
1.5 Overview of WCAG (Web Content Access Guidedine
Unit 2: Using Media and Computers

2.1 Media: Radio and Audio Media- Script Writingtorytelling, Songs, etc., Television
and Video in Education, Importance of Newspapdfdncation

2.2 Computers: Functional Knowledge of Operatirgn@uters—On/Off, Word Processing,
Use Of Power Point, Excel, ICT Applications for &ss to Print

2.3 Computer as a Learning Tool: Effective Browsof the Internet for Discerning and
Selecting Relevant Information, Survey of EducalorSites and Downloading
Relevant Material; Cross Collating Knowledge frorardd Sources

2.4 Computer-Aided Learning: Application of Multadia in Teaching and Learning,
Programmed Instruction; Computer-Assisted Instam;tinteractive Learning

2.5 E-Classroom: Concept, Organizing E-ClassronthRequired Adaptations for Students
with Disabilities

Unit 3: Visualising Technology-Supported Learning 8uations

3.1 Preparation of Learning Schemes and Plannitigrdctive Use of Audio-Visual
Programme
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3.2 Developing PPT Slide Show for Classroom Use dring of Available Software or
CDs with LCD Projection for Subject Learning Intetians

3.3 Generating Subject-Related Demonstrations gJ§lomputer Software and Enabling
Students to Plan and Execute Projects

3.4 Interactive Use of ICT: Participation in Sdceroups on Internet, Creation of '‘Blogs’,
Organizing Teleconferencing and Video-Conferencing

3.5 Identifying and Applying Software for ManagiBgsability Specific Problems
Course Work/ Practical/ Field Engagement (any Two fthe following)

l. Develop a script on any topic of your choic&@n@uct an interview with an expert on
the selected topic to prepare an audio or videgrara of 15 minutes duration

Il. Prepare a PPT by inserting photos and videoa topic of your choice
lll. Create your email account as well as desitpog

Essential Readings

* Abbot, C. (2002)ICT: Changing EducationRoutledge Falmer.

* Florian, L., & Hegarty J. (2004)CT and Special Educational Needs: A Tool for
Inclusion Open University Press.

Suggested Readings

« Kozma, R.B. (2003).Technology, Innovation, and Educational Change: #foba@l
Perspective: A Report of the Second Informatiorhielogy in Education Study, Module
2. International Society for Technology in Education
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Semester - IV
Course I, Cross Disability and Inclusion Course, (Kl based Optional Course)
Credit: 04, Contact Hours: 80, Marks: 80
SEM 141.6, Gender and Disability
Objectives
After completion of this course the student-teasivall be able to
» Develop an understanding of human rights bappedoach in context of disability.
» Explain the impact of gender on disability.
» Describe the personal and demographic persgsctiVgender and disability.
* Analyse the issues related to disabled womergahdhildren.
Unit 1: Human Rights-based Approach and Disability
1.1 Human Rights-Based Approach: Concept and Histo
1.2 Principles of Human Rights-Based Approach
- Equality and Non-Discrimination
- Universality and Inalienability
- Participation and Inclusion
- Accountability and Rule of Law
1.3 Elements of Human Rights System
- Legal Framework
- Institutions
- Development Policies and Programs
- Public Awareness
- Civil Society
1.4 Advantage of Human Rights-Based Approach
1.5 Implications for Disability
- Empowerment
- Enforceability
- Indivisibility
- Participation
Unit 2: Gender and Disability
2.1 Sex and Gender: Concept and Difference
2.2 Impairment and Disability: Concept and Differe
2.3 Gendered Experience of Disability
- Public Domain: School and Outside School
- Private and Familial Domain
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- Normalization and Social Role Valorisation
2.4 Gender and Disability Analysis: Techniques Strategies
2.5 Psyche and Gender: Implications for Teaching
Unit 3: Women and Girl Child with Disability
3.1 Inclusive Equality
- Access to Family Life
- Access to Education, Vocational Trainimgl &mployment
- Access to Political Participation
3.2 Factors Contributing to Disability
- Gender-Based Violence in School and Witkamily
- Traditional Practices
3.3 Sexual and Reproductive Health
3.4 Teacher’s Role in Promoting Gender Equality
3.5 Gender Critique of Legislation, Governmenti®oand Schemes
Practicum/Field Engagement
I.  Study the case of a woman with disability andmit a report
Il. Review selected paper/s authored by women dighbility
lll. Conduct a gender analysis of a selected disaBct/Policy
Transaction

This course has been designed to provide the stumechers a socio-cultural
perspective to disability. It aims to promote awass about the space for disability equity
and rehabilitation within the human rights systehs. such the transaction of the course
topics should be done through focus group discaossiand issue-based classroom
interactions in addition to lectures and seminars.

Essential Readings

e Habib, L. A. (1997)Gender and Disability: Women's Experiences in thddw East
Oxfam, UK.

* Hans, A. (2015)Disability, Gender and the Trajectories of Pow8age Publications Pvt.
Ltd.

* Meekosha, H. (2004%ender and DisabilitySage Encyclopaedia of Disability.

 O'Brien, J., & Forde, C. (2008)ackling Gender Inequality, Raising Pupil Achievame
Dunedin Academic.

* Ridgeway, C. L. (2011)Framed by Gender: How Gender Inequality Persistsha
Modern World Oxford University Press.

» Samuels, E. (2014)Fantasies of Identification: Disability, Genderaée. NYU Press,
USA.

 Smith, B. G., & Hutchison, B. (2013%endering Disability Rutger University Press,
New Jersey.
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Desirable Readings

* Beeghley, L. (1999)Angles of Vision: How to Understand Social ProblewWest View
Press.

» Purkayastha, D. (2010kEconomic Growth, Intra-Household Resource Allogatand
Gender InequalityAtlantic Economic Journal, Vol. 38, No. 4.

* Treas, J., & Drobnic, S. (201@ividing the Domestic: Men, Women, and  Household
Work in Cross-National Perspectivé&tanford University Press.
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Semester - IV
Course I, Cross Disability and Inclusion Course, (Kl based Optional Course)
Credit: 04, Contact Hours: 80, Marks: 80
SEM 141.7, Braille and Assistive Devices
Introduction

Braille, the embossed system of reading and wrifmrgthe blind along with its
inventor, Louis Braille (1809-1852), has openedidewange of avenues and opportunities
for effective mainstreaming and empowerment forsBes with Visual Impairment. In
addition, a plethora of devices are now availablectv help the visually impaired to access
meaningful education in all school-subjects as alslts of independent living and economic
activities. This course familiarizes the studemteteers with the importance and operational
aspects of Braille, which has stood the test oktemd competition for the last about 185
years. It also introduces them to basic devicesl uUse teaching blind and low vision
children. It is hoped that through the study of tdoeirse, the learners will be motivated to
know more about these and various other devicestenithologies and be in a position to
help children with visual impairment/their paremdsprocure the needed devices with ease
and speed.

Objectives
After completing the course the student-teachelido@iable to

* Acquire basic information about Braille, its eednce and some important functional
aspects.

* Get basic information on types and significaotdifferent Braille devices.

» Get acquainted with the types and significanicbasic devices relating to Mathematics,
Science, Geography and Low Vision as also on sswttheir availability.

Course Content

Unit 1: Braille

1.1 Louis Braille and the Evolution of Braille

1.2 Continuing Relevance of Braille vis-a-vis Aodilaterial

1.3 Braille Signs, Contractions and AbbreviatieBsglish Braille

1.4 Braille Signs and Symbols—Malayalam

1.5 Braille Reading and Writing Processes

Unit 2: Braille Devices -- Types, Description, Releance

2.1 Slate and Stylus

2.2 Braille Writer

2.3 Electronic Devices— Note takers and RefreshBlbaille Displays
2.4 Braille Embossers

2.5 Braille Translation Software

Unit 3: Other Devices — Types, Description, Relevae

3.1 Mathematical Devices: Taylor Frame and Typdscus, Geometry Kit, Algebra Types
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3.2
3.3
3.4
3.5

Geography: Maps--Relief, Embossed, Models

Science Material

Low Vision Aids--Optical, Non-Optical, Visiofraining Material
Schemes and Sources of Availability

Course Work/ Practical/ Field Engagement (Any Two)

Each Student-Teacher will

a.
b.
c.

Observe at least five devices in use in at feasschool periods.
Draw up an item-wise price list of at least dewices from different sources.

Prepare a presentation — Oral/ PowerPoint themelevance of Braille for children with
visual impairment.

Prepare a report on the availability and usklathematical devices (at least two) in one
special school and on inclusive school.

Make a report on the application of at least hon-optical devices for children with low
vision.

Essential Readings

A Restatement of the Layout, Definitions and Bwdes of the Standard English Braille
System (1971). London: The Royal National Institiatethe Blind.

Ashkroft, S.C., & Henderson, F. (1963). Progragdninstruction in Braille. Pittsburgh:
Stanwick House.

Lowenfeld, B. (1969). Blind Children Learn to &k Springfield: Charles C. Thomas.
Mani, M.N.G. (1997). Amazing Abacus. Coimbatds®VK Vidyalaya.
Manual on Bhatrti Braille (1980). Dehradun: NIVH

Olson, M. R. (1981). Guidelines and Games faacheng Efficient Braille Reading. New
York: AFB.

Proceedings: National Conference on Past anseRteéStatus of Braille in India (2001).
New Delhi: All India Confederation of the Blind.

Suggested Readings

Hampshire, B. (1981). Working with Braille - Atusly of Braille as a Medium of
Communication. Geneva: UNESCO.

Kusanjima, T. (1974). Visual Reading and Braleading. New York: AFB.

Mani, M.N.G. (1992). Techniques of Teaching HlirChildren. N.Delhi: Sterling
Publishers.

Mellor, M. C. (2006). Louis Braille A Touch ofdéaius. Boston: National Braille Press.
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Semester - IV
Course I, Cross Disability and Inclusion Course, Disability Specialization)
(Skill based Optional Course), Credit: 04, ContacHours: 80, Marks: 80
SEM 142.1, Orientation and Mobility
Introduction

Movement with independence in the environment reenbstated to be one of the
major challenges of vision loss. In order to faate their meaningful empowerment,
therefore, it is necessary to provide students witlual impairment skills and techniques
which enable them to cope with these challengeseldpments, especially during and after
World War I, have led to the emergence of a lavgdety of such strategies, skills and
technologies, which are covered under the dis@piitled Orientation and Mobility.

So, the present course carrying the same titledotes the learners to various crucial
aspects of this vital subject. It is hoped thavbtigh the study of the course, the student-
teachers would be in a better position to undedstidwe implications of vision loss with
reference to independent movement. It would alstlenthem to get insights into basic skills
and components essential for meaningful orientadiwh easy and graceful movement for the
visually impaired.

Objectives
After completing the course the student-teachelido@iable to

» Describe the nature and scope of Orientation Modility as also the Orientation and
Mobility related responsibilities of the speciahtber.

» Acquire basic knowledge of human guide techrsque
» Describe pre-cane and cane travel skills anitdsy

» Get acquainted with the importance and skilldraining in independent living for the
visually impaired.

Course Content
Unit 1: Introduction to Orientation and Mobility (O & M)
1.1 Orientation and Mobility -- Definition, Impa@mce and Scope

1.2 Basic Terminologies Associated with O&M: Tiag, Landmarks, Clues, Cues,
Shoreline, Squaring Off, Clockwise Direction, Soidsking, Sound Shadow

1.3 Roles of Other Senses in O&M Training

1.4 Special Responsibilities of Special Teacharfatbr with reference to O&M Training
1.5 Blindfold -- Rationale and Uses for the Teache

Unit 2: Human/ Sighted Guide Technique

21 Grip

2.2 Stance

2.3 Hand Position

2.4 Speed Control

2.5 Negotiating: Narrow Spaces, Seating Arrangesm&taircases, Muddy paths
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Unit 3: Pre-Cane Skills

3.1
3.2
3.3
3.4
3.5

Upper and Lower Body protection
Room Familiarization

Using Oral Description for Orientation
Search Patterns

Building Map Reading Skills

Unit 4: Cane Travel Techniques and Devices

4.1
4.2

4.3
4.4
4.5

Canes -- Types, Parts, Six Considerations

Cane Travel Techniques: Touch Technique, TamchDrag Technique, Diagonal Cane
Technique

Use of Public Transport
Asking for Help: When and How
Electronic Devices, Tactile and Auditory Map®escription and Uses

Unit 5: Training In Independent Living Skills

5.1
5.2
5.3
5.4
5.5

Self Care, Gait and Posture

Personal Grooming

Eating Skills and Etiquette

Identification of Coins and Currency Notes
Basics of Signature Writing

Course Work/Practical/ Field Engagement

Undertake any two of the following

a.
b.
C.

Act as a sighted guide in different situatisattings.
Prepare a list of canes and other devicesablailvith various sources along with prices.

Undergo an experience of moving under a blilddfor a few minutes and describe it
(about 200 words).

Make a short PowerPoint/ oral presentationdioout 5 minutes on the importance of
O&M for the visually impaired.

Draw up a list of important clues/cues/landrearkich the visually impaired student can
use in the school.

Essential Readings

Blasch, B. B., Weiner, W. R., & Welsh, R. L. @®. Foundations of Orientation and
Mobility (2nd ed.). New York: AFB Press.

Cutter, Joseph (2006). Independent MovementTaadel in Blind Children.IAP, North
Carolina
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Fazzi, D.L. & Petersmeyer, B.A. (2001). Imagmirthe Possibilities: Creative
Approaches to Orientation and Mobility Instructidar Persons who are Visually
Impaired.: AFB Press, New York.

Jaekle, Robert C. (1993). Mobility Skills foriBdl People: A Guide for Use in Rural
Areas. Christoffel Blinden Mission.

Knott, N.l. (2002). Teaching Orientation and Nl in the Schools: An Instructor’s
Companion. AFB Press, New York.

Smith, A.J. & Geruschat, D. R. (1996). Orieraatand Mobility for Children and Adults
with Low Vision. In A. L. Corn & A. J. Koenig (Eds. Foundations of Low Vision:
Clinical and Functional Perspectives .. AFB Préssy York.

Suggested Readings

Dodds, Allan (1986). Mobility Training for Visilg Handicapped People. London:
Croom Helm.

Hill, Everett and Ponder, Purvis (1976). Ori¢iata and Mobility Techniques. AFB, New
York.

Jacobson, W.H. (1993). The Art and Science dcheng Orientation and Mobility to
Persons with Visual Impairments.AFB Press, New York

Singh, J.P. (2003). Technology for the Blind.i&ka Publication. New Delhi
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Semester - IV
Course I, Cross Disability and Inclusion Course, Disability Specialisation)
(Skill based Optional Course), Credit: 04, ContacHours: 80, Marks: 80
SEM 142.2, Communication Options: Oralism
Introduction

Communication, language and speech have always &eéme centre stage when
education of children with deafness is being diseds Without going into much of
judgemental discussions in the direction of ‘eithesr’ options to be the ‘best’, this syllabus
intends to expose the student-teachers to all dn@reant options. However, over and above
the said exposure offered through compulsory cautbés optional course offers the student-
teachers an additional opportunity to sharpen Kiés sn one of the categories of options.
This is expected to emphasize use of appropridiergprather than advocating one among
the many. Moreover, learning this optional cousalso expected to provide wider career
choices for the student teachers.

Objectives
After learning this course the student-teacherkheilable to

» Discuss the Aural Oral Options with referencgérsons with hearing impairment in the
context of India.

» Discuss the relevant issues like literacy, ismn and training with reference to Oralism
/Oral Rehabilitation.

» Exhibit beginner level hands on skills in usthgse options.

* Motivate self to learn and practice more sKiflading to linguistic adequacy and fluency
to be used while developing spoken language il with hearing losses.

Course Content

Unit 1: Understanding Hearing Loss in Real Life Conext

1.1 Basic Awareness on Paradigms of D/Deafnesslidieand Social)

1.2 Basic Awareness on Deafness and Communicateess: Challenges and Concerns
1.3 Basic Awareness on Autonomy, Inclusion andhtithewith reference to Oral Options
1.4 Oral/ Aural Verbal Options and Realistic EXjp¢ions of Family and Teachers

1.5 Importance of Neural Plasticity and Early erghg Opportunities

Unit 2: Advance Understanding of Oral Options

2.1 Difference Between Uni Sensory and Multi Sepgpproach in Oralism

2.2 Oracy To Literacy: Why and How

2.3 Speech Reading: Need, Role and Strategieli ofmmunication Options

2.4 Training and Guidance on Aural Oral Practiées Families and Tuning Home
Environment: Current Scenario, Importance And Styiats

2.5 Tuning Mainstream Schools/Classrooms for Auahl Communication: Do’s and
Don’ts
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Unit 3: Skill Development Required for Oralism

3.1
3.2

3.3

3.4
3.5

Practicing Interpreting Audiograms and ExpegorGoal Setting in Listening Skills

Practicing Motherese (Addressing/Talking toul@ Children) and Age Appropriate
Discourse with Children Using Appropriate Languabea;n Taking and Eye Contact

Practicing Fluency Skills in Verbal Communicat Spontaneous Conversations,
Narrations and Loud Reading

Practicing Skills in Story Telling/ Narratidriiokes/ Poems/ Nursery Rhymes

Ongoing Monitoring and Assessing Auditory Rioing and Speech Development:
Reading Model Formats Used for the Purpose (ChasklRecordings, Developmental
Scales)

Unit 4: Skill Development Auditory Verbal (AV) Appr oach

4.1
4.2
4.3

4.4
4.5

AV Approach: Meaning, Misconcepts and Jusitfimn
Stages of Auditory Hierarchy

Understanding Listening Strategies, TechnigquiesV Approach and Their Relation to
Listening Environment

Reading Model Plans and Observing a Few Wdekliyidual Sessions

Developing Instructional Material for AVT Sesss Linking Listening, Language and
Cognition

Unit 5: Implementing Oralism and AV Approach in Indian Special Schools and

5.1
5.2
5.3
5.4

5.5

Summing up
Use of Oralism and AV Approach in Indian Spé&8chools: Current Scenario
Oralism / AV Approach: Prerequisites for Spé8chools
Strategies of Implementation Oral CommunicaRolicy and Fulfilling Prerequisites

Resource Mobilization For Listening DeviceAD(P, Organized Charity, CSR, Fund
Raising Events, Web Based Fund Raising)

Reflections on The Course: From Theory to tRrado Initiating Change

Course Work/ Practical/ Field Engagement

V.
V.

Watching Video’s of Individual Sessions and £&laom Teaching
Role Play and Dramatization

Developing Learning Material for FacilitatingConnectivity Among Listening,
Language and Cognition

Recording Self Narrated Stories / Poems andilgrReflections Upon it
Interacting with Non Disabled Children for PraatigiExpansion of Ideas

Essential Readings

Borden, Gloria J.,; Harris, Katherine S. & Raphd&awrence J. (20055peech Science
Primer (4th Lippincott Williams and Wilkins: Philadelphia.

Dhvani(English). Balvidyalaya Publication: Chennai.
Estabrooks, W. (2006Auditory-Verbal Therapy And Prace , Ag Bell
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Heller, R. (1999)Managing ChangeDk Publishing: New York.

Ling, D. (1990).Acoustics, Audition and Speech Reception. Aekandria, Auditory
Verbal International.

Paul, P. V. (2009).anguage and Deafnes¥ones And Bartlett: Boston.

Communication Options And Students With Deafn@€4.0). Rehabilitation Council of
India, New Delhi.

Suggested Readings

Chaney, A. L., & Burk, T. L. (1998). Teachinga@iCommunication In Grades K — 8.
Allyn And Bacon. Boston

Cole, E., & Flexer, C. (2010). Children with Hieg Loss: Developing Listening and
Talking, Birth to Six. (2nd Ed.).Plural Publishihge,San Diego, CA.

Dhvani (Marathi). Balvidyalaya — Cym Publication

Directory of Rehabilitation Resources for Pessavith Hearing Impairment in India.
(2000). AYJNIHH Publication, Mumbai.

Estabrooks, W., & Marlowe J, (2000). The BabyListening, A. G. Bell Association,
Washington D.C.

Estabrooks , W. (2001). 50 Frequently Asked @aes (Fags) About Auditory- Verbal
Therapy. Learning to Listen Foundation.

Heller, R. (1999). Effective Leadership. Dk Asbing: New York.
Heller, R. (1999). Managing Change. Dk PublighiNew York.

Ling, D. (1989). Foundations of Spoken Langudge Hearing Impaired Children.
A.G.Bell. Washington D.C.

Ling, D., & Ling, A.H. (1985). Aural Habilitatio: The Foundations of Verbal Learning
in Hearing Impaired Children. A.G. Bell Associatjdifashington D.C.

Edgar, L. L., & Marguerite, S. (1963). Play § kar! : auditory training games, John
Tracy Clinic Publication, Los Angeles.

Resource Book on Hearing Impairment. AYJNIHH Raation.

Unpublished Dissertations and Thesis on Prafil@ommunication Options in Special
Schools in India.
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Semester - IV
Course I, Cross Disability and Inclusion Course, Disability Specialisation)
(Skill based Optional Course), Credit: 04, ContacHours: 80, Marks: 80
SEM 142.3, Communication Options: Manual (Indian Sgn Language)
Introduction

Communication, language and speech have always &eéme centre stage when
education of children with deafness is being diseds Without going into much of
judgemental discussions in the direction of ‘eithesr’ options to be the ‘best’, this syllabus
intends to expose the student-teachers to all dn@reant options. However, over and above
the said exposure offered through compulsory cautbés optional course offers the student-
teachers an additional opportunity to sharpen Kiés sn one of the categories of options.
This is expected to emphasize use of appropridiergprather than advocating one among
the many. Moreover, learning this optional cousalso expected to provide wider Career
Choices for the Student Teachers.

Objectives
After learning this course the student-teacherkheilable to
» Discuss the two manual options with referencitiian special schools.

» Discuss the relevant issues like literacy, isidn and training with reference to manual
options.

» Describe manual options in the light of issulks language, culture and identify.

» Exhibit beginner level hands on skills in usmgnual options.

* Motivate self to learn and practice more skiading to linguistic adequacy and fluency.
Course Content

Unit 1: Understanding Deafness in Real Life Context

1.1 Basic Awareness of Paradigms of D/Deafnesdli®déand Social)

1.2 Basic Awareness of Deafness and Communic@inalenges / Concerns

1.3 Basic Awareness on Deafness with Referen€autture, Language, ldentity, Minority
Status, Deaf Gain, Literacy and Inclusion

1.4 Basic Awareness of Difference between ISLI&®} Myths and Facts

1.5 Importance of Neural Plasticity and Early Laage Opportunities

Unit 2: Advance Understanding of Manual Options andindian Scenario

2.1 Use of Simcom and Educational Bilingualisnindian Schools: Current Scenario
2.2 Challenges, Prerequisites and Fulfilling Ryargites

2.3 Monitoring and Measuring Development of ISISISn Students: Receptive and
Expressive Mode

2.4 Training and Guidance for Families and Turtitgme Environment: Current Scenario
and Strategies

2.5 Tuning Mainstream Schools/Classrooms for StigdéJsing Manual Communication:
Do’s and Don'ts
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Unit 3: ISL Skill Development: Middle Order Receptive and Expressive Skills

3.1 Practicing ‘Motherese’ (Tuning Language to tStYioung Children) and Age
Appropriate Discourse with Children with Appropgdtanguage, Turn Taking and Eye
Contact

3.2 Practicing Natural Signing in Short Common @sations
3.3 Practicing Natural Signing in Stories/Poemsrataons/Jokes

3.4 Practicing Natural Signing in Discussing Emisipo Expansion of Ideas and Current
Affairs

3.5 Practicing Group Dynamics
Unit 4: ISL Skill Development: Towards Higher Order Receptive and Expressive Skills
4.1 Learning to Express Gender, Number, Persamsd,éAspect

4.2 Practicing Sentence Types: Affirmative, Irgetjons, Imperative and Interrogative and
Negativization

4.3 Practicing Sentence Types: Simple, Complexyund
4.4 Observing Using ISL in Classrooms — SociaéBce

4.5 Observing Using ISL in Classrooms — Sciendathematics
Unit 5: ISS/ ISL Skill Development and Course Conalsions
5.1 Practicing Markers (Local Language)

5.2 Practicing Syntax in Conversations and Disouss

5.3 Observing Using ISS/ISL in Classrooms for Stt8ubjects

5.4 Resource Mobilization for Skill Developmentaifning (Organized Charity Sources,
CSR, Fund Raising Events, Web Based Fund Raising)

5.5 Reflections on the Course: From Theory to tRrato Initiating Change
Course Work/ Practical/ Field Engagement

I.  Watching Videos of Individual Sessions and &taem Teaching of Signing
Il. Role Play and Dramatization in ISL

lll. Developing Learning Material for FacilitatinGonnectivity among Signing, Language
and Cognition

IV. Recording Self Narrated Stories/ Poems andiwgiReflections
V. Interacting with Deaf for Practicing Expansiohldeas
Essential Readings

» Communication Options and Students with DeafngX¥10). Rehabilitation Council of
India, New Delhi.

* Heller, R. (1999)Managing ChangeDK Publishing: New York.
* ISS Learning Material and Dictionaries
» Paul, P. V. (2009 anguage and Deafnes¥ones and Bartlett: Boston.
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Teaching Learning ISL Material Developatl AYJNIHH, Mumbai, SRKV, Coimbatore
and NISH, Trivandrum

Zeshan, U. (2000)Sign Language in Indo-PakistanJohn Benjamins Pub. Co,
Philadelphia.

Suggested Readings

Akamatsu, C. T., & Armour, V. A. (1987). Develog written literacy in deaf children
through analyzing sign language, American AnnalthefDeaf, 132(1), 46- 51.

Andrews, J.F., Winograd, P., & DeVille, G. (199Beaf children reading fables: Using
ASL summaries to improve reading comprehensi@merican Annals of thé®eaf,
1393), 378-386.

Devych, G. N., Bhattacharya, T., Grover, N., &fhawa, S.P.K. (2014ndian Sign
Language(S)Orient BlackSwan, Hyderabad.

Directory of Rehabilitation Resources for PersonghwHearing Impairment in India
(2000), AYJNIHH Publication.

Education. Gallaudet Research Institute, Workiagper 89-3, Gallaudet University,
Washington, D.C.

Evans, L. (1982). Total Communication, Structaed Strategy. Washington D.C.:
Gallaudet College Press.

Ezell, H.K., & Justice, L.M.(2005). ProgrammaResearch On Early Literacy: Several
Key Findings.IES 3rd Annual Research Conference: American Spéedguage &
Hearing Association (ASHA).

Frank, S. (1985). Reading Without Nonsense.cfiess College Press, New York.
Ghate, P. (1996). Indian Sign System. AYJNIHFHouse Publication: Mumbai.

Ghate, R.A. (2009). Survey of Teachers’ Opinan Status of Education of the Deaf.
Unpublished Report of RCI, New Delhi.

Heller, Robert (1999). Effective Leadership. BPkblishing: New York.

Huddar, A. (2008Language and CommunicatioBSE Manuals. Rehabilitation Council
of India, New Delhi.

Improve Reading Comprehensidmerican Annals of the Deaf, 13,8-386.

Indian Sign Language Dictionary .(2001). Sri Rdwmmshna Mission Vidyalaya,
Coimbatore.

Johnson, R., Liddell, S., & Erting, C. (1989)nlocking the Curriculum: Principles for
Achieving Access in Deaf Languagemerican Annals of the Deaf, 1315-51.

Lewis, Rena B. & Doorlag, Donald H. (1999). (W) Teaching Students with Special
Needs in General Education Classroomgentice Hall Inc. New Jersy.

Woodward, J., Vasishta, M., & de Santis, S. 89&n introduction to the Bangalore
variety of Indian Sign Language. Gallaudet Resedrtstitute Monograph No. 4,
Gallaudet Research Institute. Washington, D.C

Vasishta, M.M., Woodward, J., & De Santis, §1). An Introduction to Indian Sign
Language: Focus on Delhi. All India Federationhaf Deaf, New Delhi.

Websites for Signed Dictionaries.
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* Woodward, J. (1993). "The Relationship of Siggmguage Varieties in India, Pakistan
and Nepal"Sign Language Studi¢g8), 15—-22.
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Semester - IV
Course I, Cross Disability and Inclusion Course, Disability Specialization)
(Skill based Optional Course), Credit: 04, ContacHours: 80, Marks: 80
SEM 142.4, Augmentative and Alternative Communicatn
Objectives

The student-teachers will be equipped with a blasowledge of AAC, AAC systems,
AAC assessment, programme planning and strategies:

Course Content
Unit 1: Organizational frame work for Communication:
1.1 Normal development of speech, language andhoncation
1.2 Factors that influence communication, speachl@anguage in relation to each other
1.3 Levels of communication in children
1.3.1 Functional (Emergent)
1.3.2 Situational (Context Dependent)
1.3.3 Independent (Creative)
Unit 2: Basic principles of AAC interventions:
2.1 Child - Child capacity
2.2 Child capacity and context
2.3 Working towards symbolic expression
2.4 Communication skills and
2.5 Functions
Unit 3: Areas of AAC Assessment:
3.1 Sensory areas
3.2 Cognition, communication and language
3.3 Posture and positioning. Motor planning anaiticd
3.4 Scanning
3.5 Environment, Interaction &Symbols
Unit 4: Context of Communication:
4.1 Partner /skills, user skills and environment
4.2 Competency development - types of competemridsts development
4.2.1 Linguistic competence
4.2.2 Operational Competence
4.2.3 Social competence
4.2.4 Strategic competence
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Unit 5: Introduction to communication tools and Acaess Mode:

5.1

5.2
5.3

5.4

5.5

Types of AAC devices and systems

5.1.1 No Technology

5.1.2 Low Technology

5.1.3 High Technology

Access to communication charts - hand, fingge, point
Access to devices:

5.3.1 Switches - hand switch, blow switch, infchdevices etc
5.3.2 Software -scan mode combined with a switch
Selection of AAC

5.4.1 Child competency and environment

5.4.2 Design, Access, Motor, Devices

Challenges in the development of AAC and kitgr
5.5.1 Grammar ; spelling

5.5.2 Building \ocabulary: and richness of language
5.5.3 Motor expression

Suggested Reading:

Silverman, F.H.(1994C.ommunication for the Speechless (3rd EdAllyn & Bacon,
Boston.

David R. Beukelman, D.R., & Mirenda, P (2013ugmentative and Alternative
Communication Supporting Children and Adults witbnfplex Communication Needs
(4th Edn.) Brookes Publishing Co. Baltimore.

Lynch, C., & Cooper, J.(199Barly Communication Skills: Practical Activitiesrfo
Teachers and TherapistSpeechmark Publishing Ltd, Bicester, Oxon

Warrick, A., & Kaul,S.(1997Their manner of speaking : augmentative commuranati
for children and young adults with severe speedordiers,India Institute of Cerebral
Palsy, Kolkata

Communication, compiler: T.N. Southgate. BA, @rod School, Oxford, Editor, G.M.
Cochrane MA, FRCP, Equipment for Disabled Peoplelary Mariborough Lodge,
Nuffield Orthopaedic Centre, Oxford OX3 7 LD

Tina, D., & Mike, D.(1997).iteracy Through Symbols: Improving Access for ieih
and Adults David Fulton Publishers, London.

McCurtin, A., & Geraldine, M.(2000)The Manual of AAC AssessmeBjpeechmark
Publishing Ltd., London.
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Semester - IV
Course I, Cross Disability and Inclusion Course, Disability Specialization)
(Skill based Optional Course), Credit: 04, ContacHours: 80, Marks: 80
SEM 142.5, Management of Learning Disability
Introduction

This course will provide an understanding of theety and characteristics of Children
with Learning Disabilities and their associatedditon. The course will include assessment
of basic curricular skills, standardized tests ameérpretation of test report. This course,
grounded in research based interventions, is degdigmassess all who work with students in
special and regular education in developing skdlseach and support acceptable behavior
that is demonstrated in home, school and commugeittyngs.

Objectives

After completing the course the student-teachelido@iable to

» Explain the concept, causes and characteristiesarning disabilities.

» Discus different types of learning disabiliteasd its associated conditions.
» Develop teacher made assessment test in cuariatgas.

* Plan appropriate teaching strategies as pespleeific needs of children with learning
disability.

Course Content

Unit 1: Learning Disabilities: Types

1.1 Verbal learning disabilities: Dyslexia, Dysgjnga, Dyscalculia.
1.2 Non-verbal learning disabilities

1.3 Language Disorders

1.4 Associated Conditions: ADHD and ADD

1.5 Emotional and Behavioral problems.

Unit 2: Assessment of Basic Curricular Skills

2.1 Assessment of Readiness Skills

2.2 Assessment of Reading, Writing and Math skills
2.3 Teacher made test

2.4 Standardized Tests: Need, Types & Purpose

2.5 Interpretation of Test report

Unit 3: Intervention Strategies in Basic Skills ofLearning
3.1 Language skills

3.2 Reading

3.3  Writing

3.4 Maths skills

3.5. Study skills
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Transaction

This activity-based approach should allow the teath step back and allow the student-
teachers to self-facilitate.

The student-teachers must be given experiencesisahous settings such as clinics,
schools, resource centres etc, for exposure t@alassessment.

Discussions, debates, simulations and collaborativethods, must be used for
transaction.

Course Work/ Practical/ Field Engagement

Prepare of checklist for screening LD
Develop teacher made assessment test in anguoneular area for a given child

Plan appropriate teaching strategies as persgeeific needs of a given child with
learning disability

Essential Readings

Bauer, A. M., & Shea, T. M. (2003). Parents asthools: creating a successful
partnership for students with special needs. Md?ritntice Hall, New Jersey

Myklebust, H.( 1983). Progress in Learning Disaés, Guene and Stratton — New York.
Reid, K. (1988). Teaching the Learning Disablliyn and Bacon, Baston.

Suggested Readings

Baca, L. M., & Cervantes, H.T. (2004).The Biliraj special education interface™(@d) .
Pearson. New Jersey

Browder, D. M. (2001). Curriculum and assessmfentstudents with moderate and
severe disabilities. . The Guilford Press. New York

Brunswick, N. (2012). Supporting dyslexic adufishigher education and the workplace.
Wiley-Blackwell. Malden.

Fitzgibbon, G., & O'Connor, B. (2002). Adult Dggia:a guide for the workplace. John
Wiley & Sons,Ltd. London.

Gribben, M.(2012). The study skills toolkit fstudents with dyslexia. Sage Pub. London

Karanth, P., & Rozario, J. (2003). Learning disaes in India : willing the mind to
learn. Sage Publication, New Delhi

Martin, L, C.( 2009). Strategies for teachingd&nts with learning disabilities. . Corwin
Press,California

McCardle, P., Miller, B., Lee, J, R., & Tzern@, J.L. (2011). Dyslexia across languages.
(orthography and the brain-gene-behavior link YiBadre. Paul H. Brookes.

Shula, C. (2000). Understanding children witigiaage problems. Cambridge,New York.

Prakash, P. (2008). Education of exceptiondtiodm: challenges and stratrgies. Kanishka
publishers, New Delhi.

Reddy, G.L., & Ramar, R.( 2000). Education ofdrien with special needs, New Delhi —
Discovery Pub.
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Thapa, K. (2008). Perspectives on learning disials in India. (current practices and
prospects). Sage Publication, Los Angeles.

Trusdell M. L., & Horowitz, I. W. (2002). Unddending learning disabilities : a parent
guide and workbook : for parents, teachers, prajasss, advocates and others who work
with, or come in contact with, individuals with teing disabilities. (¥ rev ed)
Maryland. York Press.

Wong, B., & Butler, D. L. (2012). Learning abolgarning disabilities. (4th ed.)
Amsterdam. Elsevier Academic Press.
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Semester - IV
Course I, Cross Disability and Inclusion Course, Disability Specialization)
(Skill based Optional Course), Credit: 04, ContacHours: 80, Marks: 80
SEM 142.6, Vocational Training, Transition and JobPlacement

Objectives
After completing the course the student-teachelido@iable to
» Develop an understanding of vocational educadiod its relevance for PWD's.
» Carry out vocational assessment and make vaticaining plan.
» Plan for transition from School to job.
» Identify various avenues for job placement
» Facilitate PWD’s in making choice of vocatiotr@des.
* Acquire the concept of independent living ancpbemerment
Course Content
Unit 1: Fundamentals and Assessment of VocationaldRabilitation
1.1. Definition, meaning and scope of Vocationdli&ation

1.2. Legislations, policies, agencies, schemescessions and benefits for PWDs with
respect to employment

1.3. Approaches and models of Vocational training

1.4. Assessment, Evaluation of Generic skills &&fic job skills using various tools
1.5. Approaches & Principles of vocational assesgm

Unit 2: Vocational Transition and Curriculum Planni ng

2.1. Concept, meaning, importance of transition

2.2. Vocational transition models

2.3. Transitional Planning at pre-vocational & tpescational level

2.4. Development of Individualized Vocational Tsdional Plan

2.5. Development of Vocational Curriculum

Unit 3: Process of Vocational Rehabilitation & Plaement

3.1. Types of Employment Settings

3.2. Process of Job Placement and Creation of-Nased Employment Settings
3.3. Adaptations, Accommodation, Safety Skills &irdt Aid

3.4. Self Advocacy and Self Determination Skil&ifing

3.5. Equal opportunities and attitudes towardsqes with disabilities

Hands on Experience

» Developing curriculum on any vocational skill

* Administering any vocational assessment tool
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Visit to any vocation Institution

Suggested Readings

McDonnell, J., & Hardman, M.L.(2010). Successfuansition Programs Pathways for
Students With Intellectual and Developmental Dibtds, Sage Publications, Los
Angeles.

Kutty, A.T., & Rao L.G, (2003).Curriculum for d¢ational Education, Transition of
Persons with Mental Retardation from School to W@kries -2, NIMH Publications,
Secunderabad.

Kutty, A.T., & Rao, L.G, (2001). Transition éfersons with Mental Retardation from
School to Work — A Guide, NIMH Publications, Secarabad.

Mukhobadhyay, M., & Kutty A.T. (2006). Princigeof Vocational Training, Part-Il,
DVTE (MR) Manual, Rehabilitation Council of Indiganishka Publisher, New Delhi.

Rao, V.K. (2004), Vocational Education, A.P.HibRshing Corporation, New Delhi.

Wehmeyer, M. L. (2007). Promoting Self-Deterntioa in Sstudents with
Developmental Disabilities, Guilford Press, Waskomg

Whitehead, T. D., & Hughey, J. B. (2004). Exptgr Self Advocacy from a SocialPower
Perspective, Nova Science Publishers, New York
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Semester - IV
Course lll, Enhancement of Professional Capacitie€EPC) Course,
Credit: 04, Contact Hours: 80, Marks: 80
SEM 143, Basic Research and Statistics
Objectives
After completing the course student-teachers velbble to
» Describe the concept and relevance of researetiucation and special education.

 Develop an understanding of the research proeess acquire competencies for
conducting a research.

* Apply suitable measures for data organizaticsh amalysis.
Course Content
Unit 1: Introduction to Research
1.1 Scientific Method
1.2 Research: Concept and Definition
1.3 Application of Scientific Method in Research
1.4 Purpose of Research
1.5 Research in Education and Special Education
Unit 2: Types and Process of Research
2.1 Types of Research
- Basic/Fundamental
- Applied
- Action
2.2 Process of Research
- Selection of Problem
- Formulation of Hypothesis
- Collection of Data
- Analysis of Data and Conclusion
2.3 Tools of Research: Tests, Questionnaire, Giséelnd Rating Scale
2.4 Action Research in Teaching Learning Environtme
2.5 Professional Competencies for Research
Unit 3: Measurement and Analysis of Data
3.1 Scale for measurement: Nominal, Ordinal, irgkand Ratio
3.2 Organization of data: Array, Grouped distribuat

3.3 Measures of central tendency and Dispersiorariyl Median and Mode, Standard
deviation and Quatrtile deviation

3.4 Correlation: Product Moment and Rank Orderélation
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3.5 Graphic representation of data

Practicum/ Field Engagement

Develop a teacher made test for a given subjatter
Develop a questionnaire/checklist
Develop an outline for conducting action reshkarc

Essential Readings

Best, J. W., & Kahn, J. V. (1996Research in EducatioRrentice-Hall of India New
Delhi.

Dooley, D. (1997)Social Research MethodBrentice-Hall of India, New Delhi.
Grewal, P.S. (1990Methods of Statistical AnalysiSterling Publishers, New Delhi.

Guptha, S. (2003)Research Methodology and Statistical Techniqu2sep & Deep
Publishing, New Delhi.

Koul, L. (1996).Methodology of Educational Researdfikas Publishing House, New
Delhi.

Potti, L.R. (2004)Research Methodologyamuna Publications, Thiruvananathapuram.

Suggested Readings

Cohen, J. (1988¥ptatistical Power Analysis for the Behavioral ScesnAcademic Press,
New York.

Greene, S., & Hogan, D. (2005). Researchingdofil's experience. Sage Publication:
London.

141



Semester - IV

Contact Hours: 120, Marks: 120
SEM 144, Cross Disability and Inclusion

Course 1V, Practical Course related to Disability,Credit: 06,

Disability Educational Settin Hours Tasks for the Student- Description
Focus g (120) Teachers P
Other than | Special Schools for 5 hrs Observation of
ID Other Disabilities all subjects at
Classroom Observation different level,
Any . Inclusive Schools 5 hrs minimum 1.0
Disability school periods
Special Schools for 20 lessons
Other 30hrs | Lesson Planning and | (10 Language &
A Disabilities/Resource execution on different | 10 Non-
. Room levels for selected language)
Disability subjects
Other than . 20 lessons
ID i. Languages
Inclusive Schools 30 hrs ? (10 Language &
il. Non Languages 10 Non-
language)
Individualised
Any Teaching lessons on
Disability Special Schools for 25 hrs d'f{erfné Ievglls tfor Egr:ezzorés&(ig
Other than | Other Disabilities selected subjects guag
. Non-language)
ID i. Languages
ii. Non Languages
An Individualised
o Resource Teaching lessons 20 lessons (10
Disability .
Room/Inclusive 25 hrs : Language & 10
Other than Sch I. Languages
D chools Non-language)

ii. Non Languages
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Semester - IV

Course V, Field Engagement/School Attachment/Intership courses, Credit: 05,
Contact Hours: 100, Marks: 100
SEM 145, Other Disability Special School

Tasks for the

9  student-Teachers Number of Lessons

Disability Focus Educational Settin

Any Disability Other| Special Schools for
than ID Other Disabilities

Classroom Teaching  Minimum 30 Iesso‘ns

Semester - IV

Course VI, Field Engagement/School Attachment/Intenship courses, Credit: 05,
Contact Hours: 100, Marks: 100
SEM 146, Inclusive School

L Educational Tasks for the Student- Number of
Disability Focus :
Setting Teachers Lessons
Any Disability Other Inclusive School Classroom Teaching Minimum 30
than ID lessons

Note:

Minimum of four weeks should be allocated for Sdhatbtachment/ Internship and
reflected in the time table and should cover Tasbecified under E-1, F-2 and F-3 with
sufficient time for teaching to acquire Pedagogmainpetence to deal with school subjects
chosen and related activities for whole class dé agechildren with disabilities in different
education settings. A suggestive framework is givelow:

Areas Disability Specialization and number of Days
Classroom Observation Semester IV (2days — 10 hrs)
Pedagogy Subject 1 & 2 Semester IV (60 hrs sprean$a 12 days)
Individualised Teaching Lessons Semester IV (5Gpread across 10 days)
Observation of Support Services Semester IV (2day8 hrs)
F2 — Attachment/Internship Semester IV (24days)
F3 — Attachment/Internship Semester IV (24days)

Semester - IV
Course VI, Viva - Voce, Credit: 02, Marks: 40
SEM 147, Viva — Voce

At the end of the IV" Semester Practical Examinations, there will be aomprehensive
Viva-voce examination.
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Core Committee for B.Ed. Special Education (Intelletual Disability)

1. Dr. P.S.Sukumaran oGvenor
Professor in Special Education
School of Behavioural Sciences
Mahatma Gandhi University
Priyadarsini Hills
Kottayam.

2. Dr. Sr. Glory Member
Principal
Nirmalasadan Training College for Special Education
Muvattupuzha.

3. Sr. Jeesa Grace Member
Principal
Snehasadan College of Special Education
Angamali.

4. Fr. Johnson Mathew Member
Principal
St. John the Baptist's College of Special Education
Nedumkunnam.
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